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Abstract

This study aimed to determine the relationship between cognitive affect-
regulation and classroom proclivity of teachers. This study utilized the non-experimental
guantitative research design using descriptive technique involving teachers in Malita North
District of Davao Occidental Division, Philippines. The study was conducted on the second
semester of School Year 2022-2023. Research instruments on cognitive affect-regulation
and classroom proclivity of teachers were used as source of data. Using mean and
pearson-r as statistical tools to treat the data, the study showed the following results: the
level of cognitive affect-regulation is high, the level of classroom proclivity of teachers is
very high, there is a significance on the relationship between cognitive affect-regulation
and classroom proclivity of teachers.
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1. INTRODUCTION

Classroom proclivity of teachers play a key role in determining how teachers mobilize
their intellectual resources and professional commitments in impacting student learning. It
affects how teachers behave as moral educators of children, as role models, and as persons
in authority. Teachers’ dispositions in the classroom directly affect their effectiveness as
educators. Without good dispositions, teachers are unmotivated, indifferent, and show
unconcern to students and lack the inner drive to help improve students’ progress in school.
In the school context, there are teachers who display poor classroom proclivity (Kartini,
Kristiawan, Fitria, Negeri & Sugihan, 2020).

Conversely, in China, a teacher may hold professional knowledge and or skills but
simply not possess the disposition to act. This may manifest itself in behavior such as not
grading papers in a timely manner, using unfair grading procedures, disregarding students’
special needs, assigning inappropriate homework, failing to consider or allow various
viewpoints in the classroom, and acting unethically, dishonestly, or illegally (Yang, Kaiser,
Kdnig & Blomeke, 2019).

Meanwhile, in the Philippines, teachers believe that knowing how to control oneself is
one important skill that needs to be developed. In the absence of this ability, one would find
it hard to achieve something no matter how good he might feel about oneself. Cognitive
emotional regulation means being able to monitor and control one’s behavior, emotion, or
thoughts, and improve them accordance according to what is socially acceptable. Teachers
need a sense of emotional regulation to perform well in work (Gepila, 2020).

In Davao region, Disonglo & Limpot (2023) exposed that the life of a teacher, every
day is a constant challenge overcoming the many problems that test the toughness of their
spirit. Teachers should be able to manage their emotions and check how they should
appropriately respond to every situation or they will experience trouble. There is a necessity
among teachers to regularly check their emotions. They said that teachers sometimes
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respond inappropriately. They become impatient and overly reactive that they tend to forget
that stress brings adverse effects to their health. Thus, teachers are oftentimes encouraged
to take things lightly especially problems on students’ misbehavior.

Thus, that the researcher would like to know the relationship between the variables
under the study. The researcher has not come across of a similar study especially in the
local context. This undertaking therefore can be considered as a new knowledge and an
additional document to the existing information for each variable involved in the study. Itis in
this extensive perspective that the researcher decided to conduct the study.

This study is anchored on Attachment Theory of John Bowlby's (1958). This theory is
a groundbreaking work serves as the foundation for attachment theory in psychology. He
argued that since the caregiver gives the baby protection and safety, attachment may be
understood within an evolutionary context. Because it increases the baby's chances of
surviving, attachment is adaptive.

The term attachment can be used interchangeably with other ideas, such as
affectional bond and emotional bond, to describe the long-lasting psychological connection
that exists between people. During infancy, a person's first attachment is frequently formed
with the primary caregiver. It should be highlighted, though, that attachment is not limited to
connections between young children and their caregivers; it can also exist in other types of
social relationships.

The recurrent act of attachment behaviors or attachment transactions, a continuous
process of seeking and sustaining a specific amount of proximity to another specific human,
results in attachments of various kinds. According to the concept of attachment theory as an
affect regulation theory, attachment is linked to interpersonal functioning and the expression
and acknowledgment of emotions.

In order to achieve an affective equilibrium or homeostasis, our emotions, moods,
feelings, and their expressions are adjusted through a process known as affect regulation.

The conceptual paradigm is shown in figure 1. The independent variable of this study
is cognitive affect-regulation which indicators were taken from Garnefski and Kraaij (2007)
which has the following indicators: self-blame, acceptance, rumination, and positive
refocusing.

