
Chapter 1 

INTRODUCTION 
Rationale 

Over the years, researchers have succeeded in pointing out motivation as one 

factor that affects achievement. Various researchers demonstrated that as students 

proceed through each grade level, their motivation to achieve academically continuously 

decreases (Applegate & Applegate, 2010; Capen, 2010; Froiland, Oros, Smith, 

&Hirchert, 2012). This remains an increasing problem among secondary educators 

worldwide. In the study of Svobodová (2015), it was reported that students in science 

class could not overcome the problematic nature of different science disciplines 

because of the deficiency of the first impulse to start learning due to lack of motivation. 

At the same time, students have declined considerably due to the absence of the 

motivation to achieve academically in the class. Besides, Sikhwari (2014) stated that 

students in higher education with less incentive to succeed academically in the category 

seldom engaged themselves in Physical Education activities compared to those who 

are noted to be highly motivated. 

Meanwhile, students' motivation to achieve academically has been highlighted 

across numerous studies as an essential factor in educational processes (Guido & Dela 

Cruz, 2011). Albalate, Larcia, and Jaen (2018) It was recorded that being motivated to 

gain academic help in the creation of cognitive and metacognitive strategies of students 

leading to better cognitive results, improved ability to select and concentrate on things, 

a high level of attention, and ability to learn new knowledge and skills quickly over some 

time. Students who are motivated to achieve a goal in the class aspire to achieve a 
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goal, display persistence, attend to the tasks required to achieve the goals, and have a 

deep desire to achieve their goal. (Gardner, 2010). Moreover, Tasgin and Tunc (2018) 

emphasize that motivation conducts itself in ways that maximize acquisition and 

knowledge. They attended classes, not just incidentally, but internally, and when 

needed, they sought additional support, and quality turned into time. (Parr, 2011). 

Several proponents (Gilakjani &Ahmadi, 2011; Ghaedi & Jam, 2014 Jhaish, 

2010) suggested that helping students identify their perceptual learning styles 

preference improves their motivation to achieve academically in class. The findings of 

Jhaish (2010) pointed out that it had a positive influence on a basis to compete 

academically, making students aware of their perceptual learning style preferences and 

helping them develop study skills consistent with their chosen learning style.  

Similarly, Gilakjani and Ahmadi (2011) expressed that analyzing one's particular 

learning style aids the students to become more focused and become attentive 

learners, ultimately increasing educational success. Meanwhile, the report of Ghaedi 

and Jam (2014) shows that visual learners are inspired to achieve academically 

because a large number of books required for higher education could be studied. 

Moreover, although the interplay of perceptual learning style preferences and motivation 

to succeed academically among students investigated widely in general education 

(Tabatabaei & Mashayekhi, 2013), there is still a lack of research into the Filipino 

context; hence, this prompted the researcher to investigate the relationship existing 

among these variables.  

Most of the study investigates perceptual learning style preferences of English as 

second language students, but not for academic purposes. Thus, identifying the 
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significant relationship of these variables will provide a better picture of what specific 

personal learning interventions may be implemented. Hence, recognizing their innate 

learning dispositions and their motivation towards their studies will be a basis for the 

public secondary high schools in Davao City to design and implement educational 

interventions to enhance student's academic performance and the quality of their 

learning experiences. 

 

Research Objective 

The study was intended to determine which domain of perceptual learning style 

reference best influenced motivation to achieve academically among senior high school 

students. Specifically, the study had the following objectives: 

1. To assess the level of perceptual learning styles preference among the old high 

school students in terms of: 

1.1 visual; 

1.2 auditory; 

1.3 kinesthetic; 

1.4 tactile; 

1.5 group learning; and 

1.6 individual learning.  

2. To ascertain the level of motivation to achieve academically among senior high 

school students in terms of: 

2.1 striving for excellence; 

2.2 desire to learn; and 
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2.3 personal incentives. 

3. To evaluate the significant relationship between perceptual learning style preference 

and motivation to achieve academically among senior high school students. 

4. To determine which domain of perceptual learning styles preference the best 

influence the motivation to achieve academically among senior high school students. 

