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Abstract 
 

 This study aimed to determine the relationship between learning 
organization dimensions and the reflection-in-action practice of teachers. This study 
utilized the non-experimental quantitative research design using descriptive technique 
involving teachers in Malita South District of Davao Occidental Division, Philippines. The 
study was conducted on the Second Semester of School Year 2022-2023. Research 
instruments on learning organization dimensions and reflection-in-action practice of 
teachers were used as source of data. Using mean and pearson-r as statistical tools to 
treat the data, the study showed the following results: the level of learning organization 
dimensions is very high, the level of reflection-in-action practice of teachers is high, there 
is a significance on the relationship between learning organization dimensions and 
reflection-in-action practice of teachers. 
 
Keywords: Learning Organization Dimensions, Reflection-in-Action Practice of Teachers, 
School Administration and Supervision, Quantitative Research, Philippines 

 
1. INTRODUCTION 

  
Reflection-in-action teaching is a process whereby teachers reflect on their teaching 

practices to examine the overall effectiveness of their instructive approaches. Improvement 
or change in teaching methods may be required, depending on the outcome of this analytical 
process, which is based on critical reflection (Goodley, 2018). 

Reflection-in-action teaching practice is one of the important processes in teacher 
education. It stimulates teachers and students to develop various skills like decision-making, 
metacognition and logical thinking. Educators define reflection as a complete systematic 
process of decision making to solve a given problem and it involves taking a systematic and 
thoughtful action through consistent self-inquiry where teachers thoroughly review their 
classroom experience through a complete cyclic procedure towards high quality standards of 
learning and teaching methodology. 

Reflection-in-action is an important learning component for both learners and 
teachers. It is indicated that reflection and reflective learning have more positive effects on 
learning that underline the importance of developing and using reflective practices. When 
instructors engage in reflective teaching, they are dedicating time to evaluate their 
own teaching practice, examine their curricular choices, consider student feedback, and 
revise improve student belonging and learning (Pollard, 2002), 

However, many teachers have misconceptions about reflection, for example, that 
reflection means just thinking and simple thinking about the teaching and learning process. 
Paterson and Chapman (2013) prepared a precise description of the reflective practice to 
interpret reflective teaching and learning practices more clearly. They established that 
reflection not only includes a simple overview and description of a learner’s activity, but 
rather requires cognitive and metacognitive activities in which the learner recognizes what 
has been learned, mobilizes his/ her prior knowledge, and connects new information to 
existing information.  
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In the local context, there are several instances where teachers cite Reflection-in-
action teaching as one of the skills they have to master in designing teaching and learning 
activities. They consider that many of them lack the practice to reflect on the activities and 
how it influences students’ engagement and learning.  
The problem-situations stipulated prompts the researcher to conduct this study. More so, it 
attempts to address the knowledge gap in terms of finding relevant evidence in the local 
context regarding relationship between learning organization dimensions and reflection-in-
action teaching practice among teachers as the researcher has rarely come across with the 
same study on the same topic in the local setting. 
 

This study is anchored on Reflective practice theory of Dewey, Schilpp & Hahn 
(1939). According to the paradigm, every experience begins with something that is either 
familiar to us or wholly new to us. In the following phase, we must think on the event and 
make a note of anything novel about it. 

Reflective practice, according to Dewey, is the active, persistent, and careful 
consideration of any belief or pretended form of knowledge in light of the grounds that 
support it. Thinking about one's teaching, to put it very broadly, is a key component of 
reflective teaching. Reflective teaching is a process where teachers review their lesson 
plans, consider how they were delivered, and consider how they may be altered for better 
learning results. 

Before, during, and after a course is delivered, reflective teaching involves assessing 
one's fundamental assumptions about teaching and learning as well as one's alignment with 
actual classroom practice. When lecturing reflectively, teachers examine their methods 
critically and seek out examples of good instruction. 

A person who takes up a new interest and evaluates their progress in learning the 
new material associated with the hobby, as well as their knowledge gaps and preferred 
learning methods, is engaging in reflective learning. 

This study is also supported by the proposition of Goleman, Boyatzis and McKee 
(2002) which states that learning dimensions organization has a central role in developing 
reflection-in-action of teachers in school. They added that to ensure deeper learning among 
the students, teachers and staff should work in collaboration for the students to acquire skills 
such as problem solving and thinking skills and to develop and nurture highly motivated and 
engaged learners.  

