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ABSTRACT

This literature review investigates the gaps and challenges in curriculum planning, development, implementation, and evaluation. The litera-
ture in this review was gathered from several peer-reviewed articles and published on recognized websites. As reviewed in the literature,
there are gaps and challenges that need to be addressed in each phases of curriculum — planning, development, implementation, and eval-
uation. The review identified diversity of learners, teacher and training preparedness, availability of resources, infrastructure limitations,
and stakeholders engagement as challenges in curriculum planning. Meanwhile, insufficient training, collaboration and communication,
cultural differences, assessment, and decision-making are the gaps and challenges in curriculum development. On the other hand, insuffi-
cient training and professional development, insufficient resources, poor school infrastructures, curriculum misalignment, and inadequate
leadership are the challenges in curriculum implementation. Lastly, lack of training, lack of resources, technological integration, alignment
issues, and administrative support are the gaps and challenges in curriculum evaluation. Overall, the identified gaps and challenges in this
literature can be factors that can hinder the curriculum delivery, hence, can greatly affect the processes in the implementation of the curric-
ulum.

The first page should be used only for Title/ Keyword/ Abstract section. The main paper will start from second page.

MAIN PAPER STARTS HERE...

Curriculum serves as the guide for all educators to know what is necessary for the teaching and learning, which allows learners to
access academic experiences through various strategies in gaining knowledge and developing their skills. The curriculum can be mod-
ified or changed based on different circumstances that are thoroughly studied by many experts and educators in formulating possible
solutions to address such challenges. Curriculum is a standards-based sequence of planned experiences where students practice and
achieve proficiency in content and applied learning skills that include the necessary goals, methods, materials and assessments to
effectively support instruction and learning (State of Rhode Island, Department of Education). One good example of such change is
the recalibration of the K to 12 Curriculum in the Philippines to MATATAG Curriculum, which is effective this school year 2024 to
2025. The MATATAG Curriculum is an interesting move that emphasizes five skills such as language, reading and literacy, mathemat-
ics, nationalism, and good manners and right conduct, however, some may look at it as a product of political rebranding (Estrellado,
C., 2023). The initiation of this MATATAG Curriculum undergone research and studies to provide deeper understanding on the current
situation of the educational system. Curriculum needs to be planned using deep and deliberate actions to enhance the quality of
learning experiences among students, this also includes the development of the curriculum together with its implementation and
evaluation. These four (4) processes will be the focus of this literature review.

This literature review has two (2) main goals. First, is to discuss the four (4) processes that involve curriculum development such
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as planning, development, implementation, and evaluation, which can be applied to primary and secondary schools or the higher
education institutions. Lastly, is to address the gaps and problems in the peer-reviewed articles and examine its impact or how it is
related to the current situation of the educational system. Overall, this article aims to provide the importance of curriculum devel-
opment processes and the challenges that may encounter from planning, development, implementation, and evaluation of a curricu-
lum.

CURRICULUM PLANNING

Curriculum planning is the first step in crafting a guide for educators suited for the learners, which can be a result of thorough
study from the evaluation of the previous or current curriculum. It is also known as curriculum mapping that acts as the roadmap
which allows educators to navigate their learners toward the achievement of the projected outcomes (Goyal, A., 2024). Curriculum
planning involves outlining the content to be learned, the methods of instruction, the rationale behind the learning objectives, and
the timing of each component, all aligned with specific goals and key milestones. This process establishes a structured framework for
teaching a subject, facilitating stage-wise and grade-wise progression in learning. Curriculum planning faces different challenges to-
wards its development, some of these challenges are diversity of learners, teacher training and preparedness, availability of re-
sources, infrastructure limitations, and stakeholders engagement.
Diversity of Learners

Teachers are exposed to a variety of learners from gifted and talented to those who need additional support in their learning, this
also includes students with different cultural backgrounds, interests, and needs. In curriculum planning, there will be a challenge
among the gifted and talented learners. VanTassel-Baska, J. et al. (2021) explained that educators must tailor their approaches to
meet the varied needs of gifted learners, which can be complex and time-consuming. Through this, they will not feel boredom while
doing their task in school activities. Another challenge in curriculum planning is the cultural background of each learner. In multicul-
tural classrooms, teachers may struggle to address the varied cultural backgrounds of students, making it challenging to create an
inclusive learning environment that respects and reflects all cultures (Offorma, C., 2016). Hence, it is important to know the back-
ground of our learners to establish respect for one another. Lastly, are the interests and needs of the learners which are applicable to
almost all learning areas. Guo, H. (2020) explained that physical education classes often include students with varying abilities and
interests, making it difficult to design a one-size-fits-all curriculum.
Teachers Training and Preparedness

