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NEARPOD WEB-BASED INSTRUCTIONAL TOOL 

TO IMPROVE THE SKILLS OF GRADE 8 STRUGGLING LEARNERS IN 

IDENTIFYING PARALLEL STRUCTURES 

 

ABSTRACT 

 Nearpod is a web-based instructional tool that allows students to engage with the 

facilitator during the lecture session. It also has interactive elements, and lectures are 

broadcasted to the students’ devices via the internet. This research aimed to know the 

effectiveness of Nearpod web-based instructional tool in improving the grammar skill of 

Disiplina Village – Bignay National High School Grade 8 struggling learners, specifically in 

identifying Parallel Structures in sentences. 

To determine the effectiveness of using Nearpod web-based instructional tool as a 

learning intervention, a pre-test, post-test, and retention test were administered to the 30 

participants of the study, who were selected through the use of Purposive Sampling. 

Criterion Reference was used to interpret the skill level of the learners during the pre-

test. Dependent T-Test was used to compute the result of the post-test against the result of the 

pre-test, and the result of the post-test against the result of the retention test, to know whether 

there is improvement in the skills of the learners in identifying parallel structures. Lastly, 

Weighted Mean and Thematic Analysis were used to interpret the participants’ perception 

upon being exposed to Nearpod web-based instructional tool. 

Findings revealed that there is a significant difference between the pre-test and post-

test, as well as between the post-test and retention test of the participants. Therefore, it was 

proved that the learners clearly exhibited improvement upon using Nearpod web-based 

instructional tool as learning intervention. Apart from that, this research also revealed that 

the learners perceived the use of Nearpod web-based instruction positively. 

 

Key Words: Nearpod web-based instruction, Nearpod web-based instructional tool, Parallel 
Structures in Sentences 
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Chapter 1 

INTRODUCTION 

 

Significance of the Study/Rationale 

English Language Proficiency is agreed to be a basis for success in academic pursuits 

such as reading, writing, and working with numbers. These tasks highly correspond to the 

learners’ language skills (Racca & Lasaten, 2016). That is why dealing with subject areas 

which use English as medium of instruction has been a challenge for second language 

learners because of poor proficiency in the language. 

As revealed in a 9-item Parallel Structure test results of 85 Grade 8 learners of 

Disiplina Village Bignay National High School (DVBNHS) during the First Quarter of 

School Year 2020-2021, data portrayed a median of four (4) points, equivalent to 44.44%. 

This means that most of the scores of the learners in this test were far behind 75% and did not 

even reach at least 50% of the total score, thus, reflects a poor performance in grammar, 

specifically in dealing with Parallel Structures. On this note, research findings indicate that 

learners commit errors in unity and coherence due to faulty parallelism (Ahmed, 2019). 

In relation to this, the researcher conducted home-visitation to some struggling Grade 

8 learners to know their challenges in dealing with their English lessons. When they were 

asked about their experiences in answering their module in English, majority of their answers 

pertains to their inability to comprehend English texts. Apart from this, they said that 

whenever they were asked to explain ideas in English, they find it difficult to construct their 

own sentences. 

These responses from the learners coincided with what the researcher got from asking 

her colleagues in DVBNHS English Department as to what are the challenges they usually 

encounter in teaching English. Students’ ignorance of the basic grammar rules and sentence 

structures, motivation, and poor level of comprehension are their common answers. 

According to Sydney and Nelson (2002) as cited in Nordquist (2019), “If people want 

to understand the meaning conveyed by sentences, and to develop their ability to express and 

respond to this meaning, then the more they know about grammar, the better they will be able 

to carry out these tasks..." The evidences presented earlier only prove that there is a need for 

teachers to address the low-level English proficiency of learners and it can be done through 

improving their grammar skills. 

Over the years, teachers continue to look for probable interventions to improve the 

grammar skills of English learners, especially now that education has been in the form of 
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distance learning since the pandemic. Eventually, the new normal set-up opens a wide 

opportunity for e-learning to be known as one of the best tools for distance education. A 

study revealed that web-based instruction remarkably improved students’ reading and writing 

skills (Mudawe & Mudawe, 2016). As a result, the researcher got interested on utilizing a 

web-based tool called Nearpod in an online class session with the goal of improving learners’ 

grammar skills in identifying parallel structures in sentence. Nearpod is a web-based tool that 

allows students to engage with the facilitator during the lecture session. In addition, 

interactive elements are added in Nearpod software, and lectures are broadcasted to the 

students’ devices via the internet. More importantly, it was noted that Nearpod supports 

student learning and that it is recommended to encourage interaction and promote 

independent learning among students (Sanmugam, Ramayah, Selvarajoo, & Lee, 2019). 