 

Hypothesis 

   The following hypotheses were tested at 0.05 level of significance: 

1   There is no significant relationship between perceptual learning style preference and 

motivation to achieve academically among senior high school students. 

2   There are no perceptual learning style preferences that best influence the motivation 

to achieve academically among senior high school students. 
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Chapter 2 

METHOD 

  

This chapter presents discussions on research design, research locale, 

population and sample, research instrument, data collection, statistical tools, and ethical 

consideration. 

Research Design        

This study employed a quantitative research design using a non-experimental 

approach that employs descriptive-correlational. Leedy (1993) described quantitative 

research to systematically examine phenomena and their relationships dealing with 

numbers and something observable. To clarify, predict, and control phenomena, it 

addresses questions regarding relationships with visible variables.  

Descriptive-correlational research design is a tool used to characterize the data 

and calculate the degree of association (or connection) between two or more variables 

or sets of scores (Kalla, 2011). According to Good (1972), descriptive statistics are the 

first step in any quantitative research, as they include data on the distribution and 

measurement of central (i.e., mean) patterns of the data, as cited by Callaman (2012). 

The descriptive approach will prioritize the quantitative and qualitative definition of the 

degree of the perceptual learning style of the students in terms of visual, auditory, 

kinesthetic, tactile, community learning, and individual learning, as well as their level of 

motivation to academically achieve. Correlational research investigates the relationship 

of the dependent and independent variables and uses surveys, classification and data 

reduction techniques, and assessments of relations among variables. Besides, Sieg 
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(2015) stated that correlational studies do not influence variables but only look at 

relationships. Thus, the interest of the study was to investigate which domain of 

perceptual learning styles preference the best influence the motivation to achieve 

academically among senior high school students. 

Research Locale  

This study was conducted specifically in Davao District, Philippines, in Region XI 

(Davao Region). In Mindanao, Davao City is a significant town. With a total land area of 

2,444 square kilometers, it is the center of Metro Davao, and the city is the largest in the 

country in terms of land area. Davao City is grouped with but is administered 

independently of Davao del Sur for geographical and statistical purposes. The city is 

divided into three congressional districts, subdivided into 11 administrative sections with 

182 barangays. Davao City is regularly described as arguably one of the safest cities in 

the Philippines by its citizens and the national media. 
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Figure 2. Map of the Philippines and Davao City 
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In particular, the study was conducted among the cluster 6 secondary schools in Davao 

City Division. The selected schools were with School I.Ds’ 304347, 304395, 304373, 

305642, 304385, 304388, 304386, 301715, 304394, 304387, and 305668. 

Since the chosen schools were located at least 20 kilometers away from the city 

proper and some schools were located in far-flung areas, the researcher observed that 

the students' motivation was low. Moreover, based on the cluster data on drop-outs, one 

of the main reasons for dropped-out students was lack of motivation. Thus, this study 

was conducted and is deemed essential.  

 

Population and Sample 

The study respondents were the 180 senior high school students in Cluster 6 

schools in Davao City Division. Through the use of the Slovin formula, the sample size 

was determined. The respondents were chosen using stratified random sampling. 

According to Calmorin (2016), stratified sampling is a scientific type of sampling that 

divides the population into two or more strata. For each stratum, the sample items are 

drawn at random. 

The unit of analysis under this study was the SHS students. The group of SHS 

students in each school was considered a stratum where samples were taken randomly. 

The selected senior high school students of each of the schools will survey to determine 

the levels of perceptual learning style preference and motivation to achieve 

academically. 

Meanwhile, elementary students, junior high school students, SPED students, 

and students under the ALS program were not part of this study. Also, SHS students 
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from private schools and SHS students residing within the cluster but did not study 

among the schools in cluster 6 were excluded from the study. 

Further, during the recruitment process, respondents were informed that their 

participation is voluntary and free from or liabilities if they decide to withdraw their 

participation in the conduct of the study. In any event, if the respondent chooses to 

withdraw from the study for any cause whatsoever, the data collected from the 

participant at the point of withdrawal remains part of the study database and will not be 

deleted unless the participant has requested that the investigator remove the partial 

data collected from the participant. The researcher also considered the participant who 

withdrew if, following their withdrawal from the interventional portion of the analysis, the 

participant wished to have continued follow-up and further data collection. In this case, 

the conversation with the participant distinguishes between interventions related to the 

research and the ongoing follow-up of information about the clinical outcome, such as 

the medical course or the findings obtained from the laboratory. 