As a second parent of the learners, educators need to develop their personal and professional growth in following the trends in
the educational system, which also covers the pre-service teachers. Even though there are teachers who are willing to participate in
different training and seminars to develop their skills, there are still who feel contented with what they have now, hence, it greatly
affects the delivery of the teaching-learning processes. Many pre-service teachers report feeling unprepared for the challenges they
encounter during their practicum and the real teaching scenario (Castro-Garces, A., et al., 2017). According to Alnaji, A. O. (2022),
there is often insufficient training and professional development opportunities for educators involved in implementing new curricula.
This can lead to inconsistencies in teaching methods and hinder the overall effectiveness of the educational program (Morsy, S. et al.,
2019). It is important to note that administrative support is also a factor to teachers training and preparedness especially those who
are new in the service. Offorma, G. C. (2016) pointed out that many teachers lack adequate training and experience in cultural educa-
tion, which hampers their ability to effectively incorporate cultural elements into their teaching practices.
Availability of Resources

It is important to have the resources to support the teaching-learning process. This includes but not limited to financial resources,
instructional materials, and technology integration. Regular classes or special classes, or even the madrasah education requires sup-
port in delivering quality education, which involves availability of resources. Many educators may lack access to these resources, hin-
dering their ability to implement the recommended practices effectively (VanTassel-Baska, J. et al., 2021). These resources are need-
ed to implement practices successfully. Kelly, N. (2019) emphasized that schools may not have the necessary programs or funding to
facilitate collaborative curriculum development effectively. Madrasahs often face challenges related to insufficient infrastructure,
teaching materials, and technological resources (Sugiarto, D., et al., 2023). The allocation of resources should be done in accordance
with the priorities of the school, as well as the different programs. Epler, P. (2020) highlighted that insufficient financial resources can
limit access to necessary materials and support systems for both teachers and students. Educators often face a scarcity of materials
and resources that authentically represent various cultures, making it difficult to provide meaningful cultural experiences in the
classroom (Offorma, 2016).
Infrastructure Limitations

Physical facilities are also important to provide quality education, however there are still schools who are lack in classrooms and
facilities, thus, has indirect effect on curriculum planning. The facilities should be conducive and provide learning environments
among different learners, which have internet connectivity, equipment, and other learning materials. This includes a shortage of sci-
ence teachers and essential teaching materials, impacting the quality of education delivered (Epler, 2020). Garibay, O. et al., (2015)
stated that schools may face infrastructural challenges, such as inadequate technology or internet access, which can impede the suc-
cessful implementation of an adaptive curriculum system. The technology has a significant impact on the teaching and learning pro-
cess, hence, the facilities and infrastructure in schools should be well-equipped with technologies to address learners needs.
Stakeholders Engagement

Stakeholders could also be a challenge in curriculum planning, since they are part of the school’s mechanisms and one of the im-
portant persons in the school-community relationship. Samson, P. (2019) emphasized that one of the primary difficulties is reaching
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an agreement on priorities among diverse stakeholders, which can lead to conflicts and delays in the planning process. He also stated
that different stakeholders often have varying objectives and demands, which can result in tension and resistance, complicating the
collaborative process. This is the main reason why everyone needs to agree in one common goal to avoid conflict and misunder-
standing either the program is for the regular class or special class, or even the madrasah education. There is often a disconnect be-
tween madrasahs and the communities they serve, which can limit support for educational initiatives and reduce student enroliment
(Sugiarto, D. et al., 2023). According to Morsy S., et al. (2019), successful curriculum planning requires input from various stakehold-
ers, including faculty, students, and community members. This only provides an idea that the voice of all the stakeholders should be
heard.