Internet-supported applications like web-based instructional tools do not only improve 

the learners’ language proficiency and academic performance, but it can also help learners 

enjoy and appreciate what they are learning. They will feel entertained and motivated, thus, 

learning comes out naturally. Likewise, using internet-based applications make classrooms 

more convenient for teachers as it gives positive assessment results (Ullah, Perales, and 

Tarayo, 2020). Additionally, web-based instruction can be a form of experiential learning as 

it encourages learner-centeredness. Experiential learning is said to have the ability to improve 

students’ understanding and skills with teachers providing the learners robust scaffolding to 

understand them (Ullah et al., 2020). Therefore, teachers’ knowledge in handling web-based 

instructional tools plays a huge role for its effectiveness. Employing Internet-supported 

applications like web-based instructional tools require teacher trainings. 

Evidence suggests that distance education operates best as a system of dynamic, 

interrelated components which can foster a learning community that is driven by pedagogy 

and incorporates a range of activities, which enables flexible delivery (Picciano, 2017 as cited 

in Australian Institute for Teaching and School Leadership, 2020). Distance learning and e-

learning have been in collaboration in incorporating varied interactive activities that make 

learning more flexible and convenient for both the learners and educators. This claim 

coincides with the idea that educators should consider adopting these innovative technology-

supported pedagogic models to improve outcomes, including the development of higher-

order thinking skills, and to expand the range of learning opportunities available to students 

(Organisation for Economic Cooperation and Development, 2016). 

This study therefore aimed to test the effectiveness of Nearpod web-based 

instructional tool as intervention for struggling Grade 8 learners to improve their skills in 
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grammar, specifically in identifying parallel structures in sentences. The virtual sessions in a 

form of web-based instruction using Nearpod were implemented for four (4) weeks 

consecutively, every Tuesday and Thursday, for a total of eight (8) days, one (1) hour per 

session. The selected participants were classified into two sets: Set A and Set B. This was 

done for the researcher to give more individual attention among the learners. The Third 

Quarter Grade 8 Learning Packets distributed by SDO Valenzuela was used as basis in 

teaching parallel structures through web-based instruction. The pre-test and post-test to be 

administered were also taken from the same material. Learners’ errors during the pre-test 

were discussed, and additional examples were given to improve their skills in identifying 

parallel structures in sentences. Using parallel structures is listed in the Most Essential 

Learning Competencies in English 8 (EN8G-Ia-7) which was supposed to be taught during 

the Third Quarter. 

Using parallelism in sentences adds balance and rhythm to make speeches and 

writings more vivid and powerful (Song, Liu, Fu Liu, Wang, & Liu, 2016). A study was able 

to prove that weak sentence structures and tenses affect learners’ reading comprehension 

(Iqbal, Noor, Muhabat, & Kazemian, 2015). This is evident in what learners stated during the 

home-visitation done by the researcher, reflecting their experiences in answering their 

module, specifically in composing their own sentences in English to answer some questions. 

Research Questions 

 The main concern of the study was to determine the effect of the use of Nearpod web-

based instructional tool on the improvement of the skills of Grade 8 struggling learners in 

identifying Parallel Structures in sentences. Specifically, the researcher sought to answer the 

following questions: 

1. What is the skill level of the learners in identifying parallel structures in sentences as 

revealed in the pre-test result? 

2. Is there a significant difference on the pre-test results gathered before the Nearpod web-

based instruction, and post-test results of the struggling learners after the Nearpod web-

based instruction? 

3. Is there a significant difference on the post-test results gathered after the Nearpod web-

based instruction, and retention test results of the struggling learners a month after the 

post-test? 

4. What are the perceptions of the struggling learners in using Nearpod as intervention tool 

to improve their skills in identifying parallel structures? 
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Chapter 2 

ACTION RESEARCH METHODS 

 

Data Source/Participants 

In order to generate data needed for the study, the researcher conducted a pre-test to 

269 struggling Grade 8 learners who were labeled as active participants of online classes. 

Then, the scores were recorded and arranged from highest to lowest. 

