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ABSTRACT

The study aimed assessed the contribution of in-service training on teaching and learning performances of teachers
in public secondary schools in Tanzania by taking a case study of Njombe Town Council. Specifically, the researcher
explored the contribution of in-service training on the pedagogical skills development and how it enhances the per-
formance of teaching and learning, it examined the contribution of in-service training to masterly of subject con-
tents and finally, It reviewed different models of teacher professional development that guide the operationaliza-
tion of this study. The study was conducted in Njombe Town Council in Njombe region and involved 20 respon-
dents. Interview and Documentary review methods were used in the data collection process. The researcher em-
ployed a thematic analysis with the observation of all trustworthiness aspects such as credibility, transferability, de-
pendability and conformability of the study. The findings showed that teachers do attend various in-service training
programmes that assisted them to be updated. Also, it was revealed that through attending different in-service
training teachers have updated themselves in different working and teaching angles to most public secondary
schools. Moreover, the findings revealed that through attending different in-service training teachers mastered the
subject matter content through consolidating the relationship with another subject master from other schools,
gaining new tactics and knowledge on the taught subject matter and improving the methodology of teaching the
mastered subject matter content. Finally, the study concludes that despite the government’s directives and policies
sensitization on the importance of in-service training to public secondary schools, for the case of this study; it was
found that the operation of in-service training had a positive contribution towards updating teachers on enhancing
quality teaching delivery. It recommends that since the in-service training has shown to have a positive impact on
teachers’ professional development and efficiency, it is, therefore, the government and other educational stake-
holders as well, as school administrators should join hands to strengthen the operation of in-service training in both
public and private secondary schools. School administrators should set a calendar for conducting in-service training
internally and advise the government on the importance accrued from the in-service training and provide a room
for all members to participate in those activities.
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INTRODUCTION

With the development of globalization, every country in the world is struggling to expand and update knowledge, skills and tech-
nological perspective to their human resources who operate in different organizations and institutions with intention of copying the
global changes (Perkins, 2010). Together with the global changes, teachers are among the important career that needs professional
development that reflects the transmission of knowledge and skills to various technological changes (Zuljan and Vogrinc, 2011).
Teacher professional development aims at improving the quality of teaching among teachers, as well as adjusting to new pedagogical
and technological use when it comes to the issues of teaching (Dadi, 2015). This has come to be known worldwide that teacher’s
professional development is important because it has a significant influence on teacher trust and practices (Mitkovska, 2010). More-
over, the effects on student learning, and the implementation of educational reform, have influenced the establishment of teachers’
connections, strengthening teamwork and cooperation (Desimone, 2017).

Different studies have revealed that various countries have been enhancing teachers’ professional development using different
ways. For instance, a study conducted in the United State by Reimers, Wagner, Alvanides, Steinmayr and Schmidt (2014) on an intro-
duction to the standards for professional development for teachers of engineering revealed that effective professional development
for teachers of engineering is conscious of, and promotes deepening of, both subject content knowledge and pedagogical content
knowledge. It further, revealed that teachers’ professional development instils in its participants an understanding of engineering as
a natural context for the reinforcement of standards of learning in other. Additionally, professional development empowers teachers
to identify appropriate curriculum, instructional tools, and assessment methods; and it models effective teaching methodology for
teachers.

In Malaysia, in-service training for teachers is effectively implemented in schools (Omar, 2014). The government of Malaysia
shows that in-service training is important for teachers in school and it acts as a tool for professional development and to enhance
their knowledge and quality of teaching and learning. Teachers are facing new challenges and changes in education based on the
global changes and teachers need to equip themselves with new knowledge and skills by attending in-service training for them to
play an important and effective role as an educator. Besides that, the effectiveness of in-service training is important to ensure that
the training is suitable and brings positive effects to the teachers. The effectiveness of the in-service training is influenced by the role
of the administrator, the teacher’s attitude, needs analysis and strategies used in the training programme.

In China, teacher professional development is practised and has a strong sensitization by the government in terms of budget allo-
cation. A study done by Loyalka, Popova, Liu, Shi, and Li G (2017) researched unpacking teacher professional development in China.
The findings revealed that the government spends billions of dollars and billions of hours of teacher time on teacher professional
development programmes each year. The practised programme enhances the subject-specific psychological factors furthermore they
revealed teacher professional development also has an impact on teacher knowledge development, changes in attitudes, as well the
teaching practices that might lead to impacts on students in the longer term.