CURRICULUM DEVELOPMENT

Curriculum development is the second step in crafting a guide for educators suited for the learners, this is done through careful
planning with the integration of research-based studies and reports. Curriculum development is a planned, thoughtful and deliberate
course of actions that ultimately enhances the quality and impact of the learning experience for students (Camosun College, n.d.).
The process encompasses the creation and structuring of educational activities aimed at achieving specific learning objectives. It also
includes a careful evaluation of these outcomes. The primary aim of the curriculum is to improve the effectiveness and significance
of the teaching and learning experience. Curriculum development faces different challenges towards its implementation, some of
these challenges are insufficient training, collaboration and communication, cultural differences, assessment, and decision-making.
Insufficient Training

Teachers play a vital role in curriculum development hence they need to have knowledge and skills in such curriculum, which they
can acquire through trainings and seminars. Insufficient training can be a challenge in attaining quality education. Many teachers lack
the necessary training to engage in curriculum development meaningfully. This absence of professional development opportunities
limits their ability to participate actively (Luo, J. et al, 2021). According to Shinno, Y. et al. (2018), many educators may lack the neces-
sary training or confidence to guide students through the complexities of mathematical proofs, which can hinder student learning
outcomes. In senior high school, specifically with the Science, Technology, Engineering, and Mathematics (STEM) strand, there is a
shortage in training of teachers. Shahidullah, K. et al. (2022) stated that there is a scarcity of qualified academicians and professionals
capable of developing effective integrated STEM programs tailored to disaster management needs. Without adequate training, the
adoption of new methodologies may falter, making it essential to invest in professional development programs (Duran V., et al.,
2020).
Collaboration and Communication

As mentioned in curriculum planning, the voice of all the stakeholders needs to be heard to avoid conflict and misunderstanding,
this also promotes collaboration and communication in achieving one common goal and that is to provide a better curriculum among
learners. Jameson E., et al. (2021) pointed out that effective communication among stakeholders (teachers, administrators, curricu-
lum developers) is often lacking, which can lead to misalignment between curriculum goals and classroom practices. There is a signif-
icant gap between policymakers and teachers, leading to a disconnect that prevents teachers from contributing effectively to curricu-
lum discussions and decisions (Luo, J. et al., 2021). One of the difficulties in collaborating with other stakeholders is the varied expe-
riences and ideas, hence, inconsistencies may arise. According to Vreuls, J., et al. (2022), different teams involved in curriculum de-
velopment often have varied experiences and narratives, which can lead to inconsistencies in the implementation of educational
programs. Ensuring meaningful participation from a wide range of stakeholders, including students, faculty, and external partners,
can be complex (Moriau, L. et al., 2024). The school leader needs to balance the variation between the ideas of the internal and ex-
ternal stakeholders to acquire better results from different points of view.

Cultural Differences

Cultural variances can be a barrier to curriculum development, since that each member of the institution has their own belief, ei-
ther it is their tradition or norms. This is applicable in any school institutions whether it is located in advance or developing countries.
Moriau, L. et al. (2024) explained that the EUTOPIA alliance comprises multiple universities across different European countries, each
with unique educational cultures and practices. The necessity of cultural and linguistic factors when designing curriculum content
and sequencing must be considered (Shinno, Y. et al., 2018). Even though we are already in a technology-oriented society, traditional
educational models are still embrace by some institutions. Shahidullah, K. et al. (2022) stated that transitioning from traditional edu-
cational models to an integrated STEM approach may encounter resistance from stakeholders accustomed to conventional teaching
methods. The curriculum must reflect their unique perspectives and needs while also aligning with broader educational standards
(Haiy, A. et al., n.d.).
Assessment

Evaluating the learners’ performances can be done through rubrics which help the teachers to record and monitor the progress of
each student. In different learning areas, assessment can be done either traditional or technology-based methods. According to
Roozafzai, Z. (2024), evaluating the impact of cognitive task complexity on language learning is complex due to the multifaceted na-
ture of language acquisition processes. Traditional assessment methods may not adequately capture the learning outcomes associat-
ed with interdisciplinary education (Chittle, L. et al., 2023). In developing a curriculum, the assessment of learner’s understanding
should be considered, in a sense that it is not only about memorization of facts and ideas, but also using their deeper understanding
and comprehension. Shinno, Y. et al. (2018) emphasized that current assessment methods may not adequately evaluate students'
understanding of proof, leading to a focus on rote memorization rather than deep comprehension. The teachers who have the re-
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sponsibility to assess the learner’s understanding must evaluate their performances through higher-order thinking skills.
Decision-Making

Data collection is important in decision-making, especially when it comes to crafting programs to address a problem. The infor-
mation gathered can be used in curriculum development with the agreement of each participating stakeholders. The absence of ro-
bust data collection and analysis can hinder the identification of improvement opportunities and the measurement of progress (Du-
ran, V. et al., 2020). Haiy, A. et al. (n.d.), pointed out that there are difficulties in establishing effective decision points within the cur-
riculum design process that are relevant to the Philippine context. These difficulties arise from different concepts and ideas that may
be differ from one another, hence, results to staggered decision-making. The collaborative nature of curriculum development can
lead to confusion among group members, making it difficult to reach consensus on decisions, particularly when some participants
lack experience in the process (Bas, G. et al., 2019).