Self-blame which refers to bearing all the guilt for the unsuccessful output;
acceptance refers to openness to understand how and why things came to be; rumination
refers to repeated thinking of past events; positive refocusing refers to changing mind set;
refocus on planning refers to giving enough time to things need to accomplish positive
reappraisal refers to giving value to experiences; putting into perspective refers to finding
new viewpoint to ever experience.

On the other hand, the indicators of classroom disposition of teacher were taken from
Singh and Stoloff (2008) and have the following indicators: perceptions about self,
perceptions about other people, perceptions about subject field and general frame of
reference perception. Perception about self which refers to knowing oneself; perception
about other people which refers to knowing others; perception about subject field which
refers to knowing about the information on the subject taught, and general frame of
reference perception which refers to knowing other things.

The purpose of this study was to the relationship between cognitive affect-regulation
and classroom proclivity of teachers

This study is beneficial to the Schools Division Office where the study is conducted
as it will give the personnel a concrete view of the levels of the variables which this study is
aimed to identify. This will guide the personnel as their reference for future decision-making
to improve on the aspects which the study is intended to uncover.

This study is aimed to determine the relationship between the strengthening
sensitivity and proactive behavior of students. The study will be implemented in some public
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schools in Davao Occidental Division within the second semester of the School Year 2022-
2023.

The classroom proclivity of teachers is limited only to perceptions about self,
perceptions about other people, perceptions about subject field and perception about the
purpose of education and process of learning. While cognitive-affect regulation is limited to
self-blame, acceptance, rumination, and positive refocusing.

2. MATERIALS AND METHODS

This study utilized non-experimental quantitative research approach utilizing
descriptive correlational design. Quantitative research is defined as a systematic
investigation of phenomena by gathering quantifiable data and performing statistical,
mathematical, or computational techniques. Quantitative research collects information from
existing and potential customers using sampling methods and sending out online
surveys, online polls, and questionnaires. The results of which can be depicted in the form of
numerical. After careful understanding of these numbers to predict the future of a product or
service and make changes accordingly (Berg, 2009).

Quantitative research is mostly conducted in the social sciences using the statistical
methods used above to collect quantitative data from the research study. In this research
method, researchers and statisticians deploy mathematical frameworks and theories that
pertain to the quantity under question. Quantitative research templates are objective,
elaborate, and many times, even investigational. The results achieved from this research
method are logical, statistical, and unbiased. Data collection happened using a structured
method and conducted on larger samples that represent the entire population (Crano,
Brewer & Lac, 2015).

This study is also descriptive in nature. Descriptive research is defined as a research
method that describes the characteristics of the population or phenomenon that is being
studied. This methodology focuses more on the what of the research subject rather than the
why of the research subject. The term descriptive research refers to the type of research
guestion, design, and data analysis that will be applied to a given topic. Descriptive statistics
tell what is, while inferential statistics try to determine cause and effect (Bunge, 1995).

Descriptive research can be either quantitative or qualitative. It can involve
collections of quantitative information that can be tabulated along a continuum in numerical
form, such as scores on a test or the number of times a person chooses to use a-certain
feature of a multimedia program, or it can describe categories of information such as gender
or patterns of interaction when using technology in a group situation. Descriptive research
involves gathering data that describe events and then organizes, tabulates, depicts, and
describes the data collection.

The geographic location of this study was shown in Figure 2. This study is conducted
in Malita North District in Davao Occidental Division. It has 25 barangays and eight
secondary schools. According to the 2009 LGPMS census, it has a population of 133,020
people in 20,526 households. Malita was known for various parts of its cultural heritage.

The research sample included only those elementary teachers who have permanent
position. They must also have a teaching experience for the public school for at least five
years. The substitute teachers and those holding Learning Support Aid positions are
excluded in the sample of the research. Likewise, this study is conducted only to one district
of Davao Occidental Division and at least have more than a hundred teachers as sample.

This study utilized purposive sampling in determining the sample of this study. Only
those elementary teachers who manifested their willingness to participate in the research
were included in the study. These teachers must have Informed Consent to show their
voluntary participation of the study.

The research instrument used by the researcher in gathering data has two parts. The
guestionnaire on cognitive affect-regulation of teachers were taken from Garnefski and
Kraaij (2007) which has the following indicators: self-blame, acceptance, rumination, and
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positive refocusing. The following rating scales were used in the interpretation of the
responses in cognitive emotion regulation of teachers.