Afterwards, the researcher performed Purposive Sampling to select the 30 participants 

needed for the study. Purposive sampling is a non-probability sampling method and it occurs 

when “elements selected for the sample are chosen by the judgment of the researcher. The 

target participants were selected based on the following eligibility criteria: (1) pre-test results 

(students with a score of 18 points below the 25-item test – those who did not meet the 75% 

of the total test items), (2) attendance during Facebook Live and Follow-up discussions and, 

(3) First and Second Quarter grades. Aside from their low pre-test scores, the learners who 

were selected in this study were categorized as “struggling” based on their performance 

during their English subject. All of them got declining grades from First to Second Quarter. 

After the list of participants has been finalized, the researcher asked the parents of the 

selected learners for their consent to involve their children in the conduct of the study. The 

parents/guardians were given a virtual letter including the orientation program and virtual 

afternoon session schedules. 

A virtual orientation program for the selected Grade 8 learners via Google Meet was 

conducted before the implementation of the web-based instruction. This was where the 

researcher explained the goal of the virtual afternoon sessions to be done, which was to 

improve their skills in identifying parallel structures in sentences, as well as the session 

schedule. 

Data Gathering Procedure and Instruments 

To determine the effectiveness of Nearpod web-based instructional tool in improving 

the learners’ skills in identifying parallel structures, a teacher-made test was administered 

during the pre-test and post-test. The test was based on the Parallel Structure assessment tests 

from the Third Quarter Grade 8 Learning Packets distributed by SDO Valenzuela. Same test 

items were given during the pre-test and post-test. The test is divided into three parts: the first 

part consists of five (5) questions in which the learners were asked to identify whether the 

sentence is parallel (P) or not parallel (NP); the second part consists of 10 questions asking 

the learners which among the two (2) choices shows parallelism; and the last part also has 10 
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questions asking the learners to pick among the three (3) choices which causes faulty 

parallelism in each given sentence. All in all, the test consists of 25 questions solely about 

Parallel Structures. 

To ensure the retention of the knowledge gained from the learning intervention, the 

researcher also conducted a teacher-made Retention Test a month from the day the pre-test 

has been administered. Same with the test used during the pre-test and post-test, this retention 

test is also a 25-item test, still about Parallel Structures, and was divided into three (3) parts.  

The pre-test/post-test and retention test were all encoded in Google Forms, and were 

disseminated to the selected participants through a system-generated link sent via Messenger 

chat. The participants were given 30 minutes to answer each test. Then, the participants’ 

answers were collected, checked, sorted, and recorded. 

Furthermore, a survey in a form of a 4-Point Likert Scale was given to the selected 

learners to get their perception on using Nearpod as web-based instructional tool for learning. 

The researcher adopted a questionnaire from a study conducted by Peart, Rumbold, Keane 

and Allin (2017) entitled, “Student use and perception of technology enhanced learning in a 

mass lecture knowledge-rich domain first year undergraduate module.” The questionnaire 

originally consists of eight (8) items, but the researcher, with the approval of the developers, 

modified the questionnaire so it finally became six (6) items. The first five (5) items of the 

questionnaire used 4-Point Likert scale ranging from SA – Strongly Agree (4.00 – 3.00), A – 

Agree (2.99 – 2.00), D – Disagree (1.99 – 1.00), SD – Strongly Disagree (1.00 – 0.99), while 

the remaining item was needed to be explained by the respondents. The internal reliability 

and construct validity of the questionnaire were also checked by the developers. Both 

measurements were found to be satisfactory, determined by a Cronbach Alpha score > 0.7. 

Data Analysis 

The data gathered were processed manually using the following statistical tool used in 

the study. 

Weighted Mean was used to calculate the learners’ perception on the positive effect of 

Nearpod web-based instructional tool. 

Thematic Analysis was used to analyze the responses of the participants on the usefulness of 

Nearpod web-based instructional tool. The researcher utilized the six-step process, originally 

developed by Braun and Clarke (2019), to identify common ideas that came up repeatedly. 

The process involved Familiarization, Coding, Generating Themes, Reviewing Themes, 

Naming Themes, and Writing Up. 
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Dependent Samples t-test was used to know whether there is an improvement in the skills of 

the learners in identifying parallel structures, as well as to assess the effectiveness of Nearpod 

as a web-based instructional tool for learning. 

Ranges below were applied on the skill level to determine the pre-test results of the 

learners. 

Pre-test Scores Interval Verbal Interpretation 

21-25 Very High 

16-20 High 

11-15 Average 

6-10 Poor 

0-5 Low 

 

Four (4) Point Likert scale was used for learners’ perception on the positive effect of 

Nearpod web-based instructional tool. 

