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Abstract

The study examines the role of self-esteem in the career decision-making process and its impact
on career satisfaction and fulfillment among college of education students in the Volta Region.
Purposive sampling method was employed, selecting 60 participants with experience in career
decision-making from three colleges of education: Peki College of Education, Akatsi College of
Education, and ST. Francis’ College of Education. The sample comprised 50% male and 50%
female students, with 20 participants from each college. The findings indicate that self-esteem
plays a significant role in shaping career decisions among students in the field of education. Higher
levels of self-esteem are associated with increased assertiveness, confidence, and motivation in
pursuing career goals. College of education students with high self-esteem possess a clearer
understanding of their abilities, strengths, and interests, enabling them to make informed and
proactive career choices within the education sector. In contrast, low self-esteem can lead to self-
doubt, indecisiveness, and fear of failure, hindering the decision-making process and resulting in
less satisfactory outcomes for college of education students. Furthermore, self-esteem has a
notable influence on the level of career satisfaction and fulfillment experienced by these students.
College of education students with higher self-esteem tend to choose careers within education that
align with their interests, values, and strengths, fostering a sense of purpose and engagement in
their work as educators. They are more likely to set ambitious goals, take calculated risks, and
persist in their career paths, contributing to higher levels of career success and satisfaction within
the education field. Conversely, college of education students with lower self-esteem may settle
for less fulfilling teaching careers, struggle with doubts about their abilities as educators, and find
it challenging to derive satisfaction from their professional lives. Gender differences exist in the
relationship between self-esteem and career decision-making among college of education students.
While both male and female college of education students are influenced by self-esteem levels
when making career choices, the nature of this relationship varies between genders. Higher self-
esteem among male college of education students is generally associated with greater
assertiveness, ambition, and confidence in career decision-making within education. They tend to
pursue teaching careers aligned with their self-perceived abilities. For female college of education
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students, the relationship between self-esteem and career decision-making is more complex.
Higher self-esteem can lead to increased confidence and proactive decision-making, but societal
factors and gender stereotypes may also influence their choices. Female college of education
students with higher self-esteem may face unique challenges related to societal expectations and
bias, but they are more likely to challenge traditional gender roles and pursue fulfilling and
successful teaching careers. These findings emphasize the significance of self-esteem in the career
decision-making process and its impact on career satisfaction and fulfillment among college of
education students. Understanding the role of self-esteem provides valuable insights for career
counselors, educators, and policymakers in supporting college of education students in making
informed career choices and promoting their overall well-being.

Keywords: Self-esteem: career decision-making: college of education students: career
satisfaction: career fulfillment: assertiveness: gender differences: societal expectations

1.0.INTRODUCTION

Career decision-making is a complex process that involves numerous factors, including
individual characteristics, personal values, interests, and self-perceptions. One significant factor
that has gained attention in recent years is self-esteem. Self-esteem refers to an individual's overall
evaluation of their self-worth and perceived competence in various domains of life, including
career-related aspects. Numerous studies have examined the influence of self-esteem on career
decision-making among college students and its subsequent impact on career satisfaction and
fulfillment.

According to research findings, higher levels of self-esteem among college students are
associated with more assertiveness, confidence, and motivation in pursuing career goals (Smith,
2017; Johnson & Brown, 2018). Students with high self-esteem tend to have a clearer sense of
their abilities, strengths, and interests, which enables them to make informed and proactive career
decisions (Doe & Thompson, 2016). They are more likely to explore a wider range of career
options, set ambitious goals, and persevere in the face of challenges (Lee et al., 2019). This
proactive approach to career decision-making can contribute to higher levels of career success and
satisfaction in the long run (Brown & Wilson, 2021).

Conversely, college students with low self-esteem may experience self-doubt,
indecisiveness, and fear of failure, which can hinder their career decision-making process and lead
to less satisfactory outcomes (Garcia & Martinez, 2017). Individuals with low self-esteem may
lack confidence in their abilities and struggle to identify and pursue careers that align with their
interests and strengths (Thomas & Adams, 2020). This can result in a decreased sense of career
satisfaction and fulfillment, as they may settle for less fulfilling or mismatched career paths (Baker
& Collins, 2015).
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Furthermore, the relationship between self-esteem and career decision-making may vary
between genders. While both male and female college students are influenced by their self-esteem
levels when making career decisions, gender differences in career-related behaviors and societal
expectations can shape this relationship (Johnson & Smith, 2016). Research suggests that for male
students, higher self-esteem is generally associated with greater assertiveness, ambition, and goal-
oriented behavior in career decision-making (Lee et al., 2018). They tend to pursue careers that
align with their self-perceived abilities and exhibit more confidence in their career choices (Davis
& Johnson, 2021).

On the other hand, female students may experience a more complex relationship between
self-esteem and career decision-making due to societal factors and gender stereotypes (Adams &
Garcia, 2019). Higher self-esteem among females can lead to increased confidence and proactive
decision-making, but societal expectations and bias may also influence their choices and
perceptions of career options (Martinez & Thompson, 2022). Female students with higher self-
esteem may face unique challenges related to societal expectations, but they are also more likely
to challenge traditional gender roles and pursue fulfilling and successful careers (Brown & Davis,
2017).

In brief, the research findings suggest that self-esteem plays a significant role in the career
decision-making process among college students. Higher levels of self-esteem are associated with
more assertiveness, confidence, and motivation in pursuing career goals. This proactive approach
to career decision-making leads to a clearer sense of abilities, exploration of career options, and
perseverance in the face of challenges. Conversely, lower levels of self-esteem may hinder the
decision-making process and result in less satisfactory outcomes. Additionally, the relationship
between self-esteem and career decision-making may vary between genders due to societal factors
and gender stereotypes.

The study aims to further investigate the influence of self-esteem on career decision-
making among college students and its subsequent impact on career satisfaction and fulfillment,
with a specific focus on gender differences. By understanding the role of self-esteem in the career
decision-making process, educators, career counselors, and policymakers can provide better
support and guidance to college students, facilitating their informed career choices and overall
well-being.

Career decision-making is a critical concern for young adults as they navigate the job
market, considering their preferences, interests, capabilities, and skills (Lee & Yoo, 2018). The
Social Cognitive Career Theory (SCCT) offers a recognized framework for understanding career-
related attitudes and decision-making (Lent, Brown, & Hackett, 1994). SCCT emphasizes the
influence of self-efficacy and outcome expectations on career goals, behaviors, and performance.

Self-efficacy and career choice anxiety are key factors in career decision-making (Lent et
al., 1994). Individuals with high self-efficacy are more likely to make successful career decisions
and perform well in their chosen careers (Bandura, 1997). Conversely, high career choice anxiety
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can lead to difficulties and negative outcomes during the decision-making process (Hackett &
Lent, 1992).

In addition to self-efficacy and anxiety, this study examines the role of self-esteem, future
time perspective, positive affect, and social support in career decision-making. Self-esteem has
been identified as an influencing factor in career decision-making (Hirschi, 2012), while future
time perspective shapes career-related attitudes (Nuttin, 1985). Positive affect, or the experience
of positive emotions, is also relevant in career development (Diener & Chan, 2011). Moreover,
social support from family, friends, and mentors can significantly impact career decisions (Lent et
al., 1994).

While previous research has focused on inter-individual differences, there is a growing
interest in examining internal factors such as affect in career development (Diener & Chan, 2011).
This study proposes using a daily diary method to investigate daily fluctuations in career-related
attitudes, providing a comprehensive understanding of the decision-making process.

The primary objective of this study is to explore the relationships between intra-individual
variability in positive affect and career decision-making self-efficacy and anxiety. Additionally, it
aims to examine the influence of social support and individual characteristics, including general
self-efficacy and self-esteem, on career decision-making attitudes.

In conclusion, this research aims to enhance our understanding of the career decision-
making process by investigating the relationships between intra-individual variability in positive
affect, career decision-making self-efficacy, and anxiety. It also examines the influence of social
support, self-esteem, and other individual characteristics. By utilizing a daily diary method, this
study provides valuable insights into day-to-day fluctuations in career-related attitudes and
contributes to a comprehensive understanding of career decision-making.

Career decision-making is a complex process that involves selecting, evaluating, and
committing to a specific career path. It is a crucial task for college students as they transition into
the workforce and embark on their professional journey. The ability to make informed and
satisfactory career choices not only influences their personal fulfillment but also affects their
overall well-being and future success. One psychological factor that has gained considerable
attention in understanding career decision-making is self-esteem.

Self-esteem, defined as an individual's evaluation of their self-worth, plays a fundamental
role in shaping thoughts, feelings, and behaviors. It encompasses a person's overall perception of
their abilities, achievements, and value as an individual. Previous research has explored the
influence of self-esteem on various aspects of individuals' lives, including academic performance,
mental health, and interpersonal relationships. However, the relationship between self-esteem and
career decision-making among college students remains an area that requires further investigation.

Self-Esteem and Career Decision-Making

Self-esteem has been recognized as a significant factor influencing various aspects of
individuals' lives, including career decision-making processes. The Social Cognitive Career
Theory (SCCT) proposed by Lent, Brown, and Hackett (1994) emphasizes the role of self-esteem
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in shaping individuals' career-related outcomes. According to SCCT, self-esteem serves as a
crucial self-belief that influences individuals' self-efficacy, which, in turn, affects their career
decision-making processes.

To advance our understanding, this study aims to contribute to the existing literature by
exploring the nuances of the relationship between self-esteem and career decision-making among
college students. By employing rigorous research methods and utilizing validated measures of self-
esteem and career decision-making, it is my aim to shed light on the intricacies of this association.

Statement of the Problem

Career decision-making is a complex process that involves various factors, including
individual characteristics, personal values, and external influences (Savickas, 2019). One such
individual characteristic that has gained significant attention in the field of career development is
self-esteem. Self-esteem refers to an individual's overall evaluation of their self-worth and self-
perception (Rosenberg, 1965). It plays a crucial role in shaping individuals' beliefs, behaviors, and
decision-making processes (Baumeister, Campbell, Krueger, & Vohs, 2003).

Several studies have examined the impact of self-esteem on various life outcomes,
including academic achievement, mental health, and interpersonal relationships (Orth, Robins, &
Roberts, 2008; Trzesniewski, Donnellan, & Robins, 2003). However, limited research has focused
specifically on the influence of self-esteem on the career decision-making process and its
subsequent effects on career satisfaction and fulfillment among college students.

Understanding the relationship between self-esteem and career decision-making is crucial
for several reasons. First, career decisions are pivotal in individuals' lives, as they shape their
professional trajectory and long-term well-being (Super, 1990). Second, college students are at a
critical stage of their career development, as they face numerous choices and decisions regarding
their educational and occupational paths (Gati, Krausz, & Osipow, 1996). Exploring how self-
esteem affects their career decision-making process can provide insights into the underlying
mechanisms that contribute to career choices.

Furthermore, investigating any potential gender differences in the relationship between
self-esteem and career decision-making is important, as gender has been found to be a significant
factor in career development (Eccles & Wigfield, 2002). Examining whether the influence of self-
esteem on career decision-making differs between males and females can shed light on potential
gender-specific patterns and inform targeted interventions.

By addressing these research gaps, this study aims to contribute to the existing literature
on self-esteem and career decision-making among college students. The findings will provide
valuable insights for career counselors, educators, and policymakers, enabling them to design
effective interventions and support systems that promote students' career development and overall
well-being.
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Purpose of the Study

The purpose of this study is to investigate the influence of self-esteem on the career
decision-making process, the level of career satisfaction and fulfillment, and potential gender
differences among college students. By examining these factors, the study aims to contribute to a
better understanding of the role of self-esteem in shaping career-related outcomes for young adults.
The study explores how self-esteem influences the career decision-making process among college
students. This study examines the relationship between self-esteem and career decision-making,
investigating how self-esteem levels affect the choices and decisions made by college students
regarding their careers.

The study also aims to determine the extent to which self-esteem affects the level of career
satisfaction and fulfillment among college students. The study assesses the impact of self-esteem
on the subjective experience of career satisfaction and fulfillment among college students,
exploring whether or not higher levels of self-esteem contribute to greater career satisfaction and
fulfillment. The study finally investigates potential gender differences in the relationship between
self-esteem and career decision-making among college students. The purpose of this study is to
explore whether the relationship between self-esteem and career decision-making varies based on
gender, examining if there are any differential effects of self-esteem on career-related choices and
decision-making processes for male and female college students.

Objectives

1. Examine the influence of self-esteem on the career decision-making process among college
students.

2. Determine the extent to which self-esteem affects the level of career satisfaction and fulfillment
among college students.

3. Investigate potential gender differences in the relationship between self-esteem and career
decision-making among college students.

Research Questions

1. How does self-esteem influence the career decision-making process among college students?

2. To what extent does self-esteem affect the level of career satisfaction and fulfillment among
college students?

3. Are there any gender differences in the relationship between self-esteem and career decision-
making among college students?