In Zimbabwe, there is a different model that is practised the teacher’s professional model. The study that was conducted by Mu-
shayikwa and Lubben (2011) on self-directed professional development, revealed that teachers working in deprived environments
and the study cemented that, teacher efficacy is practised and is divided into two parts known as professional efficacy (professional
identity, career development and professional networking) and classroom efficacy (content knowledge and practical knowledge)
were influenced by self-directed professional development.

In Tanzania, like in any other country, teachers have to be prepared to teach diverse students, acquired 21st-century skills, know-
ledge and attitudes, and take on leadership responsibilities. Teachers’ professional development is a means by which teachers can
participate in lifelong learning, enhance their teaching and develop into competent and effective practitioners in which this in turn
help teachers to have a positive impact on student learning and prepare students for the challenges of the 21st century (URT, 2017).

Fortunatus (2014) studied teacher professional development on job performance in secondary education in Mwanza Region, Tan-
zania. The study revealed that if teachers’ professional development is not well organized and implemented, most secondary school
teachers in Mwanza and the whole country, in particular, will experience poor performance in teaching and learning processes. Like-
wise, it was noted that job performance, quality education and better performance of students have been well organized and im-
plemented, which in turn leads to good teaching and learning process that leads to good academic performances for the majority of
secondary school students.

Soko (2014) on the study concerning professional development: the experiences of primary school teachers in Tanzania revealed
that teachers’ actions taken for improving their work were influenced by professional development activities whereby the study fur-
ther revealed three categories in which teachers’ professional development contributes. The first category revealed was interaction
expansion involving a change in teachers’ attitude towards meeting learners’ learning needs, a change in teachers’ attitude towards
managing the classroom and a change in teachers’ attitude towards encouraging learners. The second contribution revealed was the
use of the context expansion which includes appropriate use of the environment and appropriate use of teaching and learning mate-
rials.

The third and last contribution revealed was professional role expansion which includes improving content knowledge, pedagogi-
cal knowledge, planning and reflection. This was supported by Nihuka (2011) who conducted a study on collaborative communities
of practice for teachers learning by reflecting on the implications for in-service arrangements in Tanzania’s context.

In this study, it was revealed that the professional development programs that are organized around communities which are fea-
tured school-based training, blended with workshops or seminars, and allow virtual or physical communication among teachers are
very effective in terms of technology integration, and improvement of pedagogy and instruction designing. With such importance of
teachers’ professional development still, it was revealed in the study by Mfaume (2020) that teachers’ professional development
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including in-service training has been faced with several challenges such as the closure of Teachers Resources Centers (TRC), limited
in terms of time, rejection of the permission teachers seeks to the employers, stagnation of the government to allows teachers at-
tend in different professional development and environmental challenges.

Despite the unveiled challenges, still, the government through the Education and Training Policy of 1995 and that of 2014 insist on
the availability of different programmes that help the practice of in-service training as part of teacher professional development
(URT, 1995 & 2014). With regards to the government directives through its policy, it is, therefore, this study assessed the implemen-
tation of in-service training on teaching and learning performances in most public secondary schools in Tanzania by taking a case
study of Njombe Town Council.

The education policy of 1995 and that of 2014 insists on the conduction of in-service training that can be practised through train-
ing such as workshops and seminars (URT 1995 & 2014). Despite the sensitization of in-service training in schools by the government
of Tanzania through education policies of 1995 and that of 2014, yet, other studies such as Mfaume (2020) and Anangisye (2014)
supported that teacher professional development is of paramount importance. However, the same study indicates that there are
constraints that affect the effective practice of in-service training as part of teacher professional development for the majority of
public teachers in secondary schools.

Moreover, it has been revealed in different studies in Tanzania which show that there is limited literature that has been conducted
on teacher professional development for teachers in public secondary schools. Thus, the current study assessed the implementation
of in-service training on teaching and learning performance in public secondary schools in Tanzania by taking a case study of Njombe
Town Council.

LITERATURE SURVEY

The Role of in-service Training on Pedagogical Skills in Schools

The study by Adoniou (2015) developed a more elaborative framework for the improvement of pedagogical skills acquisition. The
framework combines six ‘domains’ which are based on Shulman’s categorization; i.e. knowledge about: content; theory; teaching;
learners; school context; and sociocultural context, with three ‘ways of knowing’ which are know-how, knowing why, and knowing
what. For example, in the first domain of ‘content knowledge, teachers need to have enough content knowledge (what) to know the
importance of having it (why), and to know effective methods to deliver it (how). Effective professional development experiences
enhance teachers’ content knowledge and content pedagogy within the framework of a teacher’s vision for his or her classroom
(Dunne, 2011).