CURRICULUM IMPLEMENTATION

Curriculum implementation is the third step in crafting a guide for educators suited for the learners, which is the result of curricu-
lum development with the combined efforts of different stakeholders, schools and institutions, and educational leaders. Curriculum
implementation refers to how teachers deliver instruction and assessment through the use of specified resources provided in a cur-
riculum (Nevenglosky, E., et al., 2019). Curriculum implementation involves the delivery of the planned curriculum to children, en-
compassing the methods and practices employed to enhance learning. It focuses on the daily teaching activities that support chil-
dren's progress, including interactions among individuals, the learning environment, and the tasks assigned. Additionally, it considers
the resources available, and the opportunities created for learning. Curriculum implementation faces different challenges towards its
delivery, some of these challenges are insufficient training and professional development, insufficient resources, poor school infra-
structures, curriculum misalignment, and inadequate leadership.
Insufficient Training and Professional Development

Just like any other professions, teachers must be updated with the trends in educational system, specially when it comes to the
implementation of the curriculum. Fasinro, K. (2024) stated that a notable deficiency in qualified personnel in curriculum studies
leads to subpar curriculum design and implementation. Previous professional development initiatives have often been ineffective
due to a lack of understanding of teachers' specific needs for knowledge and skills related to curriculum implementation (Chuene, D.
M., et al., 2024). It is difficult to implement the curriculum if there is insufficient knowledge and background on how this must be
delivered, that is why the support among teachers must be considered. According to Sathorar, H. et al., (2021), the lack of institu-
tional support for professional development in critical pedagogy limits lecturers' ability to implement transformative practices effec-
tively, which is supported by Mabunda, P., (2023), stating that many educators feel unprepared due to inadequate professional de-
velopment opportunities, which affects their confidence and ability to deliver the curriculum successfully. The attitudes and beliefs of
teachers significantly affect their ability to implement changes effectively, leading to resistance or inadequate adaptation.
Insufficient Resources

Implementation of curriculum requires various resources, which includes but are not limited to financial support, learning materi-
als, and technology-based resources. Many institutions do not possess sufficient instructional materials, creating an unconducive
learning environment that affects the delivery of the curriculum (Fasinro, K., 2024). Textbooks and learning materials such as mod-
ules are also insufficient, hence, the delivery of the curriculum is being affected. Mabunda, P. (2023) emphasized that a significant
issue highlighted is the lack of essential resources, such as textbooks and teaching materials, which hamper effective curriculum de-
livery. There is often a shortage of essential resources, including teaching materials and infrastructure, which can significantly affect
the quality of curriculum delivery. Implementing new curricula often requires significant investments in teacher training and educa-
tional resources, which may not always be available (Gouédard, P., et al., 2020).
Poor School Infrastructures

Inadequate school infrastructures can be a barrier to curriculum implementation, which can hinder the curriculum delivery. Ac-
cording to Chuene, M., et al., (2024), many schools, particularly in rural areas, suffer from inadequate infrastructure. This includes
poorly maintained facilities that do not support effective teaching and learning environments. This is supported by Karakus, G.
(2021), stating that poor school conditions can detract from the learning experience, making it harder to implement curricula suc-
cessfully. Without the necessary infrastructure and classroom, the teaching-learning process can be affected, since that learners can
be easily distracted by external factors. Mabunda, P. (2023) emphasized that contextual factors, such as socio-economic conditions
and school infrastructure, play a crucial role in how well the curriculum is implemented. Addressing these challenges is crucial for
enhancing the effectiveness of curriculum implementation and achieving educational objectives.
Curriculum Misalignment