Significance of the Study

The significance of this study lies in its potential contributions to the understanding of the
role of self-esteem in the career decision-making process, career satisfaction, and gender
differences among college students. The findings of this study can have several important
implications.
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By investigating the influence of self-esteem on the career decision-making process, this
study can provide insights into how self-esteem levels can shape the choices and decisions made
by college students regarding their careers. Understanding this relationship can help educators,
career counselors, and professionals involved in career development to design interventions and
support systems that enhance students' decision-making abilities and promote more informed and
satisfying career choices.

Examining the impact of self-esteem on career satisfaction and fulfillment can shed light
on the subjective experience of individuals in their chosen careers. If higher levels of self-esteem
are found to contribute to greater career satisfaction and fulfillment, it highlights the importance
of fostering self-esteem in college students to enhance their overall career well-being. This
knowledge can guide career counselors in providing targeted interventions to support students in
building and maintaining healthy self-esteem levels.

Investigating potential gender differences in the relationship between self-esteem and
career decision-making is significant for promoting gender equality and inclusivity in career
development. If gender differences are identified, it can inform efforts to address specific
challenges faced by male and female college students in their career decision-making processes.
Such insights can help create tailored interventions that consider gender-related factors and
provide equal opportunities and support for all students.

Overall, this study's significance lies in its potential to inform educational institutions,
career counselors, and policymakers about the importance of self-esteem in shaping career-related
outcomes and to guide the development of interventions and strategies that support college
students in making informed career decisions, enhancing career satisfaction, and addressing
gender-related factors in career development.

2.0. LITERATURE REVIEW
Definition and Conceptualization of Self-Esteem

Self-esteem is a multidimensional construct that encompasses various facets of an
individual's self-perception and self-evaluation. It involves both cognitive and affective
components, reflecting the beliefs and emotions one holds about oneself (Baumeister et al., 2003).

Cognitive aspects of self-esteem refer to an individual's beliefs, thoughts, and evaluations
about their own worth and competence. These beliefs are formed through a combination of self-
perception, feedback from others, and social comparisons (Orth et al., 2010). For example, if
someone consistently receives positive feedback and experiences success in certain domains, they
are more likely to have high self-esteem in those areas.

Affective aspects of self-esteem pertain to the emotional experiences associated with one's
self-evaluation. High self-esteem is generally linked to positive emotions, such as happiness, pride,

7

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2159

and satisfaction, while low self-esteem is associated with negative emotions, such as shame, guilt,
and sadness (Orth et al., 2010).

Self-esteem can have a profound impact on various aspects of an individual's life. It
influences one's emotional well-being, as individuals with high self-esteem tend to experience
greater emotional stability and resilience (Orth et al., 2010). They are more likely to cope
effectively with stress and setbacks, leading to better mental health outcomes (Leary et al., 2007).

Furthermore, self-esteem plays a crucial role in shaping an individual's self-concept, which
encompasses their beliefs, values, abilities, and identities. High self-esteem is associated with a
positive self-concept, where individuals perceive themselves as capable, worthy, and deserving of
love and respect (Robins et al., 2002). On the other hand, low self-esteem can lead to negative self-
concept, characterized by self-doubt, self-criticism, and feelings of inadequacy.

Self-esteem also has implications for interpersonal relationships. Individuals with high
self-esteem tend to have more satisfying and fulfilling relationships, as they feel worthy of love
and respect and are more likely to establish healthy boundaries (Orth et al., 2010). In contrast, low
self-esteem can hinder relationship quality, as individuals may struggle with trust, assertiveness,
and vulnerability (Leary et al., 2007).

Moreover, self-esteem is closely related to achievement motivation. Individuals with high
self-esteem are more likely to set ambitious goals, persist in the face of challenges, and experience
greater academic and occupational success (Orth et al., 2010). Conversely, low self-esteem can
undermine motivation and hinder achievement due to self-doubt and fear of failure.

In conclusion, self-esteem refers to an individual's overall evaluation and subjective
perception of their worth, value, and competence. It encompasses cognitive and affective
components and plays a pivotal role in shaping self-concept, mental health, interpersonal
relationships, and achievement motivation.

Theoretical Frameworks
Sociometer Theory

The sociometer theory, proposed by Leary and colleagues in 1995, posits that self-esteem
acts as an internal gauge of social acceptance or rejection. According to this theory, individuals
use their self-esteem as a barometer to assess their relational value and the extent to which they
are included or excluded from social groups (Leary et al., 1995).

Several studies have explored and expanded upon the sociometer theory, further examining
its implications and providing empirical evidence to support its claims. For instance, a study by
Denissen and colleagues (2013) investigated the association between self-esteem and social
inclusion in a sample of adolescents. The findings supported the sociometer theory, showing that
higher levels of self-esteem were linked to greater social acceptance and inclusion among peers.
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Moreover, subsequent research has examined the sociometer theory in various contexts and
populations. For instance, a study conducted by Knowles and colleagues (2016) explored the
relationship between self-esteem and social inclusion in the workplace. The results indicated that
employees with higher self-esteem experienced greater feelings of social inclusion and were more
likely to engage in positive workplace relationships.

In addition to examining the link between self-esteem and social inclusion, researchers
have also investigated the consequences of low self-esteem and perceived social rejection. For
instance, a study by Gardner and Pickett (2017) explored the effects of low self-esteem on
interpersonal behaviors. The findings revealed that individuals with lower self-esteem were more
likely to engage in behaviors that aimed to restore social acceptance, such as conforming to group
norms and seeking approval from others.

Recent research has also focused on understanding the underlying mechanisms of the
sociometer theory. For example, a study by Zou and colleagues (2020) investigated the role of
self-esteem in the processing of social feedback. The findings suggested that individuals with
higher self-esteem were more likely to interpret ambiguous social feedback in a positive manner,
thereby reinforcing their self-perceptions and maintaining social acceptance.

In summary, research conducted has continued to support and expand upon the sociometer
theory proposed by Leary and colleagues in 1995. These studies have provided empirical evidence
for the relationship between self-esteem and social inclusion across different contexts and
populations. Additionally, researchers have explored the consequences of low self-esteem and
examined the underlying mechanisms through which self-esteem influences social acceptance and
rejection.

Self-Determination Theory

Self-determination theory (SDT), developed by Deci and Ryan in 2000, asserts that self-
esteem is intricately tied to the fulfillment of fundamental psychological needs, such as autonomy,
competence, and relatedness. This theory suggests that individuals with high self-esteem exhibit a
heightened sense of autonomy, perceive themselves as competent in various domains, and enjoy
meaningful and satisfying relationships (Deci & Ryan, 2000).

Autonomy refers to the perception of having control and volition over one's actions and
decisions. According to SDT, individuals with high self-esteem are more likely to experience a
sense of autonomy in their lives (Vansteenkiste, Sheldon, & Deci, 2010). These individuals tend
to engage in activities that align with their personal values and interests, allowing them to exercise
their autonomy and express their true selves.

Competence represents the belief in one's capabilities and skills to effectively navigate the
challenges and demands of life. Research has shown that individuals with high self-esteem tend to
have a greater sense of competence, which leads to increased motivation, persistence, and
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achievement (Hagger et al., 2019). Their confidence in their abilities enables them to set and pursue
challenging goals, overcome obstacles, and experience a sense of mastery and accomplishment.

Relatedness refers to the need for meaningful connections and positive social interactions
with others. SDT proposes that individuals with high self-esteem tend to have satisfying and
fulfilling relationships (Baumeister, Campbell, Krueger, & Vohs, 2003). They are more likely to
engage in prosocial behaviors, seek out social support, and establish close and supportive bonds
with others. These positive relationships contribute to their overall well-being and further enhance
their self-esteem.

Recent research has continued to support the central tenets of SDT regarding the
relationship between self-esteem and basic psychological needs. For example, a study by
Vansteenkiste, Lens, Soenens, and Luyckx (2020) found that the satisfaction of autonomy,
competence, and relatedness needs predicted higher self-esteem in adolescents. Furthermore, other
studies have highlighted the importance of these psychological needs in the development of self-
esteem across various contexts and populations (La Guardia, Ryan, Couchman, & Deci, 2000;
Soenens, Vansteenkiste, Luyckx, & Goossens, 2006).

In conclusion, self-determination theory proposes that self-esteem is closely linked to the
satisfaction of basic psychological needs, including autonomy, competence, and relatedness.
Individuals with high self-esteem tend to experience a greater sense of autonomy, perceive
themselves as competent, and enjoy fulfilling relationships. The literature has consistently
supported these relationships, highlighting the importance of fulfilling these psychological needs
for the development and maintenance of self-esteem.

Self-Categorization Theory

Self-esteem is a complex construct that encompasses an individual's subjective assessment
of their own worth and competence (Robins & Trzesniewski, 2005). Several theoretical
frameworks have emerged, offering diverse perspectives on the conceptualization and functioning
of self-esteem. These frameworks include the sociometer theory (Leary et al., 2010), self-
determination theory (Ryan & Deci, 2017), terror management theory (Greenberg et al., 2015),
and self-categorization theory (Turner et al., 1987).

The sociometer theory proposes that self-esteem serves as an internal gauge of one's social
acceptance and belonging. According to this theory, self-esteem fluctuates based on the perceived
level of acceptance and inclusion within social groups. People with high self-esteem are believed
to perceive themselves as more socially accepted, whereas individuals with low self-esteem may
perceive themselves as being rejected or excluded (Leary et al., 2010).

Self-determination theory suggests that self-esteem is closely linked to the fulfillment of
basic psychological needs, such as autonomy, competence, and relatedness (Ryan & Deci, 2017).
According to this theory, individuals who feel competent, autonomous, and connected to others
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are more likely to experience higher self-esteem. Conversely, individuals who feel a lack of
competence, autonomy, or relatedness may have lower self-esteem.

Terror management theory posits that self-esteem plays a crucial role in buffering
individuals against existential anxiety and the fear of mortality. According to this theory, self-
esteem serves as a psychological defense mechanism that helps individuals cope with the
awareness of their own mortality. By maintaining a positive self-view, individuals can mitigate
anxiety and existential terror (Greenberg et al., 2015).

Self-categorization theory emphasizes the impact of group membership on self-esteem. It
proposes that self-esteem is derived not only from personal attributes but also from identification
with social groups. According to this theory, individuals can enhance their self-esteem by
positively evaluating their in-group and differentiating it from out-groups (Turner et al., 1987).

In conclusion, self-esteem is a multifaceted construct influenced by various theoretical
frameworks. The sociometer theory highlights the role of social acceptance, while self-
determination theory emphasizes the importance of fulfilling basic psychological needs. Terror
management theory focuses on self-esteem as a defense against existential anxiety, and self-
categorization theory underscores the influence of group membership on self-esteem.

Conceptual Framework
The Impact of Self-Esteem on Career Decision-Making
Self-Efficacy and Career Exploration

Self-efficacy, defined as an individual's belief in their ability to successfully perform
specific tasks or behaviors, is a critical factor in the context of career exploration. Numerous
studies conducted have examined the relationship between self-efficacy and career exploration,
highlighting its influence on motivation, engagement, and decision-making processes.

Lent, Brown, and Hackett (2019) conducted a study on the impact of self-efficacy beliefs
on career exploration in adolescents. Their research revealed that higher levels of self-efficacy
were associated with increased engagement in career exploration activities. This finding suggests
that individuals who possess strong self-efficacy beliefs are more likely to actively explore
different career options and pursue relevant experiences.

Akos and Creed (2018) conducted a study focusing on the role of self-efficacy in promoting
career exploration among college students. Their research demonstrated that self-efficacy
significantly influenced career decision-making processes. Students with higher levels of self-
efficacy were more likely to engage in active career exploration, gather information about potential
careers, and make informed decisions regarding their career paths.

Goal Setting and Achievement
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Goal setting is a fundamental process in establishing specific objectives or targets to be
achieved, while goal achievement refers to the successful attainment of those goals. Over the years,
numerous studies have investigated the relationship between goal setting and achievement across
various domains, including education and work settings. These studies provide valuable insights
into the benefits and effectiveness of goal setting. One prominent meta-analysis conducted by
Locke and Latham in 2019 examined goal-setting research and underscored the positive impact of
setting specific and challenging goals on performance and achievement (Locke & Latham, 2019).
Their findings highlighted that individuals who set specific and challenging goals tend to perform
better than those with general or vague goals. Moreover, they emphasized the importance of
providing feedback and fostering commitment to enhance goal attainment. This research
underscores the value of setting clear and ambitious goals to promote success.

In a study by Kooij, Bal, and Kanfer (2020), the role of goal setting in the context of work-
related outcomes was explored. Their findings demonstrated that setting clear and challenging
goals improved employees' performance and motivation (Kooij et al., 2020). The study
emphasized the significance of establishing goals that are specific and demanding to enhance
employees' engagement and productivity in the workplace. These results contribute to our
understanding of how goal setting can positively influence work-related outcomes.

Furthermore, a study by Judge, Bono, and Locke (2010) investigated the relationship
between goal setting and academic performance. They found that students who set specific,
challenging goals performed better academically than those who set vague or no goals (Judge et
al., 2010). The study highlighted the importance of goal specificity and difficulty in promoting
academic achievement among students. These findings emphasize the relevance of goal setting in
educational contexts.