Scale Range Verbal Interpretation 

1 4.00 – 3.00 Strongly Agree (SA) 

2 2.99 – 2.00 Agree (A) 

3 1.99 – 1.00 Disagree (D) 

4 1.00 – 0.99 Strongly Disagree (SD) 
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Chapter 3 

DISCUSSIONS OF THE RESULTS AND REFLECTIONS 

This chapter displays the analysis, presentation, and interpretation of the results of the 

learning intervention done. To achieve a clear and consistent discussion, the data were 

presented following the sequence of the questions raised in Chapter 1. 

1. What is the skill level of the learners in identifying parallel structures in sentences as 

revealed in the pre-test result? 

Table 1 

Pre-test Results of the Learners Prior to the Experiment 

Pre-test Scores Interval Frequency Verbal Interpretation 

11-15 21 Average 

6-10 9 Poor 

 

 Table 1 shows the pre-test results of the respondents prior to the learning 

intervention, which is the Nearpod web-based instruction. The pre-test scores were 

interpreted based on a 25-item Criterion Reference wherein  21-25 points is 

interpreted as Very High, 16-20 as High, 11-15 as Average, 6-10 as Poor, and 0-5 as 

Low. Based on the results of the study, there were 21 respondents who got scores 

ranging from 11-15 (Average) and 9 respondents got scores ranging from 6-10 (Poor). 

Therefore, following the pre-test results in majority, the skill level of the respondents 

in identifying parallel structures in sentences is at Average Level. 

 Learners vary in terms of skill and performance levels. Though it is possible 

for the learners to possess average performance level as shown in the pre-test results 

of this study, the teacher still needs to find ways to improve the learners’ 

performance. Teachers should not be content by seeing learners not doing their best. 

2. Is there a significant difference on the pre-test results gathered before the Nearpod 

web-based instruction, and post-test results of the struggling learners after the 

Nearpod web-based instruction? 

Table 2 

Pre-test and Post-Test Results of the Struggling Learners before and 

after the Nearpod Web-based Instruction 

Test Scores Mean Alpha 
Computed 

T Value 

Tabular Value 

(@ 0.05, 29 df) 
Decision Interpretation 

Pre-test 11.6 0.05 5.493 2.045 Reject Ho Significant 
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Post-test 17.3 

  

 Table 2 shows the data obtained from the pre-test and post-test results of the 

respondents. There were a total of 30 respondents who answered both of the tests. Out 

of 25 items, the respondents registered a mean score of 11.6 during the pre-test, while 

the same respondents recorded a mean score of 17.33 respectively. 

 Since the computed tabular value of 5.493 is greater than the tabular value of 

2.045 under two-tailed t-test at 0.05 level of significance with 29 degrees of freedom, 

therefore, there is a significant difference between the pre-test and post-test of the 

struggling learners before and after the Nearpod web-based instruction.  

 Based on the results revealed, it was proved that the learners exhibited 

improvement upon using Nearpod web-based instructional tool as learning 

intervention. 

3. Is there a significant difference on the post-test results gathered after the Nearpod 

web-based instruction, and retention test results of the struggling learners a month 

after the post-test? 

Table 3 

Post-Test and Retention Test Results of the Struggling Learners 

after the Nearpod Web-based Instruction 

Test Scores Mean Alpha 
Computed 

T Value 

Tabular 

Value 
Decision Interpretation 

Post-test 17.3 
0.05 2.846 2.045 Reject Ho Significant 

Retention Test 19.8 

 

To further test the effectiveness of Nearpod web-based instruction as learning 

intervention for struggling learners online, the researcher administered a retention test 

a month after the post-test. This test was also taken from the Third Quarter Grade 8 

Learning Packets distributed by SDO Valenzuela, which was also about identifying 

parallel structures in sentences. 

Table 3 presents the data gathered from the post-test and retention test results 

of the respondents. For the post-test, a mean score of 17.33 was recorded, whereas a 

mean score of 19.8 was recorded for the retention test respectively. 

As shown in the computation presented in Table 3, it can be concluded that 

there is a significant difference between the post-test and retention test results of the 
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respondents. The tabular value of 2.045 was lower than the computed t value of 2.846. 

Therefore, the null is rejected. 

  Results revealed that utilizing Nearpod web-based instruction is effective 

during online classes or online remediation. These findings support Ullah et al. (2020) 

who said that using internet-based applications make classrooms more convenient for 

teachers as it gives positive assessment results. 

4. What are the perceptions of the struggling learners in using Nearpod as intervention 

tool to improve their skills in identifying parallel structures? 