Likewise, this study also considers the pronouncement of Thach and Murphy (1995) 
which states that reflection-in-action in teaching defines key characteristics of reinforcement 
sensitivity skills of students. The competency characteristics are useful for transferring 
learning to students making them acquire life skills essential for student development. In 
addition to a mastery of basic skills, effective teachers demonstrate a thorough 
understanding of the content of their curricular areas. They communicate this content 
material to students using methodologies that are appropriate for the age and abilities of the 
learners. These teachers are competent planners, seek to incorporate other disciplines into 
their lessons and stay abreast of changes and advancements in their specialty areas. 
 
  This study aims to find out the significance of the relationship between learning 
organization dimensions and reflection-in-action practice of teachers.  
  This study is aimed to determine the relationship between the learning organization 
dimensions and reflection-in-action practice of teachers. The study will be implemented in 
some public schools in Davao Occidental Division within the second semester of the School 
Year 2022-2023.  

 
2. MATERIALS AND METHODS 

 
  This study employed the non-experimental quantitative research design utilizing 
correlational technique. A substantial proportion of quantitative educational research is non-
experimental because many important variables of interest are not manipulable. Because 
non-experimental research is an important methodology employed by many researchers, it is 
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important to use a classification system of non-experimental methods highly descriptive of 
what we do and which also allows us to communicate effectively in an interdisciplinary 
research environment. Correlational research designs evaluate the nature and degree of 
association between two naturally occurring variables (Johnson, 2012). 

The geographic location of this study was shown in Figure 2. The municipality of 
Malita is a first-class municipality of the newly-founded province, Davao Occidental. It has 25 
barangays and eight secondary schools. According to the 2009 LGPMS census, it has a 
population of 133,020 people in 20,526 households. Malita was known for various parts of its 
cultural heritage.  
  The research sample included only those teachers who have permanent position. 
They must also have a teaching experience for the public school for at least five years. The 
substitute teachers and those holding Learning Support Aid positions are excluded in the 
sample of the research. Likewise, this study is conducted only to one district of Davao 
Occidental Division and at least have more than a hundred teachers as sample.     
  This study utilized purposive sampling in determining the sample of this study. Only 
those teachers who manifested their willingness to participate in the research were included 
in the study. These students must have Informed Consent to show their voluntary 
participation of the study.   

This study utilized adopted questionnaire. The questionnaire for the independent 
variable of this study is learning organization dimensions, the indicators were taken from 
Leufvén, Vitrakoti, Bergström, Ashish and Målqvist, (2015) with the following indicators, 
continuous learning, dialogue and inquiry, team learning and collaboration, embedded 
systems, empowerment, system connections, and strategic leadership.  
This five-point Likert Scale was used in determining the learning organization dimensions in 
this study. 

Meanwhile, the dependent variable of this study is reflection-in-action practice of 
teachers, the indicators come from Faghihi and Anani Sarab (2016) and the indicators are 
the following: practical, cognitive, learner, metacognitive and critical. 

This five-point Likert Scale was used in determining the reflection-in-action practice in 
this study. 

 
 
The researcher simplified and contextualized the questionnaires without losing the 

original content. The first draft of the contextualized version of the instruments was 
submitted to the research adviser for comments and recommendations to improve its 
presentation. The final copies were submitted to the panel of experts for approval.  

Final revision of questionnaire was made by incorporating the corrections, comments 
and suggestions given by the expert validators. The validators rated the survey 
questionnaires with a rating of 4.05 with a descriptive equivalent as good. 

The following steps were undertaken in the gathering of data for this study. First the 
researcher asked permission from the Superintendent of Davao Occidental Division to 
conduct the study in Malita South District. After the request was granted, the researcher also 
sent a letter to the district supervisor indicating the intention to conduct the study in the 
district. The researcher attached the letter of approval from the division superintendent. The 
same letter of request was also sent to the school heads. 

The school allowed the researcher to gather data for the research during activity 
period in the afternoon. This was a big challenge for the researcher because the travel going 
to school’s district usually takes more than half an hour from the station.  

As soon as the researcher got into the school, he went to the office of the school 
head and showed the letter of approval and endorsement from the superintendent and from 
the district supervisor. After which, the researcher met the teachers and the school head and 
gave them a brief orientation on how they will respond to the questions in the questionnaire. 
As soon as the respondents were able to complete answering the questionnaire, the 
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researcher collected them and tallied the responses. Interpretation followed after the 
statistician handed the data. 
  The following statistical tools were used in treating the problems in this study. Mean. 
This will be used to determine the level of learning organization dimensions and reflection-in-
action practice of teachers. Pearson-r. This will be used to determine the relationship 
between learning organization dimensions and reflection-in-action practice of teachers. 
 