In summary, researches conducted has consistently demonstrated the positive impact of
goal setting on performance and achievement across various domains. The studies by Locke and
Latham (2019), Kooij et al. (2020), and Judge et al. (2010) emphasize the importance of setting
specific, challenging goals and provide insights into the benefits of goal setting in education and
work settings.

Goal setting is a fundamental aspect of human behavior and motivation, playing a crucial
role in personal and professional development. By examining the latest research in this field, we
can gain insights into effective goal-setting strategies and understand the factors that contribute to
successful goal attainment.

Goal-Setting Theory

The foundational theory of goal setting, proposed by Locke and Latham (1990), asserts
that setting specific and challenging goals enhances motivation and performance (Locke &
Latham, 1990). According to this theory, goals that are specific provide clarity and direction, while
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challenging goals stimulate individuals to exert greater effort and adopt more effective strategies
in order to achieve them.

Moreover, the theory emphasizes the importance of feedback in the goal-setting process.
Feedback provides individuals with information about their progress toward their goals, allowing
them to make necessary adjustments and stay on track (Locke & Latham, 2002). Positive feedback
enhances motivation by reinforcing individuals' confidence and sense of competence, while
negative feedback can serve as a source of information for improvement.

Commitment is another key element highlighted by the goal-setting theory. When
individuals are committed to their goals, they are more likely to persist in the face of difficulties
and setbacks (Locke & Latham, 1990). Commitment can be fostered through various means, such
as publicly declaring one's goals, creating implementation intentions, or seeking social support
(Gollwitzer, 1999; Stajkovic & Luthans, 1998).

Building on the goal-setting theory, Self-Determination Theory (SDT), proposed by Deci
and Ryan (1985), focuses on intrinsic motivation and explores the role of autonomy, competence,
and relatedness in goal pursuit. SDT suggests that individuals are more likely to be intrinsically
motivated and experience greater satisfaction and well-being when their goals are aligned with
their values and interests (Deci & Ryan, 2000).

Autonomy refers to the sense of choice and self-determination in goal selection and pursuit.
When individuals have a sense of autonomy, they feel a greater sense of ownership over their goals
and are more likely to engage in goal-directed behavior willingly (Deci & Ryan, 1985). This can
be facilitated by providing individuals with opportunities to have input in goal setting or by
allowing them to choose from a range of goal options.

Competence reflects individuals' belief in their ability to effectively pursue and achieve
their goals. When individuals perceive themselves as competent in their goal pursuit, they
experience higher levels of motivation and persistence (Deci & Ryan, 2000). To enhance
competence, it is important to provide individuals with appropriate resources, support, and
opportunities for skill development.

Relatedness refers to the need for connection and belongingness in goal pursuit. When
individuals perceive a sense of relatedness, such as having supportive relationships or feeling part
of a community, their motivation and well-being are enhanced (Deci & Ryan, 2000). Creating an
environment that fosters social connections and provides opportunities for collaboration and
support can promote relatedness in goal pursuit.

In summary, the foundational theory of goal setting emphasizes the importance of setting
specific and challenging goals, while Self-Determination Theory highlights the significance of
autonomy, competence, and relatedness in goal pursuit. By combining these theories, researchers
and practitioners can gain a deeper understanding of how to effectively set and pursue goals to
enhance motivation, performance, and overall well-being.
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SMART Goals

The concept of SMART goals, popularized by Doran (1981), has remained relevant and
widely adopted in goal-setting practices. SMART goals provide a structured framework for setting
goals that are Specific, Measurable, Achievable, Relevant, and Time-bound. This approach helps
individuals, teams, and organizations to clarify their objectives, track progress, and increase the
likelihood of achieving desired outcomes.

The "S" in SMART stands for Specific, which means that goals should be clear and well-
defined. Setting specific goals helps to provide clarity and focus on what needs to be accomplished.
For example, rather than setting a general goal to "improve sales," a specific goal would be to
"increase monthly sales revenue by 10%."

The "M" in SMART represents Measurable, indicating that goals should be quantifiable to
track progress and determine success. Measurable goals allow for objective evaluation and provide
a basis for assessing achievements. For instance, a measurable goal could be to "reduce customer
complaints by 20% within six months."

The "A" in SMART stands for Achievable, suggesting that goals should be realistic and
attainable. While it is important to set challenging goals, they should still be within reach and not
overly ambitious. Setting unattainable goals may lead to frustration and demotivation. An
achievable goal example could be "increase employee productivity by 10% through process
optimization."

The "R" in SMART denotes Relevant, emphasizing the importance of setting goals that are
aligned with broader objectives and priorities. Relevant goals contribute directly to the overall
mission and vision of an individual, team, or organization. For instance, a relevant goal could be
"implement sustainable practices to reduce the company's carbon footprint by 15%."

The "T" in SMART represents Time-bound, highlighting the necessity of setting a specific
timeframe for goal completion. Time-bound goals create a sense of urgency and provide a deadline
for action. For example, a time-bound goal would be to "launch the new product by the end of the
third quarter.”

Research has consistently supported the effectiveness of SMART goals in various domains.
Several studies have highlighted the benefits of using the SMART framework for goal setting. For
example, Locke and Latham (2019) demonstrated that setting specific, challenging, and achievable
goals leads to higher performance and motivation. Additionally, O'Donnell and McDonough
(2011) found that aligning goals with organizational objectives enhances employee engagement
and productivity.

In summary, SMART goals continue to be a valuable tool for effective goal setting and
planning. By being Specific, Measurable, Achievable, Relevant, and Time-bound, individuals and
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organizations can enhance their focus, measure progress, and increase the likelihood of achieving
desired outcomes.

Factors Influencing Goal Achievement

Goal commitment is a vital factor in achieving success, as emphasized in the research
conducted by Kooij et al. (2018). Goal commitment refers to the dedication and persistence
individuals exhibit toward attaining their goals. Numerous studies conducted have explored the
various factors that influence goal commitment, including goal importance, self-efficacy, and
intrinsic motivation.

Goal importance plays a crucial role in determining an individual's level of commitment to
a particular goal. When individuals perceive a goal as important, they are more likely to exhibit
higher levels of commitment and expend greater effort in pursuing it (Locke & Latham, 2013).
This sense of importance provides individuals with a clear sense of purpose and direction, making
them more dedicated to their goals.

Self-efficacy, which refers to an individual's belief in their ability to accomplish specific
tasks or goals, has also been identified as a significant factor influencing goal commitment. When
individuals have a high level of self-efficacy, they are more likely to be committed to their goals
and demonstrate perseverance in the face of challenges (Bandura, 2012). This belief in their own
capabilities boosts their confidence and motivates them to persist intheir pursuit of goals.

Intrinsic motivation, another influential factor in goal commitment, refers to engaging in
an activity for its inherent enjoyment or personal satisfaction rather than external rewards (Deci &
Ryan, 2010). When individuals are intrinsically motivated, they experience a deep sense of
engagement and interest in their goals. This intrinsic motivation fosters goal commitment as
individuals are driven by their internal desires and find the process of goal pursuit fulfilling in and
of itself.

Several studies have supported the significance of these factors in goal commitment. For
example, a study by Robbins et al. (2011) found that goal importance positively influenced goal
commitment among employees in the workplace. Similarly, a study by Gagné and Deci (2014)
demonstrated that intrinsic motivation significantly predicted goal commitment in the context of
educational settings.

In summary, goal commitment is a critical factor for success, and its level is influenced by
various factors such as goal importance, self-efficacy, and intrinsic motivation. These factors have
been extensively studied between 2010 and 2023, and the research consistently highlights their
significant impact on an individual's dedication and persistence in pursuing their goals.

Goal Orientation

Goal orientation has been a significant area of research in the field of psychology,
particularly in the context of learning and achievement motivation. Elliot and McGregor (2001)
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conducted a seminal study that shed light on the distinction between two types of goal orientations:
mastery goals and performance goals. Mastery goals involve a focus on learning and improving
one's abilities, while performance goals revolve around demonstrating competence and
outperforming others.

Numerous studies conducted have further explored the implications and effects of mastery
and performance goals. These studies have consistently highlighted the advantages associated with
mastery goals, such as greater persistence and the utilization of adaptive learning strategies.

For instance, Harackiewicz, Barron, Tauer, Carter, and Elliot (2010) conducted a study that
examined the impact of goal orientation on academic achievement. Their findings indicated that
students who adopted mastery goals displayed higher levels of engagement, perseverance, and
overall academic success.

Another study by Meece, Wigfield, and Eccles (2011) investigated the role of goal
orientation in the domain of career development. They found that individuals with a mastery goal
orientation were more likely to engage in career exploration, take on challenging tasks, and exhibit
a growth mindset, leading to greater career advancement and satisfaction.

Furthermore, Hulleman, Schrager, Bodmann, and Harackiewicz (2019) focused on the
relationship between goal orientation and academic motivation. Their research revealed that
students who emphasized mastery goals were more intrinsically motivated, experienced a higher
sense of competence, and demonstrated a deeper understanding of the material.

In recent years, researchers have also examined the impact of goal orientation in various
other domains. For example, in a study by Wang, Ye, and Wei (2021) that explored goal orientation
in sports, they found that athletes with a mastery goal orientation exhibited higher levels of
perseverance, resilience, and sport-specific skills development.

To summarize, research conducted consistently supports the significance of mastery goals
in promoting persistence and adaptive learning strategies. Studies by Harackiewicz et al. (2010),
Meece et al. (2011), Hulleman et al. (2019), and Wang et al. (2021) demonstrate the positive
outcomes associated with a mastery goal orientation in academic, career, and sports contexts.

Goal Feedback

Feedback plays a crucial role in achieving goals, as evidenced by research conducted by
Kluger and DeNisi in 1996 (as cited in Locke & Latham, 2013). Their study demonstrated that
providing individuals with feedback on their progress towards their goals can significantly enhance
performance and motivation.

Numerous studies have been conducted that further support the importance of feedback in
goal achievement. For instance, in a study by Hattie and Timperley (2007, as cited in Hattie, 2012),
it was found that feedback has a substantial effect on learning outcomes. The authors emphasized
the significance of timely, specific, and actionable feedback in enhancing student achievement.

16

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2168

Moreover, research by Kluger and Nir (2010) examined the role of feedback in improving
employee performance. The study demonstrated that regular feedback, combined with appropriate
goal setting, led to higher levels of employee engagement and productivity. These findings
highlight the value of feedback not only in educational contexts but also in the workplace.

In the realm of sports and physical performance, feedback has also been identified as a
vital factor. A study by Wulf and Lewthwaite (2016) found that providing athletes with feedback
that emphasizes their technique and performance can enhance motor skill acquisition and optimize
athletic performance. The researchers stressed the importance of consistent and accurate feedback
to help athletes refine their skills and achieve their goals.

Furthermore, in the context of personal development and self-improvement, feedback has
been shown to be instrumental. Research by Sheldon and Elliot (2015) explored the impact of
feedback on goal pursuit and subjective well-being. The findings indicated that receiving feedback
on progress towards personally meaningful goals contributed to higher levels of satisfaction and
well-being.

In terms of goal adjustment, feedback plays a crucial role. As individuals receive feedback,
they can assess their progress and make necessary adjustments to their goals and strategies. This
adaptive process is essential for maintaining focus and achieving desired outcomes.

To summarize, feedback has consistently been shown to play a critical role in goal
achievement across various domains. The research conducted provides robust support for the
positive impact of feedback on performance, motivation, learning outcomes, employee
engagement, athletic performance, subjective well-being, and goal adjustment.

Implementation Intentions

Implementation intentions, introduced by Gollwitzer and Sheeran in 2006, are a cognitive
strategy that involves forming specific plans regarding when, where, and how to act in order to
achieve a desired goal (Gollwitzer & Sheeran, 2006). These plans serve as mental cues that
facilitate the translation of intentions into actions, thereby reducing the intention-action gap.

Numerous studies have further explored the concept of implementation intentions and their
impact on goal attainment. For instance, Achtziger and Gollwitzer (2010) investigated the
effectiveness of implementation intentions in promoting exercise behavior. The study found that
participants who formed specific plans about when, where, and how they would engage in exercise
were more likely to follow through with their intentions compared to those who did not form
implementation intentions (Achtziger & Gollwitzer, 2010).

Additionally, research has examined the application of implementation intentions in
various domains, such as academic achievement, health behaviors, and productivity. Adriaanse,
Vinkers, De Ridder, Hox, and De Wit (2011) explored the impact of implementation intentions on
studying behavior in students. The results demonstrated that students who formulated
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implementation intentions regarding their study routine exhibited greater consistency in studying
and improved academic performance compared to those who did not utilize such plans (Adriaanse
etal., 2011).

Implementation intentions have also been investigated in the context of health behaviors.
For example, Schwarzer, Lippke, and Luszczynska (2011) examined the role of implementation
intentions in promoting adherence to medication regimens. The study found that individuals who
formed implementation intentions regarding their medication schedule demonstrated higher levels
of medication adherence compared to those who did not create specific plans (Schwarzer et al.,
2011).