On the other hand, the indicators of classroom proclivity of teachers were taken from
Singh and Stoloff (2008) and have the following indicators: perceptions about self,
perceptions about other people, perceptions about subject field and general frame of
reference perception.

On the other hand, the level of classroom proclivity of teachers was interpreted using
the following scale.

The researcher simplified and contextualized the questionnaires without losing the
original content. The first draft of the contextualized version of the instruments was
submitted to the research adviser for comments and recommendations to improve its
presentation. The final copies were submitted to the panel of experts for approval.

Final revision of questionnaire was made by incorporating the corrections, comments
and suggestions given by the expert validators. The validators rated the survey
guestionnaires with a rating of 4.25 with a descriptive equivalent as good.

The following steps were undertaken in the gathering of data for this study. First the
researcher asked permission from the Superintendent. After the request was granted, the
researcher also sent a letter to the district supervisor indicating the intention to conduct the
study in the district. The researcher attached the letter of approval from the division
superintendent. The same letter of request was also sent to the school heads.

The school allowed the researcher to gather data for the research during activity
period in the afternoon. This was a big challenge for the researcher because the travel going
to school’s district usually takes more than half an hour from the station.

As soon as the researcher got into the school, he went to the office of the school
head and showed the letter of approval and endorsement from the superintendent and from
the district supervisor. After which, the researcher met the teachers and the school head and
gave them a brief orientation on how they will respond to the questions in the questionnaire.
As soon as the respondents were able to complete answering the questionnaire, the
researcher collected them and tallied the responses. Interpretation followed after the
statistician handed the data.

The following statistical tools were used in the analysis of data.

Mean. This will be used to determine the level of cognitive affect-regulation and classroom
proclivity of teachers. Pearson r. This will be used to determine the significance of the
relationship between cognitive affect regulation and the classroom proclivity of teachers.

3. RESULTS AND DISCUSSION

The standard deviation in the descriptive tables, Table 1 and Table 2, ranged from
0.30 to 0.40 which are less than 1.0 as the typical standard deviation for a 5-point Likert
Scale. This means that the ratings in the accomplished questionnaires were close to the
mean, indicating consistency of responses among the respondents (Wittink and Bayer,
1994).
Level of Cognitive Affect-Requlation

in terms of Self-Blame

Presented in Table 1.1 is the level of cognitive affect-regulation in terms of self-blame
with a mean score of 3.15 or very high. The result of this mean score is taken from the
strands of the indicators which are as follows: | feel that | am the one to blame for it, | feel
that | am the one who is responsible for what has happened, | think about the mistakes |
have made in this matter and | think that basically the cause must lie within myself.

A high level of self-blame was noted among teachers, denoting that they oftentimes
felt themselves to have done something as a way of regulating cognitive emotion. This was
manifested in their acts of thinking about the
mistakes they have committed, thinking that basically they made the mistake, feeling that
teachers are the ones who are responsible for what have happened, and feeling that
teachers are the ones to blame for every failure.
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These pronouncements are concomitant with the verbalization of Johnson, Flicker
and Savan (2007) that become a good, reflective teacher, it needs developing one’s capacity
for constant learning and growth. This necessitates taking assumptions about yourself and
others and rejecting them as invalid; starting over and re-creating yourself; overcoming flaws
and strengthening weaknesses: all these are the outcomes of self-reflective teaching.

Additionally, various authors agreed with the elucidations made by Johnson (2008)
citing that there is constant room for growth and personal development, and that the more
one aims toward becoming a more reflective, self-aware person, the more he/she learns
from the experience of life (House, Stiffman and Brown, 2006; Gone, 2007; Grosjean, 2008;
LaFromboise, Medoff, Lee and Harris, 2007).

Level of Cognitive Affect-Regulation
in terms of Acceptance

Presented in Table 1.2 is the level of cognitive affect-regulation in terms of
acceptance with a mean score of 3.23 or very high. The result of this mean score is taken
from the strands of the indicators which are as follows: | think that | have to accept that this
has happened, | think that | have to accept the situation, | think that | cannot change
anything about it, and | think that | must learn to live with it.

Likewise, the mean rating of 3.23 for acceptance obtained a high level score as a
result of the rating given by the respondents on the following items in the research
instrument: accepting what has happened, accepting the situation, learning to live with, and
having no means to change anything about the situation.