The delivery of curriculum should be aligned with what is being planned and developed. Through this, the vertical alignment of
the curriculum can be established, hence, providing better results towards its monitoring and evaluation. A significant challenge is
the misalignment between the intended curriculum and what is actually taught in classrooms. This discrepancy can lead to gaps in
student learning and outcomes (Rudhumbu, N., et al., 2022). These gaps can hinder the goal of the implementation of curriculum,
which often leads to unfavorable outcomes. Karakus, G. (2021) pointed out that this misalignment can stem from various factors,
including inadequate planning and insufficient stakeholder involvement in the curriculum development process. The integration and
adaptation of curriculum are also challenging in schools, most especially in elementary and senior high schools. Integrating STEM
subjects into existing curricula presents logistical challenges. Teachers must create meaningful connections between disciplines while
also adhering to standardized testing requirements, which can complicate lesson planning and execution (Clark, Q. et al., 2023).
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While according to Ghunu, N. (2022), the thematic curriculum may not always align with the unique cultural and environmental
needs of remote communities, necessitating adaptations that are often not feasible due to lack of resources or training. These chal-
lenges highlight the complexities of implementing a curriculum in educational settings and underscore the need for comprehensive
strategies to overcome them.
Inadequate Leadership

A good leader should possess characteristics that serve as a role model of a strong leadership such as clear vision, commitment,
communication and social responsibility. When these characteristics are not present to a school leader, it can lead to challenges and
difficulties in the implementation of the curriculum. Fasinro, K. (2024) stated that insufficient leadership and a clear vision for cur-
riculum implementation can result in disorganization and ineffective practices within schools. Poor communication and leadership
within educational institutions can lead to a lack of clarity regarding curriculum goals and expectations, further complicating imple-
mentation efforts (Karakus, G., 2021). These challenges stress the complexities involved in successfully implementing educational
reforms and underscore the need for strong leadership, including the good rapport of school leaders to teachers and other stake-
holders.

CURRICULUM EVALUATION

Curriculum evaluation is the final step in crafting a guide for educators suited for the learners, which includes the assessment of
the planned, developed, and implemented curriculum with the regular monitoring of its implementation. The curriculum evaluation
can also be used as a stepping stone in planning the next actions to be taken based on the results and assessment. Curriculum evalu-
ation is an essential component in the process of adopting and implementing any new curriculum in any educational setting (Special
Education Notes, n.d.). The goal of curriculum evaluation is to determine if the newly implemented curriculum is achieving its in-
tended outcomes and fulfilling its established objectives. Additionally, curriculum evaluation aims to collect data that can highlight
areas requiring improvement or modification. Curriculum implementation faces different challenges towards its assessment, some of
these challenges are lack of training, lack of resources, technological integration, alignment issues, and administrative support.
Lack of Training

The preparedness of teachers in implementing and evaluating the curriculum is still a concern since that most of them feel they
are insufficiently prepared for the curriculum delivery. Adin-Surkis, A., (2015) stated that many teachers feel inadequately prepared
to implement the new curriculum effectively due to insufficient training and professional development opportunities. This lack of
training can lead to confusion and inconsistency in how the curriculum is applied in the classroom. Teachers are anxious that they do
not have the trainings needed for effective curriculum assessment. Many educators may not have sufficient training in effective eval-
uation methods, which can hinder the assessment process and lead to inadequate data collection and analysis (Yang, Y., 2017). Their
knowledge and skills in media literacy is also a challenge to curriculum evaluation. According to Erdem, C., et al. (2022), many educa-
tors report insufficient training in media literacy, which hinders their ability to teach these skills effectively. The competence and ex-
pertise of the evaluators must also considered, for such, Aygoren, F. (2019) pointed out that not all evaluators may possess the nec-
essary understanding or expertise to accurately assess educational quality, which could undermine the reliability of the findings.
Teachers must still be involved in designing content, creating assignments, and refining assessments to ensure clarity and relevance
(Thomas, M., et al., 2021).

Lack of Resources

It is challenging to implement and evaluate curriculum without the resources such as technological materials, financial support,
and infrastructures, hence, it is one of the challenges that educational system faced in curriculum evaluation. Dlindar, E. et al. (2017)
explained that the lack of adequate resources—such as textbooks, technology, and trained personnel—impedes effective curriculum
implementation. Many educational institutions struggle to provide the necessary materials that support innovative teaching meth-
ods and learner engagement. Teachers reported a significant shortage of textbooks, manuals, and instructional materials, which forc-
es them to use personal resources for reproducing necessary documents (Sales, J. et al., 2023). The expenses which is additional bur-
den to teachers is at hand, this only happens if there is a scarcity of resources. Insufficient resources, including time, funding, and
materials, can impede the evaluation process. This limitation makes it difficult to implement comprehensive evaluations and can lead
to superficial assessments (Yang, Y., 2017). The classrooms and facilities can also hinder the assessment of curriculum, which are con-
tributory factors towards its implementation. According to Hoang, A., et al. (2020), many schools, particularly in rural areas, suffer
from inadequate infrastructure, including dilapidated buildings and insufficient classrooms, which hampers the learning environ-
ment. This is supported by Sales, J. et al. (2023), stating that insufficient physical facilities in schools present a barrier to effective
teaching and learning, limiting the overall educational environment. There is also a shortage of computers which are vital source of
information and the fastest way in transmitting data such as results of curriculum implementation. Many schools faced constraints in
terms of access to necessary technological resources, including computers and software (Gindiz, G. et al., 2022).
Technological Integration