According to Frederick & Stephen (2010) during the teachers’ professional development, teachers will use school management
skills, and evaluation techniques and master wider content areas of their subjects. For this reason, teachers and educational experts
should increase their effort in fostering and implementing teachers’ professional development in schools to improve the effective-
ness of development in schools.

Yoon (2016) revealed that successful implementation of teachers’ professional development is the only key that changes teachers’
attitudes and beliefs, by improving the teaching and learning pedagogical process where they believe it works because they have
seen it work, and that experience shapes their attitudes and beliefs. Thus, a key element in a significant change in teachers’ attitudes
and beliefs is clear evidence of improvement in the learning outcomes of their students due to pedagogical applicability.

The Contribution of in-service Training on Subject Matter Mastery in Schools

Aglazor (2017) conducted a study in Nigeria concerning the role of teaching practice in teacher education programmes and ob-
served teaching practice was necessary for aspiring teachers by paring them with competent knowledge due to subject matter mas-
terly. Also, in the previous study Aglazor (2011) noted that field-based experiences such as study abroad and student teaching are
intended to bridge theory and practice. Kazmi & Mumtaz (2011), teaching practice for teachers enables the teachers to be more sys-
tematic and logical in their teaching style.

Liang (2015) studied professional development and student achievement from TIMSS data in the United States and observed that
teacher sustained engagement in high-quality professional development is a vital contributing factor in deepening teacher know-
ledge and skills, changing attitude and beliefs, improving instructional practice and bolstering student achievement and growth (Aki-
ba & Liang 2013).

According to Rashid (2016), teachers’ professional development comprises two main elements that are the fulfilment of pupils
learning needs and ensuring the personal and career development of the academic staff. In consequence, local and international
agencies require teachers to employ professional development to enhance the quality of teaching, in this regard, teachers’ engage-
ment in regular professional learning is an important aspect for keeping them knowledgeable to nurture competent students (Wong,
2010).

METHODOLOGY

The study was conducted in Njombe Town Council in Njombe region and involved 20 respondents. Interview and Documentary
review methods were used in the data collection process. The researcher employed a thematic analysis with the observation of all
trustworthiness aspects such as credibility, transferability, dependability and conformability of the study.

GSJ© 2022
www.globalscientificjournal.com



GSJ: Volume 10, Issue 10, October 2022
ISSN 2320-9186 2603

ANALYSIS

According to Yin (2009), qualitative data analysis includes processes such as examining, categorizing, tabulating, testing and syn-
thesizing evidence, to draw empirically based conclusions. It involves breaking down collected data into manageable themes, trends
and relationships (Mouton, 2002). As it is impractical to present all collected data, analysis brings order, structure and interpretation
of the massive generated data (Denscombe, 2007). In qualitative case study research, normally data analysis goes simultaneously
with data generation, presentation and narrative reporting (Yin, 2009). Simultaneous data collection and analysis provide the re-
searcher with an opportunity to look into his/her data and think of ways to either refine or reform his/her research questions and
collect new or better data if needs arise (Miles & Huberman, 1994). There is no single way of data analysis in qualitative research.
The way to be used in analysing the data depends upon the research questions, the way data will be used and the resources available
to facilitate the process (Taylor-Powell & Renner, 2003; Yin, 2009). In this study, data analysis processes are based on the adopted
research methodology which relates to the qualitative interpretive approach. Thus, the collected data were analysed manually using
thematic data analysis procedures. The thematic data analysis used in this study hinged on the theoretical perspectives of Braun &
Clarke (2006). They define thematic data analysis as a method for identifying, analysing, and reporting patterns (themes) within the
data (2006). The procedure that was employed for the analysis of data in this study involves six concurrent steps as proposed by
Braun & Clarke (2006). The steps included data familiarization; generation of initial codes; searching for themes; reviewing themes;
defining and naming themes and finally producing the reports (Braun & Clarke, 2006).

RESULTS

The Role of In-service Training on Pedagogical Skills that help in the Improvement of Teaching and Learning Performances in
Schools
The first objective intended to examine the contribution of an in-service training programme on pedagogical skills improvement and
how it enhances teaching and learning performances in public secondary schools in Njombe Town Council. Teachers were asked to
indicate whether they have been attending different in-service training and what are the factors that influence the operationalization
of in-service training which led to teacher performance. The results from the interview revealed that teachers have been attending
different in-service training and several factors influenced the in-service training. The researcher quoted during the interview session
when two teachers from different schools affirmed that:

...we have been attending different in-service training, especially those that are concerned with the supervision of

examination, and pedagogical improvement like learning different methods of teaching in the class and how well

the learning could virtually take place...