3. RESULTS AND DISCUSSION 
 

The standard deviation in the descriptive tables, Table 1 and Table 2, ranged from 
0.30 to 0.40 which are less than 1.0 as the typical standard deviation for a 5-point Likert 
Scale. This means that the ratings in the accomplished questionnaires were close to the 
mean, indicating consistency of responses among the respondents (Wittink and Bayer, 
1994). 

 
Level of Learning Organization Dimensions 

in terms of Continuous Learning 
 
Presented in Table 1.1 is the level of learning organization dimensions in terms of 

continuous learning with a mean score of 4.33 or very high. The result  
of this mean score is taken from the strands of the indicators which are as follows: people 
help each other learn, people are given time to support learning, and people are rewarded 
for learning. 
 
Level of Learning Organization Dimensions 

in terms of Dialogue and Inquiry 
 
Presented in Table 1.2 is the level of learning organization dimensions in terms of 

dialogue and inquiry with a mean score of 4.12 or very high. The result of this mean score is 
taken from the strands of the indicators which are as follows: people give open and honest 
feedback to each other, whenever people state their view, they also ask what others think, 
and people spend time building trust with each other. 
 
Level of Learning Organization Dimensions 

in terms of Team Learning and Collaboration 
 
Presented in Table 1.3 is the level of learning organization dimensions in terms of 

dialogue and inquiry with a mean score of 4.27 or very high. The result of this mean score is 
taken from the strands of the indicators which are as follows: teams/groups have the 
freedom to adapt their goals as needed, teams/groups revise their thinking as a result of 
group discussions or information collected, and teams/groups are confident that the 
organization will act as their recommendations. 

 
Level of Learning Organization Dimensions 
in terms of Empowerment 
 

Presented in Table 1.4 is the level of learning organization dimensions in terms of 
Empowerment with a mean score of 4.23 or very high. The result of this mean score is taken 
from the strands of the indicators which are as follows:  
recognizes people for taking initiatives, gives people control over the resources they need to 
accomplish their work, and supports everyone who take calculated risks. 
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Summary of Level of Learning Organization Dimensions  
 

Presented in Table 1.5 is the level of learning organization dimensions with the 
overall mean of 4.23 with a descriptive equivalent of very high indicating that all enumerated 
indicators were always observed.  

The overall mean was the results obtained from the mean of the indicators for the 
specific items from the questionnaire intended for this particular indicator which is appended 
in this study. Among the enumerated indicators, continuous learning obtained the highest 
mean of 4.33 with a descriptive level of very high, team learning and collaboration obtained a 
mean score of 4.27 with a descriptive  

 
rating of very high, empowerment had a mean score of 4.23 or very high, dialogue and 
inquiry had a mean score of 4.12 or very high.   
 
Level of Reflection-in-Action Practice of Teachers 

in terms of Practical 
 
Presented in Table 2.1 is the level of reflection-in-action practice of teachers in terms 

of practice with a mean score of 4.18 or very high. The result of this mean score is taken 
from the strands of the indicators which are as follows: I have a file where I keep my 
accounts of my teaching for reviewing purposes, I talk about my classroom experiences with 
my colleagues and seek their advice/feedback, after each lesson, I write about the 
accomplishments/failures of that lesson or I talk about the lesson to a colleague, and I 
discuss practical/theoretical issues with my colleagues. 
 
Level of Reflection-in-Action Practice of Teachers 

in terms of Cognitive 
 
Presented in Table 2.2 is the level of reflection-in-action practice of teachers in terms 

of cognitive with a mean score of 4.12 or very high. The result of this mean score is taken 
from the strands of the indicators which are as follows: I read books/articles related to 
effective teaching to improve my classroom performance, I participate in 
workshops/conferences related to teaching/learning issues, I think of writing articles based 
on my classroom experiences, and I look at journal articles or search the internet to see 
what the recent developments in my profession are. 

 
 
Level of Reflection-in-Action Practice of Teachers 

in terms of Learner 
 
Presented in Table 2.3 is the level of reflection-in-action practice of teachers in terms 

of learner with a mean score of 4.16 or very high. The result of this mean score is taken from 
the strands of the indicators which are as follows: I talk to my students to learn about their 
learning styles and preferences, I talk to my students to learn about their family 
backgrounds, hobbies, interests and abilities, and I ask my students whether they like a 
teaching task or not. 
 