Technological advancement is prominent in almost all human activities, which includes the economy, transportation, education,
and others. In schools, the integration of technology was already introduced way back years ago, which benefited both the school
and the learners. However, there are still schools who do not have access to internet, hence, they are left behind, thus, resulting in
difficulties in assessing the curriculum. While technology can enhance learning experiences, disparities in access can create inequali-
ties among students, further complicating curriculum delivery (Dlindar, E. et al., 2017). Ethical considerations and reliance to tech-
nology are also concerns that need to be addressed. There is a risk that students might depend too heavily on Al tools for completing
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assignments, which could undermine their learning process and critical thinking skills (Thomas, M. et al., 2021), they also added that
the use of artificial intelligence (Al) requires access to extensive student data, raising issues related to privacy, consent, and compli-
ance with regulations. This can lead to data privacy concerns and inaccuracy of curriculum evaluation, as well as the reliability of its
results.
Alignment Issues

The alignment of curriculum is also a challenge that needs to be addressed, this includes but are not limited to educational goals,
learners’ needs, and learning outcomes. According to Yang, Y. (2017), ensuring that learning objectives, content, activities, assess-
ments, and outcomes are coherent and aligned is a significant challenge. Misalignment can result in gaps or overlaps that affect the
curriculum's effectiveness. There is a concern that current curricula do not align well with societal expectations and educational
goals, which can lead to a mismatch between what is taught and what students need to succeed in real-world contexts (Aslan, D., et
al., 2016). Meanwhile, Diindar, E. et al. (2017) suggested that curriculum misalignment includes addressing different proficiency lev-
els, learning styles, and cultural contexts, which can complicate the development of a universally applicable curriculum. This misa-
lignment complicates effective teaching and assessment practices, making it difficult for educators to achieve the desired competen-
cies in students (Solikhah, 1., 2022). These challenges underscore the complexity of developing and evaluating curricula and highlight
the need for ongoing research and innovation to address these issues effectively.
Administrative Support

The school leaders also faced challenges to support teachers in implementing and evaluating the curriculum, this includes several
workloads that can affect their leadership and monitor the status of the curriculum delivery. According to Arrieta, G. (2021), princi-
pals often face overwhelming administrative responsibilities that limit their ability to engage deeply in curriculum evaluation and
instructional leadership. This can be applied to some schools where principals are having multiple workloads that hinder them to
assist their teachers, especially when it comes to the implementation of the curriculum. The level of support from school administra-
tion can vary, impacting teachers' ability to implement the curriculum effectively. Inconsistent administrative backing can lead to con-
fusion and frustration among educators (Adin-Surkis, A., 2015). Aside from financial resources and other teaching materials needed,
the moral support from school leaders is crucial in boosting the morale of teachers, which allows them to do their work and optimize
the teaching-learning process.

Conclusion

To provide quality education is the main goal of each institution, hence, it is important to craft a curriculum that suits the needs of
each learner which allows them to access the academic experiences. Curriculum undergoes stages before its full implementation,
this includes critical phases and regular monitoring from its planning, development, implementation, and evaluation. Gaps and chal-
lenges that need to be addressed can be found at each phases, hence, policymakers, educational leaders, and stakeholders should
formulate solutions for such problems. This literature review of several peer-reviewed articles provides the ideas on what gaps and
challenges can be encountered on curriculum planning, development, implementation, and evaluation. Among these gaps and chal-
lenges, the most common are insufficient teacher trainings and preparedness, and lack of resources and infrastructures, which are
common in rural schools and located in far flung areas. Overall, the gaps and challenges on this literature review must be considered
with utmost importance, since that these can greatly affect the curriculum delivery and may hinder the implementation of such cur-
riculum.
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