Source: Field Data (Interview session, January 2022)

The above quotation revealed that teachers have been attending different in-service training from the public secondary schools. This
implies that in-service training for public secondary school teachers has been conducted.

To verify this, the researcher interviewed heads of schools and quality assurers on whether there are in-service training programmes
that are offered to teachers. The responses revealed that several in-service pieces of training are offered to heads of school, and
teachers that help them to strengthen their understanding of the different concepts in the

teaching field and in turn, it helps them to improve their capacity for teaching and learning. A researcher cited a saying when inter-
viewed with one school head:

...Majority of teachers who work in public schools have been attending different in-service training that helps them
to be knowledgeable in different teaching angles and in administering the school activities. For example, some
teachers got training on supervising examinations, marking; pedagogical improvement and others attended training
on administration matters. So, to me, | think there is an in-service training that helps to update the knowledge...

Source: Field Data (Interview, January 2022)

The above quotation reveals that teachers and school heads have been attending different in-service training that helps them to up-
date their knowledge and skills in various sectors including pedagogy of teaching, marking of examination and supervision of the
examination.

Moreover, the researcher of this study interviewed quality assurers on whether in-service training is offered to teachers in public
secondary schools. The findings revealed that in the entire process of ensuring the quality provision of secondary education they
have been sensitizing to conduct the in-service training programme to teachers through the Teacher’s Resources Centers (TRC) or
cluster where teachers discuss various concepts in their subjects under the supervision of QA. Also, it was noted that the quality as-
surers have been witnessing different reports to school heads on the attendance of teachers who have got in-service training. The
findings are affirmed by the quality assurer who was quoted saying:
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...in our normal routine of inspecting secondary schools, we have been encouraging school heads to emphasize
teachers to use the teachers' resource centre for receiving different knowledge and skills just to be updated.
Though it is normally we see the report which shows the attendance of teachers in various in-service training work-
shops like supervision of examination, marking, and training on a new aspect that the ministry plan to be practised
in secondary schools...

Source: Field Data (Interview, January 2022)

The above quotation still reveals that in-service training is offered to teachers in various public secondary schools. This findings is
also supported with the evidence from the quality assurance documents that revealed the implementation of such programme to
some of teachers in schools.

Generally, on the status of the practice of in-service training programmes, it is found that teachers do attend various in-service train-
ing programmes that help them to be updated. The findings are in line with the findings found by Itegi (2012) who noted that in-
service training in Kenya is being emphasized to be conducted to teachers and they intend to increase the staff personnel’s produc-
tivity by helping them to improve the quality and quantity of their work. It develops their productivity which enhances capabilities
and their job satisfaction. In-service training promotes efficiency and effectiveness in their job thus reducing the management prob-
lems associated with absenteeism, turnover and job restrictions among teachers in Kenya. Moreover, the findings of this study are
supported by Kabono (2011) who investigated the contribution of in-service training for head teachers towards teachers’ perform-
ance in public primary schools. The results revealed that the majority of teachers who tend to attend various in-service training have
been performing well in different aspects applying pedagogical skills that have learnt in one of the in-service training. It is therefore,
the literature supports the current findings that there is a conduction of in-service training for teachers and it is supported by the
theory that guides this study which stipulates that reinforcing the idea that individuals gain more knowledge and skills helps to in-
teract in the everyday activities. So improvement of pedagogical skills helps teachers who got the training to effectively interact with
students in everyday activities.

On the other hand, the researchers asked teachers through interviews to show the factors that influence the practice of in-service
training programmes. The findings revealed that changes in the existing curricula, the introduction of new media and technology,
pedagogical changes, changes in a social and political context and improvement of educational policy were among the important
factors that led to the frequent practice of in-service training in the majority of public secondary schools’ workers. In affirming this
finding, a researcher of this study noticed the factors when interviewing one teacher from one public secondary school:

...in @ normal situation in-service training has been conducted to master and familiarize with pedagogical changes
occurring from the responsible ministry, the socio-political changes, the technological changes and educational
policy changes. So, we teachers and school administrators are entitled to participate in different training with in-
tention of familiarizing ourselves with the modern improvement and changes...