Table 4 

Learners’ Perception on the Positive Effect of 

Nearpod Web-based Instructional Tool 

Question 
Weighted 

Mean 
VI 

1. I find Nearpod useful for learning. 3.2334 SA 

2. Nearpod helped me develop confidence 

in the English subject. 
3.3667 SA 

3. I find Nearpod easy to use. 3.1997 SA 

4. Nearpod makes learning more 

interesting. 
3.3334 SA 

5. I would like to use Nearpod in studying 

other subject areas. 
3.3003 SA 

Average 3.2867 SA 
Verbal Interpretation (VI): 

SA – Strongly Agree (4.00 – 3.00), A – Agree (2.99 – 2.00), D – Disagree (1.99 – 1.00), SD – Strongly Disagree (1.00 – 0.99) 

 

As shown in Table 4, the highest score was obtained by responses to Item No. 

2, wherein the respondents Strongly Agreed that Nearpod helped them developed their 

confidence in the English subject (Weighted Mean = 3.3667). After Item No. 2, 

comes Item No. 4, in which the respondents Strongly Agreed that Nearpod makes 

learning more interesting (Weighted Mean = 3.3334), followed by Item No. 5, where 

most of the respondents Strongly Agreed that they would like to use Nearpod in 

studying other subject areas (Weighted Mean = 3.3003). Next in line is Item No. 1, in 

which most of the respondents Strongly Agreed that Nearpod is useful for learning 

(Weighted Mean = 3.2334), and the least mean score goes to Item No. 3, with 

respondents who Strongly Agreed that Nearpod is easy to use (Weighted Mean = 
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3.1997). The total weighted mean average is 3.2867, which means that the 

respondents Strongly Agreed to the positive effect of using Nearpod as learning 

intervention tool in identifying parallel structures as reflected by the mean scores per 

item. 

 

Table 5 

Thematic Analysis of the Learners’ Responses on the 

Usefulness of Nearpod Web-based Instructional Tool 

Themed Answers 

Convenient 

Confirm understanding 

Interactive 

Technology Compatibility 

Varied Assessments 

Content 

Improves Confidence 

Technology limitations 

 

As for the second part of the questionnaire, a question was asked and the 

respondents were requested to provide their answers to the space provided. Table 5 

shows the respondents’ themed answers to the question, “What in particular did you 

find useful in Nearpod?” 

Based on the data presented, the things which the respondents found useful in 

Nearpod are: (1) It is convenient (2) It confirms understanding (3) It is interactive (4) 

It is compatible to any gadgets and other online platforms (5) It has various 

assessments and interesting contents and (6) It helps improve learners’ confidence. 

However, two (2) out of 30 respondents were not able to fully access Nearpod during 

the learning intervention due to technological limitations. 

Based on the results revealed, the learners perceived the use of Nearpod web-

based instruction positively. Nearpod made their learning experiences more 

interesting and interactive because it has various assessments and appealing contents. 

Nearpod also helped them developed their confidence in the English subject, and it 

was useful and convenient. These positive perceptions agreed to the idea of 

Sanmugam et al. (2019) that Nearpod supports student learning and that it is 
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recommended to encourage interaction. Although there were areas of improvements 

found during the learning intervention process, the positive experiences shared by the 

learners are still remarkable. Hence, educators should consider adopting these 

innovative technology-supported pedagogic models to improve outcomes, including 

the development of higher-order thinking skills, and to expand the range of learning 

opportunities available to students (Organisation for Economic Cooperation and 

Development, 2016). 
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Chapter 4 

CONCLUSIONS AND RECOMMENDATIONS 

 

Summary of Findings 

 This action research aimed to determine the effect of the use of Nearpod web-based 

instructional tool on the improvement of the skills of Grade 8 struggling learners in 

identifying Parallel Structures in sentences. At the end of the research process, it was 

revealed that: 

1. The skill level of the struggling learners in identifying parallel structures before the 

experiment based on the Pre-test Scores Interval of 11-15 is considered to be at the 

Average Level. 

2. The computed tabular value of 5.493 is greater than the tabular value of 2.045 under 

two-tailed t-test at 0.05 level of significance with 29 degrees of freedom. Therefore, 

the null hypothesis is rejected and there is a significant difference between the pre-test 

and post-test results of the struggling learners before and after the Nearpod web-based 

instruction. 

3. There is a significant relationship between the post-test and retention test results of 

the respondents. 

4. The learners perceived the use of Nearpod web-based instruction positively. Nearpod 

made their learning experiences more interesting and interactive because it has 

various assessments and appealing contents. Nearpod also helped them developed 

their confidence in the English subject, and it was useful and convenient. 