Research Instrument 

The study employed questionnaires adapted from studies and was modified to fit 

the respondents' context. The instrument was divided into two parts: perceptual learning 

styles preference and motivation to achieve academically.  

The first part of the instrument concerned the perceptual learning style preference, 

adapted from Naserieh's (2009) study, which indicated visual, auditory, kinesthetic, 

tactile, group, and individual learning. The questionnaire was made use of a 5-point 

Likert scale. The scaling was done by having one-half of the value of 5 as an average 

cut-off point or the appropriate level, with a uniform interval of 0.80. The instrument was 
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pilot tested at a nearby school and obtained an overall Cronbach's alpha value of 0.980, 

denoting that the tool has high reliability and internal consistency among the items. 

The level of students perpetual learning styles preference was determined to base on 

the following range of mean: 

Range of Means Descriptive Level Interpretation 

4.20 - 5.00 Very High 

 

Perceptual learning style 
preferences among SHS students 
are always evident. 

3.40 – 4.19 High 
Perceptual learning style 
preferences among SHS students 
are often evident. 

2.60 – 3.39 Moderate 
Perceptual learning style 
preferences among SHS students 
are sometimes evident. 

1.80 – 2.59 Low 
Perceptual learning style 
preferences among SHS students 
are seldom evident. 

1.00 – 1.79 Very Low 
Perceptual learning style 
preferences among SHS students 
are never evident. 

 

The second tool was motivation to achieve academically among senior high 

school students. This questionnaire was adapted from Waugh (2001), which consists of 

three indicators, namely: striving for excellence, desire to learn, and personal 

incentives. This 24-item questionnaire made use of a 5-point Likert scale, and its level 

was determined to base on the following range of mean:  
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Range of Means Descriptive Level Interpretation 

4.20 - 5.00 Very High 

 

Motivation to achieve academically 

among SHS students is always 

manifested. 

3.40 – 4.19 High 
Motivation to achieve academically 

among SHS is often evident. 

2.60 – 3.39 Moderate 
Motivation to achieve academically 

among SHS is sometimes evident. 

1.80 – 2.59 Low 

Motivation to achieve academically 

among SHS is seldom evident. 

 

1.00 – 1.79 Very Low 
Motivation to achieve academically 

among SHS is never evident. 
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Data Collection 

Steps were undergone in conducting the study after the validation of the research 

questionnaire. First, the researcher secured permission to conduct the study. The 

researcher secured the endorsement from the Dean of the Graduate Study at the 

University of Mindanao. The endorsement letter from the Dean of the Graduate Study in 

the University of Mindanao was attached to the permission letters to be sent to the 

Schools Division Superintendent of Davao City and to the principals of School 304396, 

304396, 304396, 304396, 304396, 304396, and 304396 which are under the cluster 6 

schools division of Davao City to ask permission to conduct the survey. 

Second, the researcher considered the distribution of the research instrument. 

After the approval to conduct the study was given to the researcher, the questionnaires 

were distributed to the specified respondents of the survey. Those identified 

respondents were the180 senior high school students of the cluster 6 schools in the 

division of Davao City. However, the researcher ensured that respondents were initially 

contacted through email, text message, and call before administering the 

questionnaires. Respondents who took part in the investigation formalities because their 

data were kept strictly confidential, and pseudonyms were used to ensure their identities 

could not be identified. 

Lastly, during the retrieval of the research instrument, the researcher 

administered the survey to the respondents simultaneously. The study participants were 

given a testing time of 30 minutes for the questionnaires to be finished. After which, the 

data collected was subjected to quantitative analysis.    
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Statistical Tools 

This section contains the statistical tools that were utilized to attain the objectives 

of the study. 

Mean and Standard Deviation. This was used to describe SHS students' perceptual 

learning style preference and their motivation to achieve academically. 