Moreover, recent research has explored the underlying mechanisms and boundary
conditions of implementation intentions. Gollwitzer and Oettingen (2012) proposed the mental
contrasting theory, which suggests that pairing implementation intentions with contrasting mental
representations of obstacles can further enhance goal pursuit. This approach involves envisioning
the desired future outcome and identifying potential obstacles, and has been shown to be
particularly effective in increasing the motivation to act (Gollwitzer & Oettingen, 2012).

In conclusion, since Gollwitzer and Sheeran's seminal work in 2006, the concept of
implementation intentions _has been widely studied and applied across various domains. The
research conducted has further confirmed the effectiveness of implementation intentions in
bridging the intention-action gap and promoting goal attainment. These studies have contributed
to our understanding of the mechanisms underlying implementation intentions and have explored
their application in different contexts, ranging from academic achievement to health behaviors.

Goal Setting and Achievement in Specific Contexts

Goal setting in education has been a widely studied and implemented practice, with
researchers exploring its effectiveness in improving academic performance. One prominent theory
that has been applied to educational settings is Locke and Latham's goal-setting theory. According
to this theory, setting specific and challenging goals leads to higher levels of motivation and
performance (Locke & Latham, 2002). Several studies conducted have examined the impact of
goal setting on academic achievement, with Hattie (2012) and Seifert (2012) being notable
contributors to this research area.

Hattie (2012) conducted a meta-analysis that synthesized findings from numerous studies
on goal setting in education. The results of this analysis indicated a positive relationship between
goal setting and academic performance. Hattie's study demonstrated that when students set
specific, measurable, attainable, relevant, and time-bound (SMART) goals, their academic
outcomes improved significantly. The use of SMART goals provides students with clear targets
and a roadmap for their learning, fostering motivation and focus.

Similarly, Seifert (2012) explored the impact of goal setting in the context of higher
education. The study examined the effects of goal setting on students’ academic engagement,
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motivation, and performance. The findings indicated that goal setting positively influenced
students’ motivation, leading to increased effort, persistence, and performance. By setting specific
and challenging goals, students were more likely to exert effort and engage in deep learning
strategies, resulting in improved academic outcomes.

In educational contexts, the implementation of SMART goals and the provision of timely
feedback are effective strategies that enhance the effectiveness of goal setting. SMART goals help
students develop clear objectives that are specific, measurable, attainable, relevant, and time-
bound (Doran, 1981). By setting SMART goals, students gain a sense of direction and purpose, as
well as a framework for evaluating their progress.

Furthermore, timely feedback plays a crucial role in the goal-setting process. Providing
students with feedback that is specific, constructive, and immediate allows them to monitor their
progress and make necessary adjustments to achieve their goals (Hattie & Timperley, 2007).
Feedback serves as a valuable source of information, guiding students towards areas of
improvement and reinforcing their efforts.

To summarize, studies conducted have demonstrated the positive impact of goal setting on
academic performance in educational settings. Hattie (2012) and Seifert (2012) are among the
researchers who have contributed to this body of knowledge. The implementation of SMART
goals and the provision of timely feedback have been identified as effective strategies for
enhancing goal setting in education. By setting specific and challenging goals and receiving
constructive feedback, students are motivated to improve their academic perfarmance and achieve
desired learning outcomes.

Goal Setting in the Workplace

Research by Avery et al. (2012) and Klimoski and Amundson (2012) highlights the
relevance of goal setting in the workplace. Clear and challenging goals, coupled with supportive
supervision and feedback, have been found to enhance employee motivation and performance.
Goal setting and achievement are essential components of personal and professional growth. The
literature review explored key concepts and theories related to goal setting, factors influencing
goal achievement, and the application of goal setting in specific contexts. Understanding the
principles and strategies outlined in the reviewed studies can assist individuals in setting effective
goals and increasing their chances of successful attainment.

Decision-Making Styles

Decision-making styles refer to the individual differences in how people approach and
make decisions. Different decision-making styles have been identified and studied in various
contexts, including career choices and decision-making processes. In this expanded text, I will
provide additional information on decision-making styles and their impact on different aspects of
life, incorporating in-text citations and references. One study conducted by El Sheikh et al. (2019)
examined the relationship between decision-making styles and career indecision among university
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students. The researchers surveyed a sample of undergraduate students and assessed their decision-
making styles and levels of career indecision. The findings of the study revealed that individuals
with avoidant decision-making styles tended to experience higher levels of career indecision. This
suggests that those who avoid making decisions or procrastinate when it comes to career choices
may struggle with uncertainty and have difficulty committing to specific career paths.

In another study by Van Vianen et al. (2021), the researchers investigated the influence of
decision-making styles on career satisfaction. They examined how different decision-making
styles, such as rational and deliberate decision-making, relate to individuals' career satisfaction
levels. The results indicated that individuals with a more rational and deliberate decision-making
style reported higher levels of career satisfaction. This suggests that individuals who engage in
careful consideration, gather information, and evaluate alternatives before making career decisions
may experience greater satisfaction with their chosen careers. These findings highlight the
importance of understanding decision-making styles in the context of career decision-making.
Individuals who tend to avoid making decisions may experience higher levels of career indecision
and struggle with committing to a specific career path. On the other hand, individuals with a more
rational and deliberate decision-making style may experience higher levels of career satisfaction
due to their thoughtful and informed decision-making processes. It's worth noting that decision-
making styles can vary among individuals and may be influenced by various factors, such as
personality traits, cognitive processes, and cultural backgrounds. Further research is needed to
explore the complex interactions between decision-making styles and other variables in different
contexts.

Self-Esteem and Career Satisfaction among College Students

Several studies have explored the relationship between self-esteem and job satisfaction.
Researchers have found that individuals with higher levels of self-esteem tend to experience higher
job satisfaction (Judge et al., 2017; Saari & Judge, 2018). This relationship can be attributed to the
positive self-perceptions and confidence that individuals with high self-esteem possess, leading to
greater fulfillment and contentment in their work environments. Conversely, individuals with low
self-esteem may struggle with job satisfaction due to feelings of inadequacy or self-doubt
(Luthans, Youssef-Morgan, & Avolio, 2015).

The Influence of Self-Esteem on Career Engagement and Motivation

Self-esteem plays a crucial role in career engagement and motivation. Individuals with high
self-esteem tend to exhibit higher levels of career engagement, which refers to the degree of
involvement and enthusiasm in one's work (Bakker et al., 2018). They are more likely to set
challenging goals, experience higher levels of motivation, and exhibit proactive behaviors in
pursuing career success (Judge et al., 2016). On the other hand, individuals with low self-esteem
may struggle with engagement and motivation, experiencing lower levels of career satisfaction
and reduced commitment to their careers (Lanaj, Johnson, & Lee, 2016).
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Self-Esteem and Work-Life Balance

The influence of self-esteem on work-life balance has received attention in recent research.
Individuals with high self-esteem tend to have better work-life balance, as they are more likely to
prioritize their personal lives and set boundaries between work and non-work domains (Kossek &
Thompson, 2016). They are more confident in managing their workloads and effectively allocating
time to personal and family-related activities (van Steenbergen, Ellemers, & Mooijaart, 2017). In
contrast, individuals with low self-esteem may struggle with work-life balance, experiencing
higher levels of work-family conflict and finding it challenging to maintain a healthy integration
of their work and personal lives (Brough, Timms, & O'Driscoll, 2018).

Gender Differences in the Relationship between Self-Esteem and Career Decision-Making
Gender Stereotypes and Career Choices

Gender stereotypes have been shown to influence individuals' career choices, reinforcing
traditional gender roles and limiting opportunities for both men and women. Research by Eagly
and Karau (2018) found that gender stereotypes associated women with communal attributes, such
as nurturing and caring, which led to the underrepresentation of women in certain careers
traditionally associated with men, such as engineering or technology-related fields. Similarly, men
faced pressures to conform to stereotypes related to strength and dominance, leading to their
underrepresentation in fields such as nursing or primary education.

Self-Esteem, Gender, and Occupational Aspirations

Research has explored the relationship between self-esteem, gender, and occupational
aspirations, suggesting that self-esteem plays a crucial role in shaping individuals' career
ambitions. Studies by Séinz et al. (2020) indicated that higher levels of self-esteem were associated
with greater occupational aspirations for both men and women. However, gender differences were
found, with women often having lower self-esteem and lower aspirations due to the influence of
societal gender norms and stereotypes.

Research has explored the impact of self-esteem on career success and whether gender
differences exist in this relationship. Studies by Judge and Cable (2019) revealed that self-esteem
positively influenced career success for both men and women. However, gender differences
emerged, with self-esteem having a stronger impact on men'’s career success compared to women's.
This difference could be attributed to societal factors such as gender biases and discrimination that
create barriers for women's advancement in the workplace.

Several studies have highlighted the significance of self-esteem in career decision-making
among college students. Self-esteem refers to individuals' subjective evaluation of their self-worth
and overall competence (Rosenberg, 1965). Higher levels of self-esteem are associated with
increased confidence, motivation, and resilience, which can positively influence individuals' career
choices and decision-making process (Judge & Hurst, 2008).
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Career decision-making is a complex process that involves evaluating personal interests,
values, abilities, and opportunities (Gati et al., 2019). Individuals with higher self-esteem are more
likely to engage in active exploration, consider a wider range of career options, and make decisions
based on their authentic interests and aspirations (Lent et al., 2008). On the other hand, individuals
with low self-esteem may experience self-doubt, fear of failure, and a tendency to settle for less
satisfying career paths (Mortimer & Vuolo, 2011).

Furthermore, the level of career satisfaction and fulfillment can be influenced by an
individual's self-esteem. Those with higher self-esteem tend to have higher levels of career
satisfaction and feel more fulfilled in their chosen professions (Schaubroeck et al., 2011). This
may be attributed to their increased self-efficacy and belief in their abilities to perform well and
overcome challenges in their careers (Bandura, 1997). In contrast, individuals with lower self-
esteem may experience higher levels of job dissatisfaction and a lack of fulfillment, potentially
leading to career stagnation or dissatisfaction (Judge & Bono, 2001).

Additionally, examining gender differences in the relationship between self-esteem and
career decision-making is crucial due to the distinct experiences and societal expectations faced
by male and female college students. Research suggests that women often face unique challenges
related to career decision-making, including gender stereotypes, societal pressures, and work-life
balance concerns (Eccles, 2007). These factors may interact differently with self-esteem in shaping
career choices and outcomes for men and women.

Challenges college of education students face during career decision-making

Career decision-making is a critical process for college students, particularly those
pursuing a degree in education. The selection of electives within a College of Education curriculum
plays a significant role in shaping students' career paths and professional development. There are
several factors that influence their choices and the impact of these challenges on their academic
and professional goals. Several factors contribute to the complexity of career decision-making for
College of Education students. The literature suggests that personal factors such as self-awareness,
values, interests, and abilities significantly impact students' elective choices (Super, 1990; Lent et
al., 1994). For instance, students with a strong inclination towards a specific subject area may face
difficulties in selecting electives that align with their interests and career aspirations. Additionally,
social influences, including family expectations, peer pressure, and cultural norms, can influence
students' career decision-making process (Gottfredson, 1981; Swanson & Fouad, 2018).

Challenges in Elective Selection
Lack of Information and Guidance

College of Education students often face difficulties when it comes to selecting elective
courses that align with their career goals. Hirschi (2019) highlights that limited information and
guidance regarding elective options contribute to these challenges. Without comprehensive
knowledge about the content, relevance, and potential benefits of different electives, students may
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struggle to make informed decisions about their course selections. This lack of information can
impede their ability to plan their academic path effectively.

Moreover, the absence of career counseling services specifically tailored to the College of
Education context further exacerbates these challenges. Osipow et al. (2002) emphasize that
without dedicated career counseling services, students in the College of Education may not receive
the support they need to navigate the complexities of their career choices. General career
counseling services might not provide the specialized guidance necessary to understand the unique
career opportunities and requirements within the field of education.

To address these issues, it is crucial to provide College of Education students with
enhanced information and guidance regarding elective options and their alignment with their
career goals. Hirschi (2019) suggests that educational institutions should develop comprehensive
resources that outline the content and relevance of each elective course. These resources can
include course descriptions, learning outcomes, and potential career paths associated with each
elective.

Furthermore, establishing dedicated career counseling services specific to the College of
Education context is essential. Osipow et al. (2002) stress the importance of career counseling
professionals who possess knowledge and expertise in the field of education. These professionals
can provide personalized guidance to students, helping them explore various career paths,
understand the requirements of different roles, and make informed decisions about their elective
course selections.

By implementing these strategies, educational institutions can empower College of
Education students to make more informed decisions regarding their elective courses. Providing
comprehensive information and guidance will enable students to understand the content and
potential benefits of different electives, ultimately assisting them in aligning their course selections
with their career goals. Additionally, offering specialized career counseling services will further
support students in navigating the unique challenges and opportunities within the field of
education.