The teachers also displayed high level of acceptance. This can be exemplified by
their acts of accepting what has happened, accepting the situation, learning to live with, and
having no means to change anything about the situation. This is in the similar core with the
pronouncements of Kosnik, Beck, Freese and Samaras (2005) and the American
Counseling Association (2005), elucidating acceptance as the practice of having an
acquiescent life and finding effective strategies to cope with whatever is happening.
Practicing radical acceptance is a choice that can ease stress and depression and enhance
your overall quality of life.

Several authors also suggested various ways of easier acceptance of events in one’s
life, career or profession, which include praising oneself, telling oneself how well he/she is
doing, writing down things you have done that make one proud and referring to it when
feeling doubtful (Phinney and Baldelomar, 2006; Lambie, 2007; Lambie, Smith and leva,
2009).

Level of Cognitive Affect-Requlation
in terms of Rumination

is taken from the strands of the indicators which are as follows: | often think about
how | feel about what | have experienced, | am preoccupied with what | think and feel about
what | have experienced, | want to understand why | feel the way | do about what | have
experienced, and | dwell upon the feelings the situation has evoked in me.

More so, results revealed that the respondents had manifested a high level of
rumination with a mean score of 3.35 as manifested in the following descriptors in the
guestionnaire: thinking about how they felt on what they have experienced, wanting to
understand about the feeling and ways the teacher do about what they have experienced,
being preoccupied with what one is thinking and feeling about what have experienced, and
dwelling upon the feelings of the situation evoked.

More so, teachers manifested high level of rumination. This can be gleaned in their
ways of thinking about how they felt on what they have experienced, wanting to understand
about the feeling and ways the teacher do about what they have experienced, being
preoccupied with what one is thinking and feeling about what have experienced, and
dwelling upon the feelings of the situation evoked. Such high level of rumination among the
retirable teachers are concurrent with the verbalizations of Ellis and Schnoes (2009), stating
that bothersome thoughts can be mitigated using a thought-stopping process.  Thought
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stopping employs distraction and refocusing techniques, which are used to calm the mind to
decrease stress. Several authors expressed caution on people who are constantly
ruminating, such that worrying, if transformed into a habit, can derail one’s life, career and
relationships (Lloyd, 2010; Wilder, Register, Register, Bajagic and Neidert, 2009; Jordan,
2010).

Level of Cognitive Affect-Requlation
in terms of Positive Refocusing

Presented in Table 1.4 is the level of cognitive affect-regulation in terms of positive
refocusing with a mean score of 3.88 or very high. The result of this mean score is taken
from the strands of the indicators which are as follows: | think of nicer things than what |
have experienced, | think of pleasant things that have nothing to do with it, | think of
something nice instead of what has happened, and | think about pleasant experiences. The
mean rating of 3.88 for positive refocusing obtained a high-level score as a result of the
rating given by
instrument: thinking of pleasant experiences, thinking of nicer things than what they have
experienced, thinking of something nice instead of what has happened, and thinking of
pleasant things that have nothing to do with it.

The respondents have manifested a high level of positive refocusing. This is
manifested in their acts of thinking pleasant experiences, thinking of nicer things than what
they have experienced, thinking of something nice instead of what has happened, and
thinking of pleasant things that have nothing to do with it. These things are in affirmation to
the suggestions of Acosta and Mir (2012), who espoused that if a person is naturally
negative, then a change in attitude could improve positive thinking.

In addition, Cabrera, Milem and Marx (2012) and Fry and Lopez (2012) suggested
that one best way to attract positive thinking is to be surrounded with positive people who
are genuinely interested in the well-being and who are supportive. They furthered that
avoiding people who create a negative atmosphere will ultimately encourage better and
good mood. Although optimism can be difficult, especially in adverse and worrying times,
there are ways to optimize one’s chances of becoming a positive thinker (Stevens-Ratchford
and Krause, 2004; Bandura, 2006; Adegbola, 2011; Sleeter, 2011).

Summary of Level of Cognitive-Affect Regulation

Presented in Table 1.5 are the cognitive-affect regulation ratings of teachers.
Computations revealed an overall mean score of 3.40 or high rating indicating that the said
respondents were high in cognitive-affect regulation. The score was derived from the mean
scores of 3.15 or high for self-blame, 3.23 or high for acceptance, 3.35 or high for
rumination, and 3.88 or high for positive refocusing.