Pearson r Correlation. This was applied to determine the significance of the 

relationship between perceptual learning style preference and motivation to achieve 

academically among senior high school students. 

Regression. This was employed to determine which perceptual learning style 

preferences the best influence SHS students' motivation academically. 
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Chapter 3 

RESULTS 

The results obtained from the collected data are presented in this chapter. As 

seen in the first chapter, it is a series based on the study's objectives. It, therefore, 

explains the levels of preference and motivation for academic achievement of 

perceptual learning styles, the importance of the relationship between the selection of 

perceptual learning styles and the motivation to achieve academically and the effect of 

the preference of perceptual learning styles on the motivation of senior high school 

students to academically achieve. 

Perceptual Learning Style Preference  

Senior high school students' perceptual learning style preference was computed 

and interpreted on the attained mean rating per indicator. Senior high school students' 

perceptual learning style preferences are visual, auditory, kinesthetic, tactile, group 

learning, and individual learning. 

The perceptual learning style preference of senior high school students, as 

shown in Table 1, obtained a mean score of 4.32 or very high, indicating that the senior 

high school students always, if not all the time observed most of the items regarding the 

perceptual learning styles preference. The mentioned overall mean score is the result 

acquired based on the mean score of 4.58 or very high for auditory, 4.38 or very high 

for visual, same as 4.38 or very high for kinesthetic, 4.20 or very high for individual 

learning, as well as 4.19 or high for tactile, and 4.18 or high for group learning. 
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Table 1 
Perceptual Learning Styles Preference of Senior High School Students 

Indicators S.D. Mean Descriptive Rating 

Auditory 
0.51 4.58 

Very High 

Visual 
0.52 4.38 

Very High 

Kinesthetic 
0.52 4.38 

Very High 

Individual Learning 
0.48 4.20 

Very High 

Tactile  
0.45 4.19 

High  

Group Learning 
0.48 4.18 

High  

Overall 0.30 4.32 Very High 

 

The highest mean score of 4.58 or very high on the perceptual learning style 

preference in terms of auditory denotes that the items on this particular indicator are 

always, if not all of the time, perceived by the senior high school students. The 

description is a result of the very high rating given by the respondents on the following 

descriptors: being able to better understand the instructions when being told by the 

teacher; learning how to do something in class better when it is being meant; 

remembering things that were heard in class better than things being read; learning 

better in the course during the teacher's lecture and learning better in class when 

listening to someone. 

Moreover, the results in Table 1 show that the senior high school students assigned 

a very high rating on the perceptual learning style preference in terms 

of visual, indicating that they always, if not all the time, perceived all the items described 

in this particular indicator. The mean score of 4.38 is a result based on the very high 

rating assigned by the respondents in the specific items in the questionnaire appended 
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in this study. It includes learning better by reading what the teacher writes on the 

chalkboard, remembering and understanding better when the instructions are read, 

learning better through reading than listening to someone, and learning more by reading 

textbooks than listening to lectures. 

Further, the results in the table also reveal that perceptual learning style preference 

in terms of kinesthetic acquire a very high descriptive rating. The mean score of 4.38 is 

a product of the very high rating given by the senior high school students on the 

following descriptors appended in this paper: preference on learning by doing 

something in class, learning better when things are done in style, enjoying learning by 

doing experiments in the class, understanding things better in class through 

participation in role-playing, and learning best in class through participation in related 

activities. 

Furthermore, shown in Table 1 is the perceptual learning style preference in terms 

of individual learning obtain a mean score of 4.20, denoting that the senior high school 

students frequently perceived the statements under this particular indicator. This 

specific indicator's very high descriptive rating was obtained due to the very high rating 

assigned by the senior high school students on the appended items under this particular 

indicator. This includes remembering things better when studying alone, learning better 

when working alone, working better when alone in the class, and preferring to do 

projects independently and working alone. 

On the other hand, perceptual learning style preference in tactile got a mean score 

of 4.19 or high. The high descriptive level is provided base on the given scores of the 

senior high school students on the particular items on the questionnaire, which include 
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learning more through making a model of something and enjoying making something for 

a class project. 