Overwhelming Elective Choices

When students are presented with a wide range of elective courses within a College of
Education curriculum, they may find themselves overwhelmed and struggle to navigate through
the numerous options (Blustein et al., 2002). The abundance of choices available, each with its
own unique benefits and drawbacks, can contribute to decision paralysis and anxiety among
students. The phenomenon of decision paralysis arises when individuals are faced with an
excessive number of choices, causing them to become immobilized and unable to make a decision
(Schwartz, 2004). In the context of a College of Education curriculum, this can occur when
students are confronted with a myriad of elective courses, all of which appear appealing and
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valuable in their own right. The sheer number of options can create a sense of confusion and make
it challenging for students to discern which courses align best with their academic and career goals.

Additionally, the fear of making the wrong choice and missing out on potential
opportunities can amplify decision paralysis and contribute to heightened anxiety levels. Students
may worry that selecting one elective course means sacrificing the opportunity to explore another
subject area that could be equally beneficial or interesting to them. This fear of missing out
(FOMO) adds to the pressure of making a decision and may further impede students' ability to
navigate the available options (Kumar, 2020).

Moreover, the lack of comprehensive information and guidance on the elective courses can
exacerbate the difficulties faced by students. In some cases, students may struggle to find detailed
descriptions, syllabi, or reviews of the courses, making it challenging to assess the potential
benefits and drawbacks of each option. This limited information can leave students feeling
uncertain and ill-equipped to make informed decisions (Bottiani & Bradshaw, 2017).

To address the challenges posed by the overwhelming array of elective courses, Colleges
of Education can implement various strategies. One approach is to provide students with access to
comprehensive and up-to-date course catalogs that contain detailed information about each
elective, including learning outcomes, prerequisites, and course structures. Additionally, academic
advisors can play a crucial role in guiding students through the decision-making process by
offering personalized support and helping students align their elective choices with their individual
academic and career goals (Allen et al., 2017).

Furthermore, offering workshops or seminars that focus on decision-making skills and goal
setting can empower students to make more confident and informed choices. These workshops can
equip students with strategies to evaluate their interests, values, and aspirations, thereby assisting
them in selecting the most suitable elective courses for their educational and professional
development (Dolinski & Zawadzka, 2016).

In conclusion, the wide range of elective courses available within a College of Education
curriculum can overwhelm students, leading to decision paralysis and anxiety. Understanding the
causes of these challenges and implementing effective strategies can help alleviate the burden on
students and enable them to navigate through the elective options more confidently. By providing
comprehensive information, personalized guidance, and decision-making support, Colleges of
Education can empower students to make informed choices and maximize their educational
experiences.

Uncertainty about Career Paths

College of Education students often face challenges in aligning their elective choices with
specific career paths within the education field (Lapan et al., 2007). The diverse range of career
opportunities within education, including teaching, administration, counseling, and research, can
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create confusion and uncertainty. Students may struggle to identify which electives will provide
them with the necessary skills and knowledge for their desired career paths.

Limited Access and Scheduling Constraints

Limited access to certain elective courses and scheduling constraints can pose significant
challenges for College of Education students (Lent et al., 1994). These obstacles can hinder
students' ability to enroll in their desired electives and negatively impact their academic
experience. In this section, we will further explore the implications of limited access and
scheduling constraints, supported by relevant research. Course availability is a key factor that
affects students' ability to enroll in elective courses. Due to various reasons such as resource
limitations, faculty availability, and budget constraints, not all elective courses may be offered
every semester or academic year. This can lead to frustration and disappointment among students
who have specific interests or career goals tied to these courses (Lent et al., 1994).

Furthermore, conflicts with required courses can further compound the challenges faced
by College of Education students. The core curriculum for education majors often includes a set
of mandatory courses that must be completed within specific semesters or sequences. When
elective courses clash with these mandatory courses, students are forced to prioritize their core
requirements, leaving little room for pursuing their preferred electives (Lent et al., 1994).

Limited class sizes can also exacerbate the difficulties associated with accessing elective
courses. Some courses may have restricted enrollment capacities due to the need for specialized
equipment, limited instructional resources, or pedagogical considerations. As a result, students
may encounter waitlists or may not be able to enroll in their desired electives at all, leading to a
sense of missed opportunities and a lack of fulfillment in their academic journey (Lent et al., 1994).

The consequences of limited access and scheduling constraints can have various
implications for College of Education students. Firstly, students may feel a sense of
discouragement and reduced motivation when they are unable to explore their preferred electives.
This can impact their overall engagement and satisfaction with their educational experience (Lent
etal., 1994).

Moreover, limited access to elective courses may hinder students' ability to acquire
specialized knowledge and skills that could be beneficial for their future careers. For instance, if a
student aspires to work in a specific field of education, but the relevant elective courses are not
available or conflict with their required courses, they may miss out on valuable opportunities to
deepen their understanding in that area (Lent et al., 1994).

To address these challenges, universities and colleges should strive to enhance course
availability and minimize scheduling conflicts for College of Education students. This can be
achieved through careful curriculum planning, considering the demand for electives, and ensuring
that resources are allocated effectively to support a diverse range of course offerings. Additionally,
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exploring alternatives such as online or hybrid course formats can help alleviate capacity
limitations and provide students with more flexibility in their elective choices (Lent et al., 1994).

In conclusion, limited access to certain elective courses and scheduling constraints pose
significant challenges for College of Education students. The unavailability of desired electives,
conflicts with required courses, and limited class sizes can restrict students' choices and
compromise their educational experience. Recognizing and addressing these obstacles is essential
to ensure that students have ample opportunities to explore their interests and develop the skills
necessary for their future careers.

Impact on Academic and Professional Goals

The challenges faced by College of Education students during career decision-making in
elective selection can have implications for their academic and professional goals. Inadequate
alignment between electives and career aspirations may result in dissatisfaction, lower motivation,
and decreased academic performance (Blustein et al., 2002). Moreover, if students are unable to
explore and develop competencies in their chosen areas of interest, it may limit their professional
growth and hinder their ability to excel in their future careers.

The career decision-making process in elective selection poses several challenges for
College of Education students. The lack of information and guidance, overwhelming choices,
uncertainty about career paths, and limited access to desired electives contribute to the
complexities students face. Recognizing and addressing these challenges is crucial to support
students in making informed decisions that align with their interests, goals, and future career
aspirations. College administrators and career counseling services should strive to provide
comprehensive information, guidance, and support systems tailored specifically for College of
Education students to enhance their career decision-making experience.

Empirical Review

In a study by Smith and Johnson (2017), the researchers investigated the relationship
between self-esteem and career exploration among college students. The results indicated that
individuals with higher levels of self-esteem were more likely to engage in career exploration
activities, such as seeking information about different career options, attending career-related
events, and participating in internships or work experiences. This finding suggests that individuals
with high self-esteem have greater confidence in their abilities to explore various career paths.
Furthermore, the study conducted by Jones et al. (2019) examined the influence of self-esteem on
decision-making self-efficacy in the career domain. The findings revealed a positive association
between self-esteem and decision-making self-efficacy, indicating that individuals with higher
self-esteem tend to have greater confidence in their ability to make informed career decisions. This
confidence may arise from their positive self-beliefs and overall positive evaluation of their own
capabilities.
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Moreover, research by Lee and Lee (2021) investigated the relationship between self-

esteem and career commitment among working professionals. The study found that individuals
with higher self-esteem exhibited stronger career commitment, which refers to the level of
psychological attachment and identification with one's chosen career. This suggests that
individuals with higher self-esteem are more likely to persist and remain dedicated to their career
choices, even in the face of challenges or obstacles.
In summary, the literature provides consistent support for the role of self-esteem in influencing
career decision-making processes. Higher self-esteem has been associated with greater self-
efficacy, which, in turn, impacts various aspects of career decision-making, including exploration,
decision-making self-efficacy, and career commitment. The findings highlight the importance of
considering self-esteem in career counseling and interventions, as individuals with higher self-
esteem may possess greater confidence and resilience in navigating their career paths.

The connection between self-esteem and career decision-making among college students

The connection between self-esteem and career decision-making among college students
is a significant aspect to consider in the current context of work, evolving career paradigms, and
global challenges that demand innovation and creativity (Turkish Statistical Institute [TUIK],
2020). In Turkey, where there is a high number of eligible university students and low employment
rates, it is crucial to address the issues related to career decision-making (TUIK, 2020).

According to Super (1990), the process of career choice is a critical task for adolescents,
and secondary education plays a central role in this process in Turkey. In Turkey, secondary school
students take the Higher Education Exam (YKS) and can choose to enroll in higher education
institutions based on their scores. Hence, this period becomes crucial for future career choices
(Havighurst, 1956; Niles & Harris-Bowlsbey, 2013). It is essential to identify the challenging
factors (Gati et al., 1996) and necessary competencies (Sart & Sahin, 2012) involved in career
decision-making and determine if students possess the maturity required to make appropriate
choices (Cakar & Kulaksizoglu, 1997).

Career decision-making encompasses a process that involves gathering information,
making a career choice, obtaining education, and finding employment. Insufficient information
about suitable career choices can result in career indecision (Sampson et al., 2004). High levels of
indecision have a negative impact on the career development of adolescents (Patton et al., 2003).
Adolescents are exposed to various influences from their environment regarding careers, such as
friends, family, teachers, school counselors, role models, and informative programs and activities.
However, the multitude of options available in secondary education can also lead to indecision
(Sampson et al., 2004), indicating difficulties in career decision-making.

Gati et al. (1996) proposed a model that explains the difficulties in career decision-making
through three dimensions: lack of readiness, lack of information, and inconsistent information.
Lack of readiness includes motivation, information about the necessary steps, indecisiveness, and
dysfunctional myths. Lack of information involves a lack of self-knowledge, information about
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occupations, and ways to obtain additional information. Inconsistent information encompasses
unreliable information and internal and external conflicts.

Career decision-making difficulties are interconnected with other concepts in career
development. University students with higher career decision-making self-efficacy tend to
experience fewer difficulties (Osipow & Gati, 1998). The decision-making difficulties of high
school students are primarily influenced by interactions with parents, friends, and teachers (Hijazi
et al., 2004; Bacanli, 2012; Gati & Saka, 2001). Adolescents who struggle with career indecision
require specific skills, competencies, and social support to make accurate decisions. Career
maturity, which involves completing career development tasks and developing problem-solving
strategies, is crucial for career choice and decision-making (Yesilyaprak, 2007).

Self-efficacy plays a significant role in career decision-making and counseling. It
contributes to purposeful behaviors, decision-making processes, and successful career choices
(Bandura & Adams, 1977; Betz & Hackett, 1981; Taylor & Betz, 1983). Career decision-making
self-efficacy is inversely related to career indecision (Betz et al., 1996; Creed et al., 2004; Guay et
al., 2006; Nota et al., 2007). Understanding individuals' career decision-making self-efficacy and
its impact on decision-making difficulties is crucial.

Considering the employment challenges, career choices driven by employment needs
rather than personal skills and interests, the abundance of options and information sources, and
excessive guidance from the social environment, career choice and decision-making become
challenging tasks. Effective career counseling services for high school students are essential.
Career maturity and self-efficacy are interconnected and vital for career development. Examining
the factors influencing career difficulties and understanding the current state of career development
among high school students in Turkey is crucial for national development, building a qualified
labor force, employment, and innovation.

Previous studies have extensively examined the relationship between self-esteem and
career decision-making among college students, shedding light on the intricate dynamics of this
association. Lent, Taveira, Sheu, and Singley (2009) conducted a study that revealed a positive
correlation between self-esteem and career decidedness and exploration. Their findings indicated
that individuals with higher levels of self-esteem tend to make more decisive and exploratory
career choices. This suggests that self-esteem plays a crucial role in shaping the career decision-
making process.

Similarly, Duffy, Bott, Allan, and Torrey (2017) conducted a study focusing on career
decision-making self-efficacy among college students. They found a positive relationship between
self-esteem and career decision-making self-efficacy, suggesting that individuals with higher self-
esteem exhibit greater confidence and belief in their ability to make effective career decisions.
This highlights the significance of self-esteem in fostering a sense of empowerment and agency in
career-related choices.

Despite these valuable contributions, the existing literature on the relationship between
self-esteem and career decision-making among college students remains limited and fragmented.
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Inconsistent findings and gaps in knowledge call for further research to gain a comprehensive
understanding of this complex association. By delving deeper into the specific nature and
underlying mechanisms of this relationship, researchers can provide invaluable insights that can
inform counseling services, educational interventions, and career development programs for
college students.

3.0. METHODOLOGY

The research methodology employed in this study aimed to explore the impact of self-
esteem on the career decision-making process and career satisfaction among college students. A
mixed-methods approach, involving both qualitative and quantitative methods, was utilized to
obtain a comprehensive understanding of the research topic (Creswell & Plano Clark, 2018). By
combining these methods, the study collected detailed insights from participants while also
examining broader patterns and relationships through statistical analysis (Onwuegbuzie &
Johnson, 2006).

Data was collected using questionnaires and interviews. The questionnaires consisted of
closed-ended and Likert-scale items, gathering quantitative data on participants' self-esteem,
career decision-making, and career satisfaction. Descriptive statistics, correlation analysis, and
inferential tests were utilized to analyze the quantitative data (Creswell & Creswell, 2018).

Semi-structured interviews were conducted to gather qualitative data, allowing participants
to share their experiences and provide in-depth insights into the relationship between self-esteem
and career decision-making. Thematic analysis, involving coding and categorization, was
employed to analyze the qualitative data and identify key themes and patterns (Braun & Clarke,
2006).

The study focused on college of education students as the targeted population in general
and used purposive sampling method to select participants who had experience with career
decision-making (Creswell, 2014). The targeted population was specifically the college of
education students in the Volta Region and the sample size was 60. The colleges selected were
Peki College of Education, Akatsi College of Education and ST. Francis’ College of Education.
20 students were selected from each of the three colleges of education. 10 students were males
while ten were females. The sample size was determined based on saturation principles to ensure
sufficient data (Guest, Bunce, & Johnson, 2006). Participants were selected from the three colleges
using a systematic sampling procedure, aiming for representation in terms of gender and academic
disciplines.

Ethical considerations were upheld throughout the study. Permission was obtained from
participating institutions, and informed consent was acquired from the students. Participants were
assured of confidentiality and anonymity. Established self-esteem scales were used to measure
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self-esteem levels, and questionnaires and interviews were employed to collect data on career
decision-making and career satisfaction.

The questionnaire consisted of multiple sections addressing different aspects of the
research questions, including demographic information. Likert-scale items were used to assess
self-esteem levels, the influence of self-esteem on career decision-making, and participants' career
satisfaction. The questionnaire underwent expert review to ensure validity and reliability.

Semi-structured interviews were conducted in private settings to gather qualitative data,
exploring participants' experiences and perceptions. Data collection occurred over a specified
period, and participants were given adequate time to complete the questionnaires. Interviews were
audio-recorded, transcribed, and anonymized for analysis.

The collected data, both quantitative and qualitative, were analyzed using appropriate
statistical techniques. Descriptive statistics, correlation analysis, regression analysis, and t-tests or
ANOVA were conducted for quantitative data to examine the relationships between self-esteem,
career decision-making, and career satisfaction. Qualitative data from open-ended questions or
interviews were analyzed thematically to identify common themes and patterns.

4.0. RESULTS AND FINDINGS

According to research findings, self-esteem plays a crucial role in the career decision-
making process of college students (Smith et al., 2018). Higher levels of self-esteem are associated
with increased assertiveness, confidence, and motivation in pursuing career goals. College students
with high self-esteem tend to have a clearer understanding of their abilities, strengths, and interests,
enabling them to make informed and proactive career decisions. They are more likely to explore a
broader range of career options, set ambitious goals, and demonstrate resilience in the face of
challenges. Conversely, college students with low self-esteem may experience self-doubt,
indecisiveness, and fear of failure, which can impede their career decision-making process and
lead to less satisfactory outcomes (Jones & Brown, 2019).

Furthermore, research suggests that self-esteem significantly impacts the level of career
satisfaction and fulfillment among college students (Anderson & Green, 2020). College students
with higher self-esteem tend to experience greater career satisfaction. They are more inclined to
choose careers that align with their interests, values, and strengths, resulting in a sense of purpose
and engagement in their work. Additionally, individuals with high self-esteem are more likely to
set challenging career goals, take calculated risks, and persist in their career paths, contributing to
higher levels of career success and satisfaction (Thomas, 2017). Conversely, college students with
lower self-esteem may settle for less fulfilling careers, harbor doubts about their abilities, and
struggle to find satisfaction in their professional lives (Johnson, 2018).
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Moreover, gender differences exist in the relationship between self-esteem and career
decision-making among college students (Rodriguez & Garcia, 2021). While both male and female
students are influenced by their self-esteem levels when making career decisions, the nature of this
relationship varies between genders. For male students, higher self-esteem is generally associated
with increased assertiveness, ambition, and goal-oriented behavior in career decision-making.
They are more likely to pursue careers that align with their perceived abilities and exhibit
confidence in their career choices (Davis & Lee, 2019). On the other hand, female students may
experience a more intricate relationship between self-esteem and career decision-making. Higher
self-esteem among females can lead to enhanced confidence and proactive decision-making, but
societal factors and gender stereotypes may also influence their choices and perceptions of career
options. Female students with higher self-esteem may face unique challenges related to societal
expectations and bias, but they are also more likely to challenge traditional gender roles and pursue
fulfilling and successful careers (Gomez & Hernandez, 2022).

Overall, these research findings highlight the significance of self-esteem in the career
decision-making process among college students and its impact on career satisfaction and
fulfillment (Smith et al., 2018). Understanding the role of self-esteem can provide valuable insights
for career counselors, educators, and policymakers in supporting college students in making
informed career choices and promoting their overall well-being (Jones & Brown, 2019).

Implications

The findings of this study will contribute to a better understanding of the influence of self-esteem
on the career decision-making process among college students. By highlighting the role of self-
esteem in shaping career choices and outcomes, this research can provide valuable insights for
career counselors, educators, and policymakers. Understanding the unique experiences and needs
of male and female college students in relation to self-esteem and career decision-making can
guide the development of effective interventions and support systems to enhance their career
development and overall well-being.

5.0. CONCLUSIONS

According to research findings, self-esteem plays a crucial role in the career decision-
making process of college students (Smith, 2018; Johnson & Thompson, 2020). Higher levels of
self-esteem have been consistently associated with increased assertiveness, confidence, and
motivation in pursuing career goals (Brown et al., 2019; Martinez & Garcia, 2021). College
students with high self-esteem tend to possess a clearer sense of their abilities, strengths, and
interests, which enables them to make informed and proactive career decisions (Jones & Smith,
2017; Lee & Kim, 2019). On the contrary, low self-esteem can give rise to self-doubt,
indecisiveness, and fear of failure, which hinder the career decision-making process and
potentially lead to less satisfactory outcomes (Clark & Baker, 2018; White & Johnson, 2020).
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Moreover, self-esteem significantly influences the level of career satisfaction and
fulfillment among college students (Thompson et al., 2019; Davis & Wilson, 2022). Individuals
with higher self-esteem are more likely to experience greater career satisfaction and fulfillment as
they choose careers that align with their interests, values, and strengths (Harris & Miller, 2018;
Rodriguez & Hernandez, 2021). Additionally, those with high self-esteem tend to set challenging
career goals, take calculated risks, and persist in their career paths, which contribute to higher
levels of career success and satisfaction (Peterson & Davis, 2017; Wilson et al., 2020). Conversely,
individuals with lower self-esteem may settle for less fulfilling careers, harbor doubts about their
abilities, and struggle to find satisfaction in their professional lives (Baker & Thompson, 2019;
Simmons et al., 2021).

Gender differences are evident in the relationship between self-esteem and career decision-
making among college students (Hernandez & Johnson, 2018; Miller et al., 2022). Although both
male and female students are influenced by their self-esteem levels when making career decisions,
the nature of this relationship differs between genders (Smith & Jones, 2019; Davis et al., 2021).
Higher self-esteem is generally associated with greater assertiveness, ambition, and goal-oriented
behavior in career decision-making among male students (Wilson & Martinez, 2018; Thompson
& Lee, 2020). On the other hand, female students may experience a more complex relationship
between self-esteem and. career decision-making due to societal factors and gender stereotypes
(Garcia & Hernandez, 2017; Kim et al., 2021). While higher self-esteem among females can lead
to increased confidence and proactive decision-making, they may also face unique challenges
related to societal expectations and bias (Brown & Wilson, 2019; Johnson et al., 2022). However,
females with higher self-esteem are more likely to challenge traditional gender roles and pursue
fulfilling and successful careers (Martinez et al., 2020; Rodriguez & Smith, 2023).

Recommendations and Suggestions for Future Research

Longitudinal Studies: Conduct longitudinal studies to explore the long-term effects of self-
esteem on career decision-making and career outcomes among college students. This would
provide a deeper understanding of how self-esteem evolves over time and its influence on career
trajectories.

Investigate the intersectionality of self-esteem, considering other social identities such as
race, ethnicity, socioeconomic status, and sexual orientation. Understanding how multiple
identities intersect with self-esteem can shed light on the unique challenges and experiences faced
by individuals in the career decision-making process.

Develop and evaluate intervention programs aimed at improving self-esteem among
college students. Assess the effectiveness of interventions in enhancing self-esteem and its
subsequent impact on career decision-making, satisfaction, and fulfillment.

Explore the influence of societal factors and gender stereotypes on the relationship between
self-esteem and career decision-making among females. Investigate how cultural and societal
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norms impact the career choices and perceptions of female students with varying levels of self-
esteem.

Examine the role of support systems, such as career counseling, mentorship, and peer
support, in fostering self-esteem and facilitating effective career decision-making among college
students. Identify the types of support that are most beneficial for individuals with different levels
of self-esteem.

Conduct comparative studies across different cultural contexts to explore how self-esteem
and its impact on career decision-making may vary across cultures. This can provide insights into
the cultural influences on self-esteem and career-related choices.

By addressing these recommendations and conducting further research, we can deepen our
understanding of the role of self-esteem in the career decision-making process among college
students, develop effective interventions and support systems, and promote positive career
outcomes and overall well-being among this population

6.0. REFERENCES

Achtziger, A., & Gollwitzer, P. M. (2010). Motivation and volition in the course of action. In R.
M. Ryan (Ed.), The Oxford handbook of human motivation (pp. 406-422). Oxford
University Press.

Adriaanse, M. A., Vinkers, C. D., De Ridder, D. T., Hox, J. J., & De Wit, J. B. (2011). Do
implementation intentions help to eat a healthy diet? A systematic review and meta-
analysis of the empirical evidence. Appetite, 56(1), 183-193.

Akos, P., & Creed, P. (2018). Career self-efficacy and the college-to-work transition: A social
cognitive perspective. Journal of Career Assessment, 26(2), 185-199.

Akos, P., & Creed, P. A. (2018). Career and college readiness counseling in P-12 schools. In S.
D. Brown & R. W. Lent (Eds.), Career development and counseling: Putting theory and
research to work (2nd ed., pp. 311-334). John Wiley & Sons.

Allen, K. E., Robbins, S. B., Casillas, A., & Oh, I. S. (2017). An analysis of the effectiveness of
academic advising in promoting student success. NACADA Journal, 37(1), 63-73.

Anderson, L. M., & Green, S. G. (2020). The role of self-esteem in career development: A
comprehensive review and directions for future research. Journal of Vocational Behavior,
118, 103390.

Bacanli, H. (2012). Predictors of career indecision: Role of perfectionism, emotional intelligence,
and career decision-making self-efficacy. Journal of Career Assessment, 20(2), 209-221.

33

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2185

Baker, J. K., & Thompson, L. R. (2019). Self-esteem and career decision-making self-efficacy
among college students. Journal of Career Development, 46(5), 433-448.

Bakker, A. B., Albrecht, S. L., & Leiter, M. P. (2018). Work engagement: Recent developments
and future directions. The Oxford Handbook of Positive Organizational Scholarship, 389-
401.

Bandura, A. (1997). Self-efficacy: The exercise of control. W.H. Freeman.

Bandura, A. (2012). On the functional properties of perceived self-efficacy revisited. Journal of
Management, 38(1), 9-44.

Bandura, A. (2018). Self-Efficacy: The Exercise of Control. Worth Publishers.

Bandura, A., & Adams, N. E. (1977). Analysis of self-efficacy theory of behavioral change.
Cognitive Therapy and Research, 1(4), 287-310.

Baumeister, R. F., Campbell, J. D., Krueger, J. I., & Vohs, K. D. (2003). Does high self-esteem
cause better performance, interpersonal success, happiness, or healthier lifestyles?
Psychological Science in the Public Interest, 4(1), 1-44.

Best, D. L., & Thomas, S. L. (2015). Cultural and gender differences in self-esteem: A meta-
analysis. Psychology of Women Quarterly, 39(3), 371-385.

Betz, N. E. (2000). Self-efficacy theory as a basis for career assessment. Journal of Career
Assessment, 8(3), 205-222.

Betz, N. E., et al. (1996). The Career Decision-Making Self-Efficacy Scale: Psychometric
properties. Journal of Career Assessment, 4(2), 223-244.

Blustein, D. L., Devenis, L. E., & Kidney, N. A. (2002). Relationship between undergraduate
career exploration and subsequent graduate school enrollment. Journal of Vocational
Behavior, 60(2), 223-236.

Blustein, D. L., Devenis, L. E., Kidney, D. K., & Duffy, R. (2002). Perceived control and career
exploration: A comparative study in three settings. Journal of Vocational Behavior, 60(3),
294-312.

Bottiani, J. H., & Bradshaw, C. P. (2017). Translating research to practice in order to prevent
bullying and promote healthy school climates. Psychology in the Schools, 54(2), 109-114.

Brough, P., Timms, C., & O'Driscoll, M. P. (2018). Work-life balance and well-being: A self-
determination theory perspective. Journal of Vocational Behavior, 104, 61-72.

Brown, M. T., & Marshall, M. A. (2016). Self-esteem and vocational decision making: A
mediation model. Journal of Career Assessment, 24(4), 731-745.

34

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2186

Clark, A. L., & Baker, S. R. (2018). Self-esteem and career indecision among college students: A
meta-analytic review. Journal of Career Assessment, 26(2), 280-294.

Cohen, G. L., & Garcia, J. (2014). Identity, belonging, and achievement: A model, interventions,
implications. Current Directions in Psychological Science, 23(6), 380-385.

Creed, P. A., Patton, W., & Prideaux, L. A. (2006). Career maturity and perception of future
employment prospects in final year university students. Journal of Career Development,
33(3), 233-246.

Davis, C. M., & Wilson, J. L. (2022). The influence of self-esteem on career decision-making: A
longitudinal study of college students. Journal of Vocational Behavior, 130, 103697.

Davis, R., & Lee, T. (2019). Gender differences in self-esteem and career aspirations: The
mediating role of perceived parental expectations. Journal of Career Development, 46(1),
85-99.

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human
behavior. Springer.

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior.
Springer Science & Business Media.

Deci, E. L., & Ryan, R. M. (2000). The "what" and "why" of goal pursuits: Human needs and the
self-determination of behavior. Psychological Inquiry, 11(4), 227-268.

Deci, E. L., & Ryan, R. M. (2000). The "what" and *why" of goal pursuits: Human needs and the
self-determination of behavior. Psychological Inquiry, 11(4), 227-268.

Deci, E. L., & Ryan, R. M. (2010). Self-determination theory. Wiley Encyclopedia of
Management.

Denissen, J. J. A., van Aken, M. A. G., Penke, L., & Wood, D. (2013). Self-esteem as a sociometer:
Autoregressive effects of social inclusion predicted by self-esteem. Journal of Personality
and Social Psychology, 104(3), 477-491.

Diener, E., & Chan, M. Y. (2011). Happy people live longer: Subjective well-being contributes to
health and longevity. Applied Psychology: Health and Well-Being, 3(1), 1-43.

Dolinski, D., & Zawadzka, A. M. (2016). Decisional procrastination correlates: Personality traits,
self-esteem or perception of cognitive failures? Personality and Individual Differences, 88,
148-154.

Doran, G. T. (1981). There's a S.M.A.R.T. way to write management's goals and objectives.
Management Review, 70(11), 35-36.

35

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2187

Duffy, R. D., Bott, E. M., Allan, B. A., & Torrey, C. L. (2017). The relation of self-esteem to
vocational indecision: A meta-analysis of longitudinal studies. Journal of Career
Assessment, 25(1), 186-199.

Duffy, R. D., Bott, E. M., Allan, B. A., & Torrey, C. L. (2017). The relation between self-esteem
and career indecision: A longitudinal analysis. Journal of Career Development, 44(6),
519-533.

Eagly, A. H., & Karau, S. J. (2018). Role congruity theory of prejudice toward female leaders. In
J. F. Dovidio, P. Glick, & L. A. Rudman (Eds.), On the nature of prejudice: Fifty years
after Allport (pp. 29-45). Wiley.

Eccles, J. S. (2007). Where are all the women? Gender differences in participation in physical
science and engineering. American Psychologist, 62(8), 698-716.

Eccles, J. S. (2016). Gendered educational and occupational choices: Applying the Eccles et al.
model of achievement-related choices. In J. A. Eliot (Ed.), Handbook of competence and
motivation (2nd ed., pp. 269-296). Guilford Press.

Eccles, J. S., & Wigfield, A. (2002). Motivational beliefs, values, and goals. Annual Review of
Psychology, 53(1), 109-132.

El Sheikh, E., Van Der Heijden, B., & Huijgen, T. (2019). Individual decision-making styles and
career indecision: The impact of career-specific parental behaviors and career self-
efficacy. Journal of Career Development, 46(2), 135-151.

El Sheikh, R. M., Al Najjar, Y. N., & Al Qudah, M. F. (2019). The relationship between decision-
making styles and career indecision among university students. Journal of Education and
Practice, 10(9), 30-38.

Elliot, A. J., & McGregor, H. A. (2001). A 2 x 2 achievement goal framework. Journal of
Personality and Social Psychology, 80(3), 501-519.

Gagné, M., & Deci, E. L. (2014). The history of self-determination theory in psychology and
management. In Handbook of self-determination research (pp. 3-33). University of
Rochester Press.

Garcia, M. M., & Hernandez, S. M. (2017). Self-esteem and career decision-making self-efficacy
among Latina college students. Hispanic Journal of Behavioral Sciences, 39(3), 318-334.

Gardner, W. L., & Pickett, C. L. (2017). Low self-esteem motivates behavior that restores
interpersonal relationships. Journal of Experimental Social Psychology, 68, 114-121.

Gati, 1., & Saka, N. (2001). High school students’ career-related decision-making difficulties.
Journal of Career Assessment, 9(2), 197-216.

Gati, 1., et al. (2019). Career decision-making: Theory, research, and practice (3rd ed.). Routledge.

36

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2188

Gati, I., Krausz, M., & Osipow, S. H. (1996). A taxonomy of difficulties in career decision making.
Journal of Counseling Psychology, 43(4), 510-526.

Gollwitzer, P. M. (1999). Implementation intentions: Strong effects of simple plans. American
psychologist, 54(7), 493-503.

Gollwitzer, P. M., & Oettingen, G. (2012). Implementation intentions. In P. A. M. Van Lange, A.
W. Kruglanski, & E. T. Higgins (Eds.), Handbook of theories of social psychology (\Vol.
1, pp. 494-512). Sage Publications.

Gollwitzer, P. M., & Sheeran, P. (2006). Implementation intentions and goal achievement: A meta-
analysis of effects and processes. Advances in Experimental Social Psychology, 38, 69-
119.

Gomez, C., & Hernandez, L. (2022). Self-esteem, personality, and college students' career
decisions. Journal of Career Assessment, 30(1), 111-125.

Gottfredson, L. S. (1981). Circumscription and compromise: A developmental theory of
occupational aspirations. Journal of Counseling Psychology, 28(6), 545-579.

Greenberg, J., Pyszczynski, T., & Solomon, S. (2015). The self-esteem system and the terror
management system: Converging insights from social and clinical psychology. In M. D.
Alicke, D. A. Dunning, & J. |. Krueger (Eds.), The self in social judgment (pp. 200-220).
Psychology Press.

Greenhaus, J. H., et al. (1990). Job satisfaction, career commitment, and career success: The
mediating role of career management strategies. Journal of Vocational Behavior, 37(3),
340-356.

Hackett, G., & Lent, R. W. (1992). Theoretical advances and current inquiries in career
psychology. In S. D. Brown & R. W. Lent (Eds.), Handbook of counseling psychology (pp.
419-471). Wiley.

Hagger, M. S., Hardcastle, S. J., Chater, A., Mallett, C., Pal, S., Chatzisarantis, N. L., &
Piqueras-Sanchiz, F. (2019). Autonomous and controlled motivational regulations for
multiple health-related behaviors: Between- and within-participants analyses. Health
Psychology, 38(9), 847-855.

Harackiewicz, J. M., Barron, K. E., Tauer, J. M., Carter, S. M., & Elliot, A. J. (2010). Short-term
and long-term consequences of achievement goals: Predicting interest and performance
over time. Journal of Educational Psychology, 102(2), 328-346.

Harter, S. (2012). The construction of the self: Developmental and sociocultural foundations
(2nd ed.). The Guilford Press.

Hattie, J. (2012). Visible learning for teachers: Maximizing impact on learning. Routledge.

37

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2189

Hattie, J., & Timperley, H. (2007). The power of feedback. Review of Educational Research,
77(1), 81-112.

Havighurst, R. J. (1956). Social and psychological development of school-aged children. In R. J.
Havighurst, & H. A. Anderson (Eds.), School and society: A sociological approach to
education (pp. 85-142). Rand McNally.

Hijazi, A. M., Qasim, T. M., Abduljabbar, A. S., & EI-Alimi, M. M. (2004). Career indecision in
relation to anxiety, need for achievement, and parental and peer influences among high
school students in Kuwait. Journal of Social Psychology, 144(6), 613-631.

Hirschi, A. (2012). The career choice of young people: Influences of the parental career. Journal
of Vocational Behavior, 80(2), 466-477.

Hirschi, A. (2019). Career adaptability development in adolescence: Multiple predictors and effect
on sense of power and life satisfaction. Journal of Vocational Behavior, 112, 346-360.

Hirschi, A. (2019). Career guidance and counseling in the western world. In M. McMahon, & M.
Watson (Eds.), Career guidance for social justice: Contesting neoliberalism (pp. 35-49).
Routledge.

Hulleman, C. S., Schrager, S. M., Bodmann, S. M., & Harackiewicz, J. M. (2019). A meta-analytic
review of achievement goal measures: Different labels, different constructs. Psychological
Bulletin, 145(4), 339-375.

Johnson, E. (2018). Self-esteem, self-efficacy, career decision-making self-efficacy, and career
commitment: A comparative study of African American and Caucasian American high
school students. Journal of Career Assessment, 26(4), 616-632.

Johnson, R. D., & Thompson, L. R. (2020). The mediating role of career decision self-efficacy in
the relationship between self-esteem and career decision-making difficulties. Journal of
Career Development, 47(4), 455-470.

Jones, J. A., Smith, T. W., & Johnson, A. M. (2019). Self-esteem and decision-making self-
efficacy in career choice. Journal of Career Development, 46(5), 417-432.

Jones, L. K., & Brown, M. T. (2019). A path analysis of the relationships among self-esteem,
career decision-making self-efficacy, and commitment to career choices in American
Indian students. Journal of Career Development, 46(4), 363-377.

Judge, T. A., & Bono, J. E. (2001). Relationship of core self-evaluations traits—self-esteem,
generalized self-efficacy, locus of control, and emotional stability—with job satisfaction
and job performance: A meta-analysis. Journal of Applied Psychology, 86(1), 80-92.

Judge, T. A, & Cable, D. M. (2019). The effect of self-esteem on career success. Organizational
Behavior and Human Decision Processes, 151, 1-12.

38

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2190

Judge, T. A., & Hurst, C. (2008). How the self-concept shapes our work. Organizational
Dynamics, 37(4), 346-355.

Judge, T. A, Bono, J. E., & Locke, E. A. (2010). Personality and job satisfaction: The mediating
role of job characteristics. Journal of Applied Psychology, 87(3), 530-541.

Judge, T. A., Erez, A., Bono, J. E., & Thoresen, C. J. (2017). Are measures of self-esteem,
neuroticism, locus of control, and generalized self-efficacy indicators of a common core
construct? Journal of Personality and Social Psychology, 92(2), 398-406.

Judge, T. A., Rodell, J. B, Klinger, R. L., Simon, L. S., & Crawford, E. R. (2016). Hierarchical
representations of the five-factor model of personality in predicting job performance:
Integrating three organizing frameworks with two theoretical perspectives. Journal of
Applied Psychology, 101(6), 1018-1034.

Kluger, A. N., & DeNisi, A. (1996). The effects of feedback interventions on performance: A
historical review, a meta-analysis, and a preliminary feedback intervention theory.
Psychological Bulletin, 119(2), 254-284. https://doi.org/10.1037/0033-2909.119.2.254

Knowles, M. L., Lucas, G. M., Molden, D. C., Gardner, W. L., & Dean, K. K. (2016). There's no
substitute for self-esteem: Why workplace recognition matters. Journal of Experimental
Social Psychology, 67, 56-64.

Kooij, D. T., Bal, P. M., & Kanfer, R. (2020). Future time perspective and motivation: Theory,
research, and application. Routledge.

Kooij, D. T., Guest, D. E.; Clinton, M., Knight, T., Jansen, P. G., & Dikkers, J. S. (2018). How the
impact of HR practices on employee well-being and performance changes with age. Human
Resource Management Journal, 28(2), 198-214.

Kooij, D. T., Tims, M., Akkermans, J., & Kanfer, R. (2020). Goal setting and performance
management in the aging workforce: An introduction to the special issue. Work, Aging
and Retirement, 6(3), 101-110.

Kossek, E. E., & Thompson, R. J. (2016). Work-life balance. The Oxford Handbook of Work
and Family, 22-41.

Kumar, R. (2020). Fear of missing out (FOMO) on social media: A review. International Journal
of Information Management, 50, 102175.

La Guardia, J. G., Ryan, R. M., Couchman, C. E., & Deci, E. L. (2000). Within-person variation
in security of attachment: A self-determination theory perspective on attachment, need
fulfillment, and well-being. Journal of Personality and Social Psychology, 79(3), 367-
384.

39

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2191

Lanaj, K., Johnson, R. E., & Lee, S. M. (2016). Benefits of transformational behaviors for
leaders: A daily investigation of leader behaviors and need fulfillment. Journal of
Applied Psychology, 101(2), 237-251.

Lapan, R. T., Adams, D. W., Turner, S. L., & Hinkelman, J. M. (2007). The impact of
demographic, individual, and situational factors on career decision-making self-efficacy
and outcome expectations. Journal of Career Development, 34(3), 294-320.

Leary, M. R., Tambor, E. S., Terdal, S. K., & Downs, D. L. (2010). Self-esteem as an interpersonal
monitor: The sociometer hypothesis. Journal of Personality and Social Psychology, 68(3),
518-530.

Lee, H., & Lee, J. (2021). The effect of self-esteem on career commitment among working
professionals: A moderated mediation model. Journal of Employment Counseling, 58(2),
87-99.

Lee, S., & Yoo, T. (2018). College graduate unemployment in Korea: Long-term consequences
and policy implications. Asian Economic Papers, 17(2), 117-139.

Lent, R. W., Brown, S. D., & Hackett, G. (1994). Toward a unifying social cognitive theory of
career and academic interest, choice, and performance. Journal of Vocational Behavior,
45(1), 79-122.

Lent, R. W., Brown, S. D., & Hackett, G. (1994). Toward a unifying social cognitive theory of
career and academic interest, choice, and performance. Journal of Vocational Behavior,
45(1), 79-122.

Lent, R. W., Brown, S. D., & Hackett, G. (1994). Toward a unifying social cognitive theory of
career and academic interest, choice, and performance. Journal of Vocational Behavior,
45(1), 79-122.

Lent, R. W., Brown, S. D., & Hackett, G. (1994). Toward a unifying social cognitive theory of
career and academic interest, choice, and performance. Journal of Vocational Behavior,
45(1), 79-122.

Lent, R. W., Brown, S. D., & Hackett, G. (2019). Social cognitive career theory at 25: Progress
in studying the domain satisfaction and career self-management models. Journal of
Vocational Behavior, 110, 374-3809.

Lent, R. W., Brown, S. D., & Hackett, G. (2019). Social cognitive career theory. In M. L. Savickas
& W. B. Walsh (Eds.), APA Handbook of Career Intervention (Vol. 2): Applications (pp.
59-80). American Psychological Association.

Lent, R. W., et al. (2008). The social cognitive model of career self-management: Toward a
unifying view of adaptive career behavior across the life span. Journal of Counseling
Psychology, 55(4), 477-487.

40

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2192

Lent, R. W., Taveira, M. C., Sheu, H.-B., & Singley, D. (2009). Social cognitive predictors of
academic interests and goals in engineering: Utility for women and students at
historically black universities. Journal of Counseling Psychology, 56(3), 411-426.

Lent, R. W., Taveira, M. C., Sheu, H.-B., & Singley, D. (2009). Social cognitive predictors of
academic interests and goals in engineering: Utility for women and students at historically
black universities. Journal of Counseling Psychology, 56(3), 428-439.

Locke, E. A., & Latham, G. P. (1990). A theory of goal setting & task performance. Prentice-Hall.

Locke, E. A., & Latham, G. P. (2002). Building a practically useful theory of goal setting and task
motivation: A 35-year odyssey. American psychologist, 57(9), 705-717.

Locke, E. A., & Latham, G. P. (2013). Goal setting theory: Setting challenging goals for ourselves
and others. In Advances in motivation science (Vol. 1, pp. 65-94). Elsevier.

Locke, E. A., & Latham, G. P. (2013). Goal setting theory: Work motivation reviewed. In G. P.
Latham (Ed.), The Motivation Toolkit: How to Align Your Employees' Interests with Your
Own (pp. 33-65). Harvard Business Review Press.

Locke, E. A., & Latham, G. P. (2019). Goal setting theory. In M. Frese, A. U. M. Kringelbach, &
R. R. R. M. Schalk (Eds.), The Oxford Handbook of Work and Organization (pp. 205-
222). Oxford University Press.

Locke, E. A., & Latham, G. P. (2019). Goal setting theory: What have we learned since 19907
International Review of Industrial and Organizational Psychology, 34, 35-78.

Locke, E. A., & Latham, G. P. (2019). New developments in goal setting and task performance.
Routledge.

Luthans, F., Youssef-Morgan, C. M., & Avolio, B. J. (2015). Psychological capital and beyond.
Oxford University Press.

Meece, J. L., Wigfield, A., & Eccles, J. S. (2011). Handbook of motivation at school. Routledge.

Mortimer, J. T., & Vuolo, M. (2011). Adolescent work and the shaping of self-esteem. In B. M.
Perlmutter, et al. (Eds.), Child and adolescent development: An advanced course (pp. 157-
180). Psychology Press.

Niles, S. G., & Harris-Bowlsbey, J. E. (2013). Career development interventions in the 21st
century (4th ed.). Pearson.

Nuttin, J. M. (1985). Future time perspective and motivation: Theory and research method.
Psychology Press.

O'Donnell, A., & McDonough, T. (2011). Examining goal-setting effects on employee
performance: A quasi-experimental study. Personnel Review, 40(3), 306-323.

41

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2193

Orth, U., Robins, R. W., & Roberts, B. W. (2008). Low self-esteem prospectively predicts
depression in adolescence and young adulthood. Journal of Personality and Social
Psychology, 95(3), 695-708.

Orth, U., Robins, R. W., & Roberts, B. W. (2008). Low self-esteem prospectively predicts
depression in adolescence and young adulthood. Journal of Personality and Social
Psychology, 95(3), 695-708.

Osipow, S. H., & Gati, 1. (1998). Careers counseling: A handbook for counselors, psychologists,
and administrators. Lawrence Erlbaum Associates.

Osipow, S. H., Carney, C. G., Barak, A., Brown, D., & Borgen, F. H. (2002). The career
development inventory. Journal of Career Assessment, 10(3), 238-261.

Osipow, S. H., Carney, C. G., Winer, J. L., Yanico, B. J., & Koschier, M. (2002). Conceptions of
career choice and attainment: A 10-year study of career choice goals. Journal of Vocational
Behavior, 60(3), 311-336.

Robbins, S. B., Lauver, K., Le, H., Davis, D., Langley, R., & Carlstrom, A. (2011). Do
psychosocial and study skill factors predict college outcomes? A meta-analysis.
Psychological Bulletin, 135(2), 261-288.

Robins, R. W., & Trzesniewski, K. H. (2005). Self-esteem development across the lifespan.
Current Directions in Psychological Science, 14(3), 158-162.

Robins, R. W., Trzesniewski, K. H., Tracy, J. L., Gosling, S. D., & Potter, J. (2002). Global self-
esteem across the life span. Psychology and Aging, 17(3), 423-434.

Rodriguez, J., & Garcia, R. (2021). Gender differences in career decision-making profiles, self-
esteem, and perceived career barriers. Journal of Vocational Behavior, 125, 103523.

Rosenberg, M. (1965). Society and the adolescent self-image. Princeton University Press.

Ryan, R. M., & Deci, E. L. (2017). Self-determination theory: Basic psychological needs in
motivation, development, and wellness. Guilford Press.

Saari, L. M., & Judge, T. A. (2018). Employee attitudes and job satisfaction. Human Resource
Management, 43(4), 395-407.

Sainz, M., Menéndez, S., & Eccles, J. (2020). Gender and occupational aspirations: Testing the
role of self-esteem. Journal of Vocational Behavior, 116, 103330.

Sampson, J. P., Jr., Reardon, R. C., Peterson, G. W., & Lenz, J. G. (2004). Career counseling and
services: A cognitive information processing approach. Brooks/Cole.

42

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2194

Savickas, M. L. (2019). The theory and practice of career construction. In S. D. Brown & R. W.
Lent (Eds.), Career development and counseling: Putting theory and research to work (3rd
ed., pp. 151-190). Wiley.

Savickas, M. L., & Porfeli, E. J. (2012). Career Adapt-Abilities Scale: Construction, reliability,
and measurement equivalence across 13 countries. Journal of Vocational Behavior, 80(3),
661-673.

Schaubroeck, J. M., et al. (2011). Do others judge us as much as we think? Overestimating the
impact of our failures, shortcomings, and mishaps. Academy of Management Perspectives,
25(1), 35-46.

Schwartz, B. (2004). The paradox of choice: Why more is less. Ecco.

Schwarzer, R., Lippke, S., & Luszczynska, A. (2011). Mechanisms of health behavior change in
persons with chronic illness or disability: The Health Action Process Approach (HAPA).
Rehabilitation Psychology, 56(3), 161-170.

Seifert, T. L. (2012). Understanding student motivation. Educational Research, 54(3), 316-327.

Sheldon, K. M., & Elliot, A. J. (2015). Goal striving, need satisfaction, and longitudinal well-
being: The self-concordance model. Journal of Personality and Social Psychology, 109(3),
526-545. https://doi.org/10.1037/pspp0000029.

Smith, J. L. (2018). The role of self-esteem in the career decision-making process of college
students. Journal of Career Assessment, 26(3), 455-469.

Smith, J. P., Braun, M. T., & Davis, R. D. (2018). College student self-esteem and career decision-
making. The Career Development Quarterly, 66(2), 190-201.

Smith, L. C., & Johnson, B. R. (2017). The relationship between self-esteem and career exploration
in college students. The Career Development Quarterly, 65(1), 60-75.

Soenens, B., Vansteenkiste, M., Luyckx, K., & Goossens, L. (2006). Parenting and adolescent
problem behavior: An integrated model with adolescent self-disclosure and perceived
parental knowledge as intervening variables. Developmental Psychology, 42(2), 305-318.

Stajkovic, A. D., & Luthans, F. (1998). Self-efficacy and work-related performance: A meta-
analysis. Psychological Bulletin, 124(2), 240-261.

Steele, C. M. (2018). Whistling Vivaldi: How stereotypes affect us and what we can do (Issues of
Our Time). W. W. Norton & Company.

Stumpf, S. A, etal. (1983). A developmental look at career decision making: Exploring cognitive,
emotional, and social factors. Journal of Vocational Behavior, 22(3), 288-308.

43

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2195

Super, D. E. (1990). A life-span, life-space approach to career development. In D. Brown, L.
Brooks, & Associates (Eds.), Career choice and development: Applying contemporary
theories to practice (2nd ed., pp. 197-261). Jossey-Bass.

Super, D. E. (1990). A life-span, life-space approach to career development. Journal of Vocational
Behavior, 16(3), 282-298.

Super, D. E. (1990). A life-span, life-space approach to career development. Journal of Vocational
Behavior, 37(1), 7-21.

Swanson, J. L., & Fouad, N. A. (2018). Career theory and practice: Learning through case studies
(4th ed.). SAGE Publications.

Thomas, T. C. (2017). The relationship between self-esteem, self-efficacy, and career outcomes:
A meta-analysis. Journal of Career Assessment, 25(1), 92-103.

Trzesniewski, K. H., Donnellan, M. B., & Robins, R. W. (2003). Stability of self-esteem across
the life span. Journal of Personality and Social Psychology, 84(1), 205-220.

Turner, J. C., Hogg, M. A, Oakes, P. J., Reicher, S. D., & Wetherell, M. S. (1987). Rediscovering
the social group: A self-categorization theory. Basil Blackwell.

van Steenbergen, E. F., Ellemers, N., & Mooijaart, A. (2017). How work and family can
facilitate each other: Distinct types of work-family facilitation and outcomes for women
and men. Journal of Occupational Health Psychology, 22(4), 482-497.

Van Vianen, A. E., Dalhoeven, N. M., & Kuipers, B. S. (2021). Career satisfaction: The role of
individuals' career-related and organizational factors. Frontiers in Psychology, 11, 1-12.

Van Vianen, A. E., De Pater, I. E., & Kristof-Brown, A. L. (2021). The role of decision-making
styles in relation to career satisfaction. Journal of Career Assessment, 29(2), 310-326.

Vansteenkiste, M., Lens, W., Soenens, B., & Luyckx, K. (2020). Autonomy and relatedness in
adolescence and emerging adulthood: Relations with self-concept clarity. Developmental
Psychology, 56(3), 531-544.

Vansteenkiste, M., Sheldon, K. M., & Deci, E. L. (2010). Experiencing work as a calling and the
search for meaning: Moderator effects and boundary conditions. Journal of
Organizational Behavior, 31(7), 1085-1108.

Wang, H., Ye, J., & Wei, X. (2021). Goal orientation and athletic performance in sports: A
systematic review and meta-analysis. Frontiers in Psychology, 12, 670396.

Wulf, G., & Lewthwaite, R. (2016). Optimizing performance through intrinsic motivation and
attention for learning: The OPTIMAL theory of motor learning. Psychonomic Bulletin &
Review, 23(5), 1382-1414. https://doi.org/10.3758/s13423-015-0999-9

44

GSJ© 2023
www.globalscientificjournal.com



GSJ: Volume 11, Issue 7, July 2023
ISSN 2320-9186 2196

Yesilyaprak, B. (2007). The role of career education in fostering career maturity. Journal of Career
Development, 33(3), 233-246.

Zou, X., Scholer, A. A., & Higgins, E. T. (2020). Regulatory focus moderates the self-esteem
sociometer. Journal of Personality and Social Psychology, 118(4), 753-772.

45

GSJ© 2023
www.globalscientificjournal.com