According to House, Stiffman & Brown, (2006); Gone, (2007); Grosjean, (2008),
cognitive affect control is basically the ability of educators to react quickly to circumstances.
Since teaching involves more than just imparting knowledge, it also entails educating many
students from various social backgrounds and collaborating with teachers who have different
personalities. It is therefore obvious that teachers must develop this skill to complete the
numerous tasks that have been assigned to them. Regardless of how good they are,
teachers would have enormous difficulties without this capacity to complete almost
everything.

Level of Classroom Proclivity of Teachers
in terms of Perceptions about Self

Presented in Table 2.1 is the level of classroom proclivity of teachers in terms of
perceptions about self with a mean score of 4.38 or very high. The result of this mean score
is taken from the strands of the indicators which are as follows: should use appropriate
language and appropriate tone of voice, should maintain emotional control, should be
thoughtful and responsive listeners, should adapt to unexpected new situations, and should
understand how students learn and develop.
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The mean rating of 4.38 for perceptions about self was found to be very high. The
descriptors in the questionnaire were: being thoughtful and responsive listeners, engaging in
self-reflection to capture insight into themselves and their impact on student learning and
well-being, maintaining emotional control, using
appropriate language and appropriate tone of voice, and adapting to unexpected new
situations.

The study found out that teachers tend to exhibit a high level of perception about self.
This can be illustrated by their way of being thoughtful and responsive listeners who engage
in self-reflection in order to absorb other’s point of view and recognize the varied opinions on
the impact on student academic success, maintaining emotional control, using suitable
language and fitting tone of voice, and adapting to unexpected new situations.

This is in the same core with the statement of Barley (2009), who averred that a
teacher's perceptions are shaped tremendously by social forces. Social changes can result
in teachers having skewed or biased perceptions of some of the people they deal with daily.
However, teachers also can act as agents of social change, shaping the world in ways that
they may not even realize. More so, various research spelled out the value of perception of
teachers to their selves and to the teaching profession at large.

Teacher should perceive teaching as a social service career and no career is of more
value to society than teaching therefore teachers should see the career as the one that
offers a worker greater opportunity to benefit others hence their right frame of mind and
better perception about the profession are very essential ingredient for students’
performance (Friedrichsen, Chval and Tuescher, 2007; Malloy and Allen, 2007; Munsch and
Boylan, 2008).

Level of Classroom Proclivity of Teachers
in terms of Perceptions about Other People

Presented in Table 2.2 is the level of classroom proclivity of teachers in terms of
perceptions about other people with a mean score of 4.36 or very high. The result of this
mean score is taken from the strands of the indicators which are as follows: should work well
with others in implementing a common curriculum, should trust in abilities and problem
solving skills of others, should view teaching as a collaborative effort among educators,
should be willing to receive feedback and assessment of their teaching from peers, students
and supervisors, and should listen to the ideas and suggestions of their colleagues for
improving instruction.

A very high rating was also seen on teachers’ perceptions about other people, based
on the mean rating of 4.36. The descriptors in the questionnaire were: willing to receive
feedback and assessment of their teaching from peers, students and supervisors, listening
to the ideas and suggestions for improving instruction, cooperating with colleagues in
planning instruction, viewing teaching as a collaborative effort among educators, and trusting
in abilities and problem-solving skills of others.

A very high level was also seen on the teachers’ perceptions about other people.
They were found to be very willing to receive feedback and assessment of their teaching
from peers, students and supervisors, listening to the thoughts and proposition of other
teachers for the improvement of teaching practices, cooperating with colleagues in planning
instruction, looking at teaching as a collective endeavor among teachers, and trusting in
abilities and problem-solving skills of others.

This is consistent with the suppositions of Darling-Hammond and Bransfor (2005),
who quoted that the success of the school lies with influence of various factors, including the
teachers’ perception on the ways of the people surrounding them, including the school
administrators, students, parents, and collaborators from the community. Their ability to
foster a collegial environment can be termed professional learning community, which can be
defined as groups of educators who work together to analyze and improve their classroom
practice, engaging in an ongoing cycle of questions that promote deep team learning. In the
same manner, collaboration fosters professional relationships and enables teachers to share
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their ideas, but the structure of most schools often gets in the way of collaborative efforts in
education (Devereux and Wilson, 2008; Kuh, Cruce, Shoup, Kinzie and Gonyea, 2008).