Lastly, results in Table 1 show that the lowest mean score of 4.18 is on 

perceptual learning style preference in terms of group learning. The high rating is 

obtained based on the senior high school students' given rating to the following 

descriptors: getting more work done when working with others, enjoying the work 

assignment with two or three classmates, and studying with others.  

Motivation to Achieve Academically  

The motivation to achieve academically among senior high school students is 

computed and interpreted on the obtain mean rating per indicator. Motivation to 

succeed academically in this study indicates striving for excellence, desire to 

learn, and personal incentives. 

In Table 2, the descriptive statistical analysis results on the motivation to achieve 

academically among the senior high school show that the overall mean score is 4.30 or 

very high. The cited overall mean score is the resulting gain based on the mean score 

of 4.39 or very high for personal incentives, 4.29 or very high for a desire to learn, and 

4.28 or very high for striving for excellence. 

Meanwhile, it is also shown in the table that motivation to achieve academically in terms 

of personal incentives obtained the highest mean score of 4.39 or very high, denoting 

that most of the statements under this particular indicator have always been, if not all, of 

the time, perceived by the respondents. This very high description is based on the very 

high rating given by the senior high. 
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Table 2 
Motivation to Achieve Academically among Senior High School Students 

Indicators S.D. Mean Descriptive Rating 

Personal Incentives 
0.46 4.39 

Very High 

Desire to Learn 
0.35 4.29 

Very High 

Striving for Excellence 
0.31 4.28 

Very High 

Overall 0.25 4.30 Very High 

 

School students on the following items appended in this study: interacting with 

peers in solving problems in academic work, trying to achieve academically because of 

challenges it brings, liking the intellectual challenge of academic work, and liking the 

social relationships involved in academic work. 

The results on the table also show that senior high school students have been 

given the motivation to achieve academically in terms of the desire to learn a very high 

rating. The mean score of 4.29 is obtained due to the very high rating assigned by the 

respondents on the descriptors appended in this study. This includes showing interest in 

several academic topics, reading widely on several educational issues, thinking about 

solving problems with which others have difficulty, asking questions to others to improve 

my understanding of academic matters, learning from others with more knowledge than 

I have, aiming to learn from an expert in at least one academic area, and planning to 

seek out information when necessary and take steps to master it. 

Lastly, indicated in Table 2 is the motivation to achieve academically in striving 

for excellence obtains the lowest mean score of 4.28, which is also described as very 

high. The very high description on this particular indicator is the result of the rating given 
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by the senior high school students on the specific items in the questionnaire that 

includes doing the best to reach the academic standards that were set, evaluating 

performance against the academic standards that was developed for oneself, trying 

different strategies to achieve my educational goals when I have difficulties, seeking 

some average academic tasks that can succeed, pursuing some problematic academic 

studies that can grow, making strong demands to achieve in academic work, writing and 

re-writing academic assignments to attain, and re-think my values (social, parental, 

dates versus achievement) when one has conflicts about time to be spent on achieving. 

Significance on the Relationship of  
           Perceptual Learning Style  
           Preference and Motivation to  
           Achieve Academically among  
          Senior High School High Students 
 

Displayed in Table 3 is the result of Bivariate Correlation Analysis using Pearson 

Product Moment Correlation on the relationship of perceptual learning style preference 

and motivation to achieve academically of senior high school students. As shown in the 

table, there is a significant relationship between perceptual learning style preference 

and reason to achieve academically, as marked on the computed r-value of 0.684 and 

p-value less than 0.05. Thus, the null hypothesis of no significant relationship between 

perceptual learning style preference and motivation to achieve academically of senior 

high school students was therefore rejected. 

Further, it could be seen in the table that the indicators of perceptual learning 

style preference have a significant relationship with motivation to achieve academically. 