Reflections 

 Learners vary in terms of skill and performance levels. Though it is possible for the 

learners to possess average performance level as shown in the pre-test results of this study, 

the teacher still needs to find ways to improve the learners’ performance. Teachers should not 

be content by seeing learners not doing their best. It is much better to bring out their best than 

settle for less. 

In addition, the good effects of technology is obviously seen nowadays, especially 

now in the new normal setting. Using technology as part of the teaching-learning process has 

been the norm ever since the 21st century teaching started. Many studies and researches 

proved how excited and motivated the learners get whenever there is a technology involved 

in the classroom. However, it is noteworthy to mention that technology should just be a part 

of the teaching-learning process, and the teacher should still be the one to promote learning. 
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Technology is one great way to level up the traditional way of learning, but it is still the 

teacher who should be guiding the learners to achieve great results. 

Finally, in the presence of its good side, indeed, web-based applications like Nearpod 

also have its downsides. That is why teachers’ guidance is very important in utilizing this 

strategy. Hence, proper training is needed to further explore these types of application. 

It is very evident that the pandemic has made a lot of changes in the education system. 

Truly, it is not only the learners who are experiencing the challenges of the new normal, but 

also the teachers. Nevertheless, despite of the obstacles, teachers, with the guidance of their 

school leaders, still continue to offer quality education to make sure that learners are able to 

learn even during these trying times. 

Recommendations 

 Based on the findings and conclusions presented, the following recommendations are 

suggested: 

1. It is recommended for Junior High School Teachers to use Nearpod web-based 

instruction in teaching grammar lessons with proper guidance. 

2. Aside from live student participation, teachers can also try student-paced activities in 

Nearpod in case of technology limitations like poor internet connection. 

3. Teachers should be given proper training in operating Nearpod web-based 

instructional tool to effectively assist learners during online classes. 
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ACTION PLAN 

 

Goal: To improve the grammar skills of struggling learners using Nearpod web-based 

instructional tool 

Program Objective: To recommend actions to implement Nearpod web-based instruction as 

an intervention to improve the grammar skills of struggling learners at Disiplina Village 

Bignay National High School 

Table 7 

Action Research Work Plan and Timelines 

Implementation Steps 

(What will be done?) 

In-Charge 

(Who will be 

responsible?) 

Resources 

(Where to get the 

funds?) 

Timeline 

(When will this 

happen?) 

1. Submit the completed Action 

Research to the school head. 
Researcher Researcher 

April-September, 

2021 

2. Share the outcome of the 

completed Action Research 

to colleagues, specifically to 

English Teachers, through 

LAC Sessions 

Researcher - September, 2021 

3. Use Nearpod as tool in 

teaching grammar lessons. 
English Teachers English Teachers October, 2021 

4. Have a Focused Group 

Discussion with colleagues 

and evaluate experiences 

upon using Nearpod in 

teaching grammar. 

Researcher 

English Teachers 
- November, 2021 

5. Encourage colleagues to 

conduct an Action Research 

based on the evaluation done. 

English Teachers English Teachers November, 2021 
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APPENDICES 

Appendix A 

Pre-test and Post-test Used to Assess the Learners’ Improvement 

in Identifying Parallel Structures in Sentences  
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Appendix B 

Retention Test Used to Assess the Learners’ Improvement 

in Identifying Parallel Structures in Sentences  
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Appendix C 

Letter of Permission to Use and Modify Questionnaire 

Made by another Researcher 
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Appendix D 

Questionnaire Used and Modified by the Researcher to Get the Perception of the 

Struggling Learners upon the Use of Nearpod Web-based Instruction 
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Appendix E 

Modified Questionnaire Given to the Struggling Learners to Get Their Perception 

upon the Use of Nearpod Web-based Instruction 
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Appendix F 

Parent Consent Form 
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Appendix G 

Sample Accomplished Parent Consent Form 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

GSJ: VOLUME 10, ISSUE 1, JANUARY 2022 
ISSN 2320-9186 2206

GSJ© 2022 
www.globalscientificjournal.com



34 
 

 

Appendix H 

Statistical Computation of the Pre-test and Post-test Results 
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Appendix I 

Statistical Computation of the Post-test and Retention Test Results 
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Appendix J 

Action Research Financial Report 
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Appendix K 

Official Receipts of the Researcher’s Expenses 
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Appendix L 

Research Proposal 
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Appendix M 

Division Memo 
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