Source: Field Data (Interview, January 2022)

The above quotation indicates that teachers agreed that changes and innovation in the existing secondary schools’ curricula have
influenced the operation of different in-service training to equip teachers with updated requirements of the curriculum.

It was further noticed that the majority of interviewed respondents thought that with changes in curricula the government through
the Ministry of Education, Tanzania Institute of Education, and National Examination Council have regularly conducted in-service
training that updates the understanding of teachers and they have been doing that to customize the curriculum with the natural
school environment. With such an argument, it is worthwhile that the changes and innovation of the new curriculum have influ-
enced the presence of in-service training for teachers and enhanced teaching and learning job performances.

In the same context, the researcher of this study interviewed the Quality Assurers (QA) on what are the factors that influence the
practice of in-service training. The findings revealed that the nature of the curriculum that may either be improved by adding new
concepts or total changes has been influencing the conduction of in-service training to teachers. The intention is to customize the
new changes to teachers who are the key implementer of secondary school’s curriculum. In affirming this, the researcher of this
study noted when interviewing QA:

...Normally different factors contribute to school administrators to ensure that there is in-service training for our
teachers. However, the main reason is when we change the existing curriculum or if there are additional important
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components or when we want to modify the pedagogy of teaching is when we encourage the in-service training to
teachers...

Source: Field Data (Interview, January 2022)

The quotation supports the findings where by the interviewed respondent revealed that the nature of the existing curriculum en-
hances the operationalization of in-service training.

Additionally, the introduced media and technology have influenced the education stakeholders to arrange in-service training for
teachers to customize the new skills and knowledge to copy with the required practice of the new technology. In the same aspect,
the researcher interviewed the heads of schools and it was revealed that the occurrence of a new aspect in teaching that has re-
sulted from the new media and technology contributes to the attendance of teachers as part of in-service training. This was wit-
nessed in the interview with one school head:

...things are changing, teachers are changing, the media and technology are also changing so once things of such
calibre come, we do normally sensitize our teachers to attend as part of in-service training. Sometimes, we as
heads of schools and academic deans we have been invited to get the seminar after acquiring the knowledge we
do normally provide the skills to other teachers in our schools...

Source: Field Data (Interview; January 2022)

This quote implies that the occurrence of new media and technology has a great contribution to the operationalization of in-service
training for teachers.

Additionally, it was commented that different in-service training for teachers was conducted with intention of updating teachers
with new methods of teaching that correspond to the syllabus and curriculum (pedagogical skills). Moreover, the researcher inter-
viewed the quality assurance on what factors influenced the operationalization of in-service training. The findings revealed that up-
dating teachers with modern methodology and approach to teaching influenced the conduction of in-service training for teachers.
This finding was affirmed in the interview session that represents all interviewed QA:

...there is a tendency of updating teachers in the majority of public schools and these workshops have been con-
ducted by the Tanzania Institute of Education and the Ministry of Education, Science and Technology they intend
to update the knowledge and skill of teaching to teachers and heads of school. Also, we have sensitized the school
to have a District Education Officer department that works with enhancing the quality delivery of teaching with
updated skills...

Source: Field Data (Interview; January 2022)

The above quotation implies that one of the factors that influence the operationalization of in-service training is to update teachers
with the current and applicable skills and knowledge on teaching methodology. Furthermore, the response from teachers revealed
that various changes in social and political contexts have influenced the operationalization of in-service training. The government
through the ministry of education and considering the nature of the Tanzanian curriculum that is centralized has influenced the in-
service training. This is supported by the Educational Training Policy of 1995 and that of 2014 which all policies depict the necessity
of conducting training when the new education programme changes in its implementation (URT, 1995 & URT, 2014).

The finding was also noted through a documentary review where it was viewed that the changes in educational policy such as edu-
cation and self reliance of 1967, the Education and Training Policy of 1995 and that of 2014 have influenced the in-service training
with intention of updating teachers and school administrators with guideline and directives of what to do in schools. Generally, the
findings of this study are agreed with Osuji (2009) that observe in-service training for all teachers was supported by changes in cur-
riculum, new media, new technologies and changes in pedagogical means of teaching and learning in schools. Syllabuses and train-
ing techniques must be adequate and relevant to keep teachers addressing their job challenges more confidently and competently.
Moreover, the findings are supported by the modern teachers' training model of using technology-assisted professional develop-
ment that some time has proved to be more practical with the intrusion of modern media and technology for improving the peda-
gogical skills of teachers in schools (USAID, 2014; Villegas-Reimers, 2014).