The cited meaningful relationship among these factors is were based on the obtained 

important values of less than 0.05 on the corresponding computed r-value of 0.670 for 
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the connection of visual and motivation to achieve academically, 0.428 for the link 

of auditory and motivation to achieve academically, 0.480 for the relationship 

of kinesthetic and cause to achieve academically, 0.028 for the ties of tactile and 

motivation to achieve academically, 0.239 for the connection of group learning and 

motivation to achieve academically, and 0.383 for the relationship of individual learning 

and motivation to achieve academically 

 

Table 3. Significance on the Relationship of Perceptual Learning Style Preference 
and Motivation to Achieve Academically among Senior High School Students 

Learning Style 
Preference 

Motivation to Achieve Academically 

SE DL PI Overall 

Visual 

0.596* 

0.000 

0.514* 

0.000 

0.209* 

0.000 

0.670* 

0.000 

Auditory 

0.364* 

0.000 

0.320* 

0.000 

0.126 

0.093 

0.428* 

0.000 

Kinesthetic 

0.233* 

0.002 

0.314* 

0.000 

0.167* 

0.025 

0.480* 

0.000 

Tactile 

0.469* 

0.000 

0.221* 

0.003 

0.009 

0.903 

0.028* 

0.000 

Group Learning 

0.249* 

0.001 

0.136* 

0.068 

0.057 

0.447 

0.239* 

0.003 

Individual Learning 

0.224* 

0.002 

0.334* 

0.000 

0.312* 

0.000 

0.383* 

0.000 

Overall 

0.593* 

0.000 

0.516* 

0.000 

0.249* 

0.001 

0.684* 

0.000 

*Significant @ p<0.05 
Legend: SE=Striving for Excellence,DL= Desire to Learn, &PI= Personal Incentives 

GSJ: Volume 9, Issue 11, November 2021 
ISSN 2320-9186 1757

GSJ© 2021 
www.globalscientificjournal.com



Significance on the Influence of Perceptual  
             Learning Style Preference on the  
             Motivation to Achieve Academically  
             of Senior High School Students 
 

The significance of perceptual learning style preference on the motivation to 

achieve academically of senior high school students was analyzed using multiple linear 

regression analysis. Results in Table 4 show that the computed F-value is 48.782 has a 

corresponding p-value of less than 0.05, indicating that perceptual learning style 

prefeence significantlinfluences the motivation to achieve academically of senior high 

school students. Therefore, it is stated that perceptual learning style preference of 

senior high school students predicts the motivation to achieve academically of senior 

high school students.  

Correspondingly, the results on the table show that the computed adjusted R2 

value is 0.616, denoting that the perceptual learning style preference of senior high 

school students has contributed significantly in the variability of motivation to achieve 

academically of senior high school students by 61.60% from the total variability implying 

that the difference of 38.40% could be credited to other factors not covered in this study. 

What is more, the table also indicated that perceptual learning style preference 

indicators significantly influence senior high school students' motivation to achieve 

academically. It could be seen in the coefficient.   
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odels 

that 

at 

0.05 

level 

of 

signifi

cance

, the 

value 

of the 

unsta

ndard

ized 

coefficient of 0.295 is on visual, 0.202 is on tactile, and 0.102 is on individual 

learning. This means that a unit of increase on visual, tactile, and personal 

knowledge of the respondents corresponds to 0.295, 0.202, and 0.102 companies 

increase the motivation to achieve academically among senior high school students. 

Thus, this leads to the rejection of the null hypothesis that none of the domains of 

perceptual learning style preference best influence the motivation to achieve 

academically of senior high school students. 

 

 
Table 4 
Significance on the Influence of Perceptual Learning Style Preference and 
Motivation to Achieve Academically among Senior High School Students 

Perceptual Learning Style 

Preference 

Motivation to Achieve Academically 

B Beta t-value p-value 

Constant 
1.727*  9.584 0.000 

Visual 
0.295* 0.612 10.468 0.000 

Tactile  
0.202* 0.357 7.298 0.000 

Individual Learning 
0.102* 0.193 3.921 0.000 

R = 0.793     

R2 = 0.629     

F-value = 48.782     

p-value = 0.000     

*Significant @ p<0.05 
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Chapter 4 

 

DISCUSSION 

This part of the paper presents the discussion, conclusions, and 

recommendations of the researcher. The conference and findings are based on the 

results of the study generated from the survey. The decisions come from the findings of 

the paper and focus on the essential factors for discussions. The recommendations of 

the study are ideas that the researcher suggests for further researchers. 