Level of Classroom Proclivity of Teachers
in terms of Perceptions about Subject Field

Presented in Table 2.3 is the level of classroom proclivity of teachers in terms of
perceptions about subject field with a mean score of 4.41 or very high. The result of this
mean score is taken from the strands of the indicators which are as follows: should
demonstrate enthusiasm for the subject being taught, should demonstrate positive attitude
towards their subject and learning in
general, should actively seek out growth opportunities, should engage in research base
instructional practices, should create connections to subject matter that are meaningful to
students.

In the same vein, the mean rating of 4.41 for perceptions about subject field was very
high. The mean rating was the outcome of the teachers’ responses
in the following items in the questionnaire: demonstrating enthusiasm for the subject being
taught, demonstrating positive attitude towards their subject and learning in general, actively
seeking out growth opportunities, creating connections to subject matter that are meaningful
to students, and engaging in research-based instructional practices.

In the same manner, the teachers have a very high level of perception about subject
field. This can be exemplified by their way of demonstrating enthusiasm for the subject being
taught, demonstrating positive attitude towards their subject and learning in general, actively
seeking out growth opportunities, creating connections to subject matter that are meaningful
to students, and engaging in research-based instructional practices. Such finding concurs
with the pronouncements of Metcalfe and Game (2005), who pointed out that teachers need
to understand subject matter deeply and flexibly so they can help students create useful
cognitive maps, relate one idea to another, and address misconceptions.

Likewise, several agreements were noted from various research, pointing on the idea
that teachers need to see how ideas connect across fields and to everyday life. This kind of
understanding provides a foundation for pedagogical content knowledge that enables
teachers to make ideas accessible to others (Smeets, 2005; Papanastasiou and Angeli,
2008; Tezci, 2009).

Level of Classroom Proclivity of Teachers
in terms of Perceptions about the Purpose of Education and the Process of Learning

Presented in Table 2.4 is the level of classroom proclivity of teachers in terms of Perceptions
about the purpose of education and process of learning with a mean score of 4.43 or very
high. The result of this mean score is taken from

the strands of the indicators which are as follows: should demonstrate and encourage
democratic interaction in the classroom, should understand that the students have certain
needs that must be met before learning can take place, should make efforts to promote
educational equality for all students, should design and deliver effective instruction, and
should understand how students differ in their approaches to learning.

The mean rating of 4.43 for the perception about the purpose of education and
process of learning was very high. The descriptors in the questionnaire were: treating
students with dignity and respect at all times, being concerned about attitudes, beliefs,
feelings and welfare of others, being sensitive to student differences, being patient
when working with students, and demonstrating intellectual and academic curiosity.

Summary of Level of Classroom Proclivity of Teachers

Presented in Table 2.5 are the classroom proclivity ratings of teachers. Computations
revealed an overall mean score of 4.39 or very high rating indicating that the said
respondents always manifest classroom disposition. The score was derived from the mean
scores of 4.43 or very high for general frame of reference, 4.41 or very high for perceptions
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about subject field, 4.36 or very high for perceptions about other people, and 4.38 or very
high for perceptions about self.

The teachers have a very high level of general frame of reference perception. This
perception stems on their ability of treating students fairly and respectfully at all times, being
concerned about the characters, set of values, feelings and general well-being of others,
being sensitive to student differences, being enduring when dealing with students, and
demonstrating intellectual and academic curiosity.

This is inimical to the point-of-view of Fenner (2005), who emphasized that teachers,
as natural leaders of the students in their classes, must maintain order, enforce school
regulations and policies, conduct parent-teacher conferences and lead by example,
demonstrating good communication and interpersonal skills. Aside from these
responsibilities, several researchers averred that a teacher may decide to parlay that
leadership into a voluntary role in the school, sitting on
committees, initiating community projects, fighting for changes in the school or district and
standing up for the needs or rights of one student or even many (Wheeler and Knobloch,
2006; Cherianand Daniel, 2008; Cherubini, 2009).

Overall, the data indicated that the teachers manifested a very high level of
classroom proclivity. This means that the teachers have always manifested in displaying
thoughts of helping students become successful at a very high extent, and that these things
that they should know and be able to do when they are faced with certain situations in their
classrooms are manifested always, if not almost all the time.

According to Bartell, (2005); Damon, (2007); Diez, (2007), one indicator of a
teacher's quality is their proclivity in the classroom. More than just good planning,
instructional expertise, and teaching techniques are required for effective teaching. It
includes having a professional attitude as well. In reality, classroom dispositions are
comparable to professional ideals or beliefs. It also refers to professional conduct and the
manner in which teachers' behavior both within and outside of the classroom communicates
their attitudes and ideas.