Level of Reflection-in-Action Practice of Teachers 

in terms of Metacognitive 
 

Presented in Table 2.4 is the level of reflection-in-action practice of teachers in terms 
of metacognitive with a mean score of 4.03 or very high. The result of this mean score is 
taken from the strands of the indicators which are as follows: I talk to my students to learn 
about their learning styles and preferences, I talk to my students to learn about their family 
backgrounds, hobbies, interests and abilities, and I ask my students whether they like a 
teaching task or not. 
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Level of Reflection-in-Action Practice of Teachers 
in terms of Critical 
 
Presented in Table 2.5 is the level of reflection-in-action practice of teachers in terms 

of critical with a mean score of 4.05 or very high. The result of this mean score is taken from 
the strands of the indicators which are as follows: I think about instances of social injustice in 
my own surroundings and try to discuss them in my classes, I think about the political 
aspects of my teaching and the way I may affect my students’ political views, and I think 
about the ways gender, social class, and race influence my students’ achievements. 
Summary of Level of Reflection-in-Action Practice of Teachers  
 
 Presented in Table 2.6 is the level of reflection-in-action practice of teachers. 
Computations revealed an overall mean score of 4.10 or high, indicating that the said 
respondents gave a high level of trust among the school heads.  

The overall mean was the results obtained from the mean of the indicators for the 
specific items from the questionnaire intended for this particular indicator which is appended 
in this study. 

The indicator practical got the highest rating with a mean score of 4.18 or high, the 
indicator learner has a mean score of 4.16 or high, cognitive obtained 
mean score of 4.12 or high, critical has a mean score of 4.05 or high, and metacognitive 
obtained a mean score of 4.03 or high.  
 
Significance on the Relationship between Dimensions of Learning  
Organization and Reflection-in-Action Practice of Teachers  

 
Illustrated in Table 3 were the results of the test of relationship between the variables 

involved in the study. The overall correlation had a computed R-value of 0.408 with a p 
p<0.01 which is significant at 0.05 alpha level. Doing an in-depth analysis, it could be 
gleaned that the indicators of learning organization dimensions and reflection-in-action 
practice of teachers among teachers *Significant at 0.05 significance level. Revealed a 
computed R-values ranging from .196 to .354 with p<0.01 which is lesser than .05 level of 
significance. This implies that the higher the learning organization dimensions is, the higher 
the reflection-in-action practice of teachers among teachers there is. Hence, the null 
hypothesis which states that there is no significant relationship between learning 
organization dimensions and reflection-in-action practice of teachers among teachers is 
rejected. 

 
4. MAJOR FINDINGS 

 
The level of learning organization dimensions with the overall mean of 4.23 with a 

descriptive equivalent of very high, the level of reflection-in-action practice of teachers had 
an overall mean score of 4.10 or high, the computed R-value of 0.408 with a p<0.01 which is 
significant at 0.05 alpha level.  

 
5. CONCLUSION 

 
 With considerations on the findings of the study, conclusions are drawn in this 
section. The respondents were found to exhibit a very high level of learning organization 
dimensions. This indicates that the provisions relating to the learning organization 
dimensions embodied in the item is always observed. 
 There is high level of reflection-in-action practice of teachers. This indicates that the 
provisions relating to reflection-in-action practice of teachers embodied in the item is always 
observed.  

There is a significant relationship between relationship between learning organization 
dimensions and reflection-in-action practice of teachers. This implies that the higher the 
learning organization dimensions display; the higher will be their reflection-in-action practice 
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of teachers. Thus, the null hypothesis that states that there is no significant relationship 
between learning organization dimensions and reflection-in-action practice of teachers of the 
respondents is rejected.  
 The study revealed a very high level of learning organization dimensions. The 
researcher recommends that Public Schools District Supervisor may provide technical 
assistance to school heads and teachers on how to improve in the aspect of dialogue and 
inquiry in order to make the school personnel able to communicate effectively with the 
parents and other stakeholders.  
 The results of the study revealed a high level of reflection-in-action practice of 
teachers. The researcher recommends that the school heads may provide Learning Action 
Cell on the topic metacognition to improve the practice of the teachers on this aspect and 
eventually help improve the learning outcome of the students.  
 The researcher also recommends to future researchers to conduct similar study and 
explore some indicators that are not included in this study in another setting in order to 
uncover new knowledge relevant to the enhancement of learning organization dimensions 
and reflection-in-action practice of teachers.  
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