Perceptual Learning Style Preferences among Senior High School Students 

The descriptive study showed that the preferences for the perceptual learning 

style among senior high school students are at a very high level, resulting in a very high 

rating on all measures, except for tactile and community learning. The results suggest 

that senior high school students learned efficiently because they approached learning 

tasks in line with their dominant style. Since they were aware of their perceptual 

learning style preferences, they become more successful because they could integrate 

them into learning.  

Thus, those learners become more effective problem solvers. With their ability to 

recognize their dominant learning style preferences, the senior high school students 

could increase their capabilities and strength, resulting in the enhanced effectiveness of 

the learning experience. Those practices, therefore, are expected to increase the level 

of perceptual learning style preferences among the senior high school students since it 

is similar to the views of various authors (D'cruz, Rajaratnam, & Chandrasekhar, 2013; 

Seifoori&Zarei, 2011; Vaseghi, Barjesteh, & Shakib, 2013) that awareness of individuals 
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on their own perceptual learning style preference provides information on how to control 

the process of their learning enabling them to obtain knowledge, which constantly shifts 

and changes, without any help from other. 

Motivation to Achieve Academically among Senior High School Students 

The study results showed that the motivation of senior high school students to 

achieve a very high standard academically is due to the very high rating provided by the 

respondents on all indicators under this unique variable. On the findings, it could be 

shown that senior high school students are highly motivated to achieve academically 

because they communicate their effort to achieve a target, show determination, attend 

to the tasks necessary to achieve the goals, have a deep desire to achieve their goal, 

enjoy the activities required to achieve their goal, are aroused to meet their goals, 

expect the Senior high school students often have an excellent ability to understand 

technical terms that allow them to infer processes in the class being presented.  

Therefore, this method raises the level of motivation among senior high school 

students to achieve academically because it is similar to the opinions of different 

authors (Eridemir & Bakirci, 2010; Gardner, 2010; Guido, 2013), pointing out that 

successful teaching technique helps students to demonstrate higher cognitive skills 

through problem-solving, either through a teacher-centered approach. 

 
 
 
 
 
 
 
 
 
 

GSJ: Volume 9, Issue 11, November 2021 
ISSN 2320-9186 1761

GSJ© 2021 
www.globalscientificjournal.com



Significance on the Relationship between 
            Perceptual Learning Style Preferences  
            and Motivation to Achieve Academically  
             among Senior High School Students 
 

To assess the significance of the relationship between variables in this study, a 

Pearson-r correlation analysis was carried out. In this research, it was found based on 

the results that perceptual learning style preferences are significantly associated with 

the motivation of the senior high school student to succeed academically. The current 

product is in line with Gilakjani and Ahmadi's (2011) anchored proposition that when 

students were able to identify their specific preference for perceptual learning style, it 

was constructive and beneficial to the motivation of the students to be academically 

competitive because it allows them to become more oriented and attentive learners, 

who ultimately would be conservative. 

 As a result, it was suggested that when teachers integrate perceptual learning 

style preferences into their classroom by matching teaching style to the learning style of 

the students for complicated tasks, improving weaker learning styles through more 

manageable tasks and preparation, and teaching students selection strategies for 

learning style, this will allow students to assess their strengths and strengths. Jhaish 

(2010) also asserted that there was a positive effect on the motivation to compete 

academically by making students aware of their perceptual learning style preferences 

and helping them develop research skills consistent with their chosen learning style.  

Furthermore, the current study results also suggest that allowing senior high 

school students to recognize their preference for their dominant perceptual learning 

style may enhance their motivation for academic achievement. The outcome, for 
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example, shows that students who performed well in subjects were considerably more 

likely to learn visually. In the form of numbers, terms, phrases, or sentences, they can 

readily remember printed material. The study found that senior high school students 

prefer sitting in front of the classroom and taking descriptive notes about the presented 

content. This result is parallel to Naik's (2013) proposition that their motivation to learn 

and academic achievements increase when students are taught per their learning styles 

and recognize their types while studying. According to Magulod (2017), it has had a 

positive effect on the motivation to compete academically by making students aware of 

their perceptual learning style preferences and helping them establish research abilities 

consistent with their chosen learning style. 

Significance on the Influence of the  
            Perceptual Learning Style Preferences  
            of Motivation to Achieve Academically  
           among Senior High School Students 
 

To assess the meaning, linear regression analysis was performed to influence 

perceptual learning style preferences on the motivation to achieve academically among 

the senior high school students. The present findings validate the report of Ghaedi and 

Jam (2014), emphasizing that perceptual learning style preference has a significant and 

robust relation to motivation to achieve academically among senior high school 

students. According to Sauvola (2010), those students become successful learners 

because they are visually capable of learning to improve their learning by writing down 

oral instructions, underline the main points of a text or draw mind-maps or charts. If 

supplied through the visual channel, these learners absorb knowledge most effectively, 

thus rendering them academically competitive. 
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Moreover, it could also be seen in the study that perceptual learning style 

preferences in terms of tactile and kinesthetic influences senior students' motivation to 

achieve academically. The results denote that the old high school students' direct 

involvement in learning is also a strong learning style. This result is similar to Gris's 

(2013) view that kinesthetic learners are characterized by a lot of movement when 

learning, preferring not to sit still, not reading, enjoying problem-solving, talking with 

hands or activities, and liking to touch things. When speaking, they gesture, are bad 

listeners, stand very close when speaking or listening, and quickly lose interest in 

lengthy discussions. Strauss (2013) also added that when learners' concepts are 

articulated in the physical form of body behavior, sensory encounters with people and 

objects in the world generate tangible experiences. 

Conclusion 

Several conclusions are created based on the results of this study and within the 

limitations and restrictions (such as the survey questionnaire and the number of 

participants): There are very high levels of perceptual learning style preferences among 

senior high school students. Meanwhile, the level of motivation of senior high school 

students to succeed academically is also very high. In addition, there is an essential 

relationship between preferences for perceptual learning style and inspiration among 

senior high school students to achieve academically. This result correlates with 

Gilakjani and Ahmadi's (2011) anchored proposition that when students were able to 

identify their specific preference for perceptual learning style, it was constructive and 

beneficial to the motivation of the students to be academically successful because it 
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allows them to become more oriented and attentive learners, which eventually will 

improve educational learning.  

Finally, the results of this study specifically support the theoretical assumptions 

that the motivation of the senior high school student to succeed academically is greatly 

affected by perceptual learning style preferences. Concerning visual, the result confirms 

the Sauvola (2010) idea, which suggests that students who are visually capable of 

learning are most efficient in grasping knowledge if given. In the meantime, concerning 

the effect of kinesthetic and tactile perceptual learning style preferences, the finding 

correlates with the Griss (2013) and Strauss (2013) proposal, which is also introduced 

when the learners' ideas are articulated in the physical type of body behavior and when 

sensory encounters with people and objects in the environment establish concrete 

experience. 

Recommendations 

The current research shows that the lowest mean score was achieved by 

perceptual learning style preferences in group learning, suggesting that the students did 

not learn efficiently by interacting with others. The researcher, therefore, indicates that 

learning institutions aim to offer orientation to students that could help them solve 

personal issues that contribute to their disliking of student-student, student-teacher, and 

student-content experiences. Teachers will be encouraged to involve students in 

learning activities through preparation, which will enable senior high school students to 

work together to accomplish common goals and cooperate to maximize the learning 

potential of their own and each other. In addition, the finding of the present study also 

reveals that students' motivation to achieve academically in terms of striving for 
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excellence obtained the lowest mean score. This means that senior high school 

students do not make the utmost effort to fulfill the academic goals they set for 

themselves. They appear to comply with the teachers' minimum specifications.  

Therefore, the researcher recommends that educators actively look for 

motivational methods to engage students in public high school events to enhance their 

entire practice. Sufficient emotional and academic support should be given to students. 

Students are encouraged to develop programs for self-esteem and constructive self-

concept enhancement. This suggests that the students will participate actively in the 

class to get good grades and address their interests. 
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