Correlations between Cognitive-Affect Regulation and  Classroom Proclivity of
Teachers

Displayed in Table 3 are the results of the relationship between the independent
variable, cognitive-affect regulation and dependent variable, classroom proclivity of teachers.
Bivariate correlation analysis using Pearson product moment correlation was employed to
determine the relationship between the variables mentioned.

Based on the first correlation analysis, cognitive emotional-affect regulation and
classroom proclivity of teachers revealed a computed r-value of 0.382 with a probability
value of p = 0.000 which is significant at the 0.05 level.

This implies that the higher the cognitive-affect regulation the teachers display, the
higher will be their classroom proclivity. Thus, the null hypothesis of no significant
relationship between cognitive-affect regulation and classroom proclivity of the respondents
was therefore rejected.

The result of this study confirms the pronouncement of Thompson (1991) which
states that emotions affect, and are intertwined with, many of the cognitive processes of
learning and also classroom proclivity. There are often times within daily classroom life that
students and teachers are required to, or feel compelled to, regulate their emotions to create
a positive classroom environment. We are, (2004) supported that some emotion regulation
strategies are working best in establishing a favorable school climate. This proposition takes
on the effect of cognitive emotion on school climate.

The test of relationship between cognitive-affect regulation and classroom proclivity
of teachers reveals significant relationship. Cognitive-affect regulation was positively and
significantly relating with classroom proclivity of teachers. This implies that the cognitive-
affect regulation has a positive influence on the classroom proclivity of teachers. This is
coherent with the findings of the research by Borman and Dowling (2008), who indicated that
emotions are not only based on cognitive processes but may also exert a powerful influence
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on motivational processes as well as the disposition of teachers in the performance of her
roles in the classroom.

In addition, Van Dillen and Koole (2007) averred that positive emotion can broaden
thought-action repertoires utilized in the classroom, suggesting that students and teachers
who experience more positive emotions may generate more ideas and strategies. Similarly,
cognitive emotions also affect categorizing, thinking and problem solving (Simkin, Charner
and Suss, 2010). This affect the attentional resources available for engaging in cognitive
processes and impact on various motivational processes, with positive emotions found to
enhance levels of intrinsic motivation (Borman and Dowling, 2008).

4. MAJOR FINDINGS

The level of cognitive-affect regulation of teachers has a mean score of 3.40 or high
and the level of classroom proclivity of teacher obtained a mean score of 3.49 or very high.
Based on the correlation analysis between cognitive emotional-affect regulation and
classroom proclivity of teachers, it the computed R-value of 0.382 with a probability value of
p = 0.000 which is significant at the 0.05 level.

5. CONCLUSION

With considerations on the findings of the study, conclusions are drawn in this section. The
respondents were found to exhibit a high level of cognitive-affect regulation. This indicates
that the provisions relating to the cognitive affect-regulation of teachers embodied in the item
is oftentimes observed.

There is a very high level of classroom proclivity of teachers. This indicates that the
provisions relating to classroom proclivity of teachers is embodied in the item is always
observed.

There is a significant relationship between cognitive-affect regulation and classroom
proclivity of teachers. This implies that the higher the cognitive-affect regulation the teachers
display, the higher will be their classroom proclivity. Thus, the null hypothesis of no
significant relationship between cognitive-affect regulation and classroom proclivity of the
respondents was therefore rejected.

The study found a significant relationship between cognitive-affect regulation and
classroom proclivity of teachers. The researcher therefore recommends that the District
Office of the Department of Education where the study was conducted, may look on the
findings of the study as an imperative basis in orienting the teachers, on the importance of
cognitive-affect to maintain their proclivity in the classroom.

The study revealed a high level of cognitive-affect regulation. The researcher
recommends that school heads may provide coaching to teachers in terms of self-blame,
acceptance, rumination, and positive refocusing to improve their current level into a very
high level.

The study revealed a very high level of classroom proclivity of teachers. The
researcher recommends that the District Office may provide technical assistance to teachers
to improve their level in Perception about other people.

The researcher also recommends to future researchers to conduct similar study and
explore some indicators that are not included in this study in another setting in order to
uncover new knowledge relevant to the well-being of teachers.
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