Examine the contribution of in-service training to mastering subject content in public secondary schools.
The data to respond to this objective were collected through interviews and documentary reviews that were administered to teach-
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ers, heads of schools and Quality Assurers.
The findings revealed that through attending various in-service training teachers and school administrators have been benefiting and
mastering the subject contents that help in the improvement of the teaching and learning performances. This was revealed in the
interview session with one as follows

......... Through attending different in-service training, we teachers have been expanding the social network with

other teachers in similar subjects, gaining experiences, exposure and confidence in the subject matter, gaining new

skills and learning materials on the specific subject matter, improving the career, and upgrading new know-

Source (Field data, Interview, January 2022).

In the above quotation, mostly of interviewed teachers responded that through attending the in-service training, they have been
expanding their social link with other teachers from other public schools. The expansion of social networks helps them to communi-
cate well on different school matters that help them to provide quality education on a certain subject matter to the intended audi-
ence. The findings are in agreement with the findings found in the study by Adoniou (2015) that reveals a framework which helps
teachers to improve content mastery. The framework combined six domains which are based on Shulman categorization that in-
cludes the content, theory, teaching, learners, school context and social-cultural context. All categorization dealt with knowing how
knowing why and knowing what.
In the same aspect, the researcher interviewed school heads and one of them commented that through attending the in-service
training teachers have been improving and expanding the social network that helps them to communicate easily in various school
matters as supported by Dunne (2011). Through in-service training in a different subject association like mathematics, associations
have been expanding the network that helps in solving various schools challenges, especially in mathematics subjects. In affirming
this on behalf of other interviewed heads of school was noted saying:

...social networks now days is important, our teachers through attending the in-service training help them to

communicate in various school subjects like mathematics association, English association and other subjects. These

indeed help them to consolidate the school social network...

Source: Field Data (Interview: January 2022)

The above quotation implies that through in-service training teachers have been expanding their social network with other teachers
from other schools.

Furthermore, quality assurance responded that through attending in-service training teachers benefited through gaining experience,
confidence and exposure; teachers gained new skills and teaching techniques; teachers improve their careers; teachers improve
social interactions and communication and teachers upgrade new knowledge on the subject matter. In the light of these findings, it
is well implied that in this study through attending in-service training teachers have been updated in different working angles in pub-
lic secondary schools and finally, the in-service training improves the masterly of subject matter in Public secondary schools like writ-
ing and speaking skills in Languages subjects that English and Swahili. The findings are in line with the study by Itegi (2012), who indi-
cated that an institution that grows does not keep its staff forever; it also increases the stability of the institution by creating a pool
of skilled staff replacing those who leave the institution.

Nzarirwehi and Atuhumize (2019) on the benefits of training pointed out that in-service courses for teachers should be done at three
levels, namely: pre-service, in-service and on-the-job. He noted that in-service training should be made mandatory, regular, longer,
in duration and organized in the field. According to Education Sector Strategic Plan 2003, in-service training would empower teach-
ers to perform their roles and responsibilities confidently and with competence.

Lwasaka, Sugiyama and Morita (2015) on the benefits of in-service training in Rwanda observe that the duration of the courses
should be adequate to enable the trainers to cover all the task areas. She notes that the contents should cover all the task areas and
incorporate comments from participants. According to Komba and Nkumbi (2008), schools should keep staff updated on in-service
provision through staff development notice boards, keeping records of staff interests, featuring staff development features in school
reports, and receiving feedback from those who have attended courses and issues of in-service should feature prominently during
staff meetings. Also, Komba and Nkumbi come up with a staff development cycle which can be used by schools to determine their

situation, and what they want to know when they achieve their goals.

CONCLUSION

Based on the findings the following conclusions were drawn:
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Despite the government’s directives and policies sensitization on the importance of in-service training to public secondary
schools, for the case of this study, it was found that the operation of in-service training had a benefit and influence towards updating
teachers on enhancing quality teaching delivery.

Regarding the attendance of teachers to different in-service training in the majority of public secondary schools, in this study, it is
concluded that some teachers attended various in-service training though it was segregative. Most sciences and English language
teachers were the most frequent group that attended mostly different in-service training.

Also, in the light of the findings of this study, it can be concluded that the majority of the public secondary school faced different
challenges such as a shortage of budget allocated for in-service training, limited time, challenges of the internet, lack of motivation
and commitment, poor adaptation of newly emerging curriculum changes and improvement. Therefore, these challenges affected
the provision of quality teaching and